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- Chapter I

INTRODUCTION

» : -~ ' -
In April, 1971, the Mohtgomery County Publiec Schools® Rockvilie, M#tyland, received
a grant under Title VI of Public Law 91-230,..Education of the Handicapped Act to
supplement funding of the Mark Twain Staff Development. Institute. The application
for a Special Project Grant cites three main purposes: e X
To develop classroom teachers to work effectively in the public
school speciad education center established to teach ‘emotionally
" handicapped adolesgents and, to Tonduct professional development
and research if this area i

-

To develop a“public school traiﬁing model for preparation of
professional personnel in the area of emotionally handicapped
adolescents ’ °

To develop a functional syétem and methodology for evaluating
knowledge, attitudes, and skills

This report will focus on the six-month teacher training program that began operating
on July 1, 1971, and ended on January 14, 1972.* The major purpose of the training
program was to prepare 38 regular public ‘school teachers to plan and conduct an

. individualized psychoeducational program.” This program was to be implemented at a

' newly constructed, specially equipped center known as the Mark Twain School for

.\adolescents who have problems in academic tasks, human relationships, and self-

\organization.

= BACKGROUND

Locale o 2

Montgomery Clunty is a predominantly suburban community northwest of Washington,
D. C,, and about 20 miles southwest of Baltimore, Maryland. Montgomery County
covers a 506 square mile area, making it the fourth largest county in Maryland.

~

%

-

XThe 1971-1972 institute was viewed by the program staff as the first step in the
implementation. of the Montgomery County Public School plan forﬂestai&ishing Mark Twain
as a center for staff development in the area of teaching adolescentd with emotional
and learning .difficulties. This initial phase of program development was supported

by the U. S. Office of Education, Bureau of Handicapped Children, with a special
innovative project planning grant. Following that graﬁL—period from July 1, 1970, to
June 30, 1972, it was anticipated that Montgomery County Public Schools would apply
.for a three year continuation grant to develop the ‘project from planning co prototype.




. » .
The population of the county has tripled since 1950, climbing from 164,000 to
550,000 in 1970. Present trends {ndicate that Montgomery County will have a
population of one million résidents by the year 2000. Most of the population is
concentrated in the southern part of the county with the northern two-thirds -of
land remaining primafily rural. ,
It is a highly professional area with 180,000 at-place ‘employment; more than 43
per cent of the population over 25 years old have attended college, and 29 per
cent are college graduates. Average per household income reached $18,500 in 1970.
The citizenry is vocal in expressirg its ifiterest in quality schools. ~ -
The Public School System

) ) ¥y
Montgomery County has a county school systex which ericompasses 195 elementary,
middle, junior, and senior high schools. The Board of Education is one of two:
elected boards of education in the state of Maryland; the others are appointed
. by the Governor. * The student enrollment is 125,000 with a per pupil expenditure
of $1,200 for the kindergarten through twelfth grade programs.: There are about
7,000 professionals and 4,400 supporting services employees; class size averages
26 pupils in the elementary schools and 27 in secondary school academi¢ classes.

Programs are available for children with speech and hearing problenms',*visual and
auditory handicaps, specific learning disabilities, mental retardation, crippling
and chronic health conditions, emotional handicaps, and other special health
problems which require temporary home or hospital confinements. Three special
schools are available for the moderately retarded and a fourth functions as a
secondary school for multihandicapped students. | Mark Twain School is Montgomery
County's fifth special school. ' . .
In addition, the county operates more than 30 Hdad Start ciasses for pre-
kindergarten children from disadvantaged homes,/and approximately twelve elementary
school programs are supplemented through funds fromgJitle I of the Elementary and
Secondary Education Act. Schools also participate the Federal School Lunch and
School Breakfast Programs, Vocational Education Act Programs, and other titles of
ESEA. .

Historical Development

Schools have b-~_.ome increasingly challenged by students who are unable to succeed
in academic tasks and human relationships. Many of these students are adolescents
who are overwhelmed by failure. They fail to achieve academical'y, to exercise
proper judgment, to organize their thoughts and enetgies for constructive
activities, or to behave in socially acceptable patterns. These continuing,
failures isolate them from their peers and alienate them from adults. Without
resolution of these problems, many of these young people will enter the community
with poor vocational preparation and with strong feelings of ,inadequacy and
hostility. Some will withdraw from work or social demands and become an additional
burden on a family group which is often already under stress.

To prevent of this waste of human resources, with its cost both for the ’
individual :5:;: community, an educational center for adolescents with special
needs was propdsed for the Montgomery County Public Schools in August, 1967.




Need Assessment

A project to study the feasibility of establishing a model demonstration

school was fipanced under the Elementary and Secondary Education Act of

1965 from ¢h, 1966, to September, 1967. Planning for Supplementary

Education Services, Volume 1, Recommendations reported the results of

this project. It contained 11 recommendations for improving education .
and allied services for children and youth with special needs. i

High priority was assigned to'a pilot project for early identification,
diagnosis, and remediation processes within local schools to improve the 3
performance of children with learning and adjustment problems. This was
Project FOCUS, funded under Title IIT of ESEA, and now operational in

Montgomery County. -

The second highest priority was the development of multilevel school
programs for the "gvaluation, education, and adjustment of emotionally
handicapped adolescent boys and girlsfin three type of settings." These
were to include "(1) a year-round day program in a special school for
seriously handicapped adolescents, (2) programs in selected junior and
genior high schools for students able to fupftion with appropriate support,
in the regular school environment, and (3)a satellite school for mildly <
retarded adolescents wno are emotionally handicapped."

v

i
Programs in selected junior high schools Lere the first of the three settings
to be implemented on a pilot basis in the fall of 1970. The ultimate goal
of this school based program is that every secondary school in Montgomery
County will have something to offer those students who cannot make the
most of the regular program but for whom a special school is unwise or
unnecessary. A special school ter multihandicapped students is partly
perfdrming theyhuwgction of a "satgllite school fer mildly retarded
adolescents" with emotional handicaps. However, this is not its primary
mission and to date no special steps have been taken to further develop
thie level program. The ™year-round day program %n a special school" is the

Mark Twaln School Program.- \

Mark Twain School

" Part I of the recommendation for the developmeni of multilevel school

programs led to a decuméfe ‘titled, “A Proposal for'a School for Emotionally
.Huindicapped Adolescents," published by the Montgomery County Public Schools
in March, 1968. ! '

The proposal described a school, later to be known ao®¥ark Twain School, to
gerve 298 students of average or higher intellectual ability, ages 11-19
(Gréﬁés 6-12) whose needs could not be met in a regular secondary school

even when supported by environmental adj"<tments and specialized services. but
for whop a medically-oriented environmernt was unnecessary. The goal of the
school was to move a student back to a neighborhood school within six months

to two years.
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For' the next two years, more than 100 people served on Mark Twain planning
committees which included teachers; counselors; psychologists; administrators;
and supervisors; representatives, from the Montgomery County Health Department,
Department of Social Services, Juvenile Court, Mental Health Association,
County Council of PTA's, Health and Welfare Council, and' the Maryland State
Department of Education and Division of Vocational Rehabilitatian; students;
citizens; and expert consultants. These committees hammered Jut such specifics
as the architectural design of the school, the selection procedure for the
students and staff, and the content of preservice -and .inservice training

pro rams. .

v

During the\ 1970-71 school year, five staffyvpersons were assigned full time to
continue with planning and to perform the fungtions necessary to operation-
alize the program. THese staff members were the principal and assistant
principal of the school and the supervisors of supplementary services, staff
development, and evaluation and research. A major activity during this period
was the selection of the teaching staff for Mark Twain School. These teachers
subsequently became the participants in the Mark Twain Staff Development
Institute and are the subject of this report. -

-

Dr. Stanley A. Fagen, supervisor of professional development, was assigned the

responsibility for the Mark Twain Develooment Institute and became its director.

Final planning was completed during that school year, and t:e institute became ~

operational ‘July 1, 1971. '
[

Institute Evaluation .

The wurpose of the %valuafﬁon for the Mirk Twain Staff Development Institute was
two-féld: to provide feedback for rrogram modificatior, during the operation of
the Institute (Formation Evaluation) and to collect and report evidences which
would be used to determirie the overall effectiveness of the Institute (Summative
Evaluation). h

To accomplish the evzluation purpose, the model for evaluation consists of three
major components: (1) learning area competency measurement including pre-post
institute test battery, (2) monitoring and reporting of program activities, and
(3) an independent educational accomplishment audit.

The pre-post institute test battery consisted of tests (see Appendix A) selected

by the evaluator in cooperation with members of the Mark Twain Planning Staff.

In ad&&tion, learning area coordinators were instruct 2d to meet with the supervisor
of evaluation to identify perfermance criteria related to training subgoals within
each learnng drea that were not add{§55ed in the pretest battery or were \newly
created as a function of the dynamic atg;e_of the institute program.

The monitoring and reporting component conslsted of activities designed to document
what was actually occurring during the institute as compared to what was originally
planned (thé Proposal). A series of three formal rggorts were to be given to the
program sﬁg{f as well as informal feedback whenever discrepancies were noted.

The independent ef§ucational accomplishments audi® (see Appendix B) was an external
evaluation designfd to assess the appropriateness of the evaluation procedure

(both design angffimplementation) for determining program effectiveness.

ey
~




.

The University of Virginia Evaluation Reseafqh Center under the direction of
Malcolm Provus, contracted for the audit, A separate report written by the
auditing agent is to be forwarded to the U. S. Office of Education. ~

The audit report should be*read in conjunction with this report to understand
more fully the effectiveness of the Mark Twain Staff Development Institute. .




Chapter 1I

.
THE MARK TWAIN" STAFF DEVELOPMENT INSTITUTE

The Mark Twain Staff Development Instituté was held during a six-month period from
July 1, 1971, to January 14, 1972. The immediate purpose of the institute was to
prepare 38 public school teacheys to plan and conduct an individualized ‘psycho~
edycational program at the newly constructed Mark Twain School for adolescerits with
probléms in academic tasks, human relationships, and self-organization. In addition,
the institute would serve several long-range purposes:

1. To provide the Mark Twain teaching staff with the basic skills and
knowledge necessary to serve as master of supervising teachers for
future personnel receiving special training at the school.

e A h

2. To achieve the first step in a sequential plan for establishing the
Mark Twain School’as a prime resource for staff development, with a
special emphasis on preparing regular school persomnel to handle.
effectively the learning and emotional problems of adolescents.

3. To implement the MCPS plan for Mark Twain School as a staff trainin
and evaluation center in this axea of education. p

4. To develop a public school training model for the preparation of
professional personnel to teach adolescents with learning and emotional
problems. < -

5. To develop a functicual system and methodology for evaluating knowledge,
attitudes, and skills in needed compe’tency areas as well as.for
evaluating the degree of discrepancy between training program objectives
and demonstrated performance.

A. Participants
All institute participants were fully salaried educators in training status fer
a.six-month period preceding admission of adolescents to the school. The process
of selecting staff included a variety of information sources designed to tap an
applicanf's instructional, wanagement, personal, and interpersonal behavior.

. Ap} licants were reviewed by a celection committee consisting of the principal,
assis-ant principal, and supervisor of professional developument. The comnittee
considered the following data input: (1) formal written application to the MCPS
Departn:nt of Persomnel, (2) supplementary written application to tne Mark Twain
Schoo., (3) letters of reference, (4) group interview, (5) ciassroom cbservation,
and (&% an individual interview.

It was intended that all of the trainees who would become the initfial staff for
the Mark Twain schocl would be experienced teachers without special training to
work with troubled adolescents. In the actual selection of trainees, three were
chosen who had no classroom teaching experience; and two were selected who had
certification in special education. One teacher included in the training
{netitute was assigned to another school which is a special facility for multiple
handicapped students. During the course of the institute, one trainee dropped
out for personal reasons; that trainee is not included in any of the data
gresented in this report. i

:- @{.t




4.

Saelcited ;haracteristice of traipees are listed in Table 2.1. Trairee
assignments to joub pesitions on the Mark Twain School faculty are shown in
Table 2.2.

+ B. Program Staff

- « »

The staffing structure revolved avsund the concept ot a learnirg area. Under the

. _overall dicecticn ¢t Dr: Stanley Fagen, fug>rvisor of professional development,
egch of the baslc learaning areas had an instructional coucrdinator frum the Mark
Tvain School Faculty. (For resumes of the instructional coordinaters, see

. Appendix C.) The instructional coordinator had rasponsibility and authority for

developing and arranging learnifig experiences in kis basic learning area. The
use of Kark Twain staff as coordinators irsured the close functional relationship
designed to fulfill the dual purposes of providing basic skills and knowledge %0
the trainees, as well as creating conditions for a constructive organizational
environmant in the Mark Twain School. 1In addition, with Mark Twain staff serving
as coordinators, the training program was siaped and supported by staff responsible
for school opsrations. Table 2.3 eshows that the Mark Twain Stafl assumed a major
share of the actncl instruction and s¥pervision. ”

- «

Column 2 of Table #.3 contains sources of professional support for training from
within Montgomery County Public Schools. The use of supervisors and teacher-
specialists to fulfill training functions within-the institute wis a step in
making the Montgomery Ccunty public school system persomnel aware of Mark Twainm
as a primé resource for staff develcpment as well as demonstrating the wealth of

: public school talent available for teacher educatidn. ;

Column 3 and 4 pertain to sources of instructicnal support from outside Montgomery
* County Public Schools. Column 3 "Visiting Instructors,” denotes personms who
assumed a primary role in the instruction or management of a seminar or practicum.
Column &4 refers to outside resource people who provided a rele tively brief but
valuable concribution in the form of a lecture, a short lecture series, or
consultation. | .

C. Specific Training Goals

The institute was predicated on the belief that sound training requires a clear
set of goals stated in terms of actual job functioms. In planding the institute
_the six basic areas of teacher competency listed below were regarded as the '
primary functional goals of the training program.

»

foal A - To develop skill in psychoeducational assesswent and proérammipg

L3

(1]

cal 3 - To deveicp persgonal sehsitivity aad interpersonal effectivene§§

Goal C - To develop skill in implementing a psychoeducational curriculum for
adolescents who have problems in academic tasks, human relationships,
and self-organization

Goal D - To develop skill in individuelizing instruction for adolescents who
have problems in aczdemic tasks, human relationships, and seif-
. organization

Goal E - To develop skill in behavior management

Goal F - To develop skill in system aralysis




TABLE 2.1

Selected Characteristics of the Institute Participants .

3

. Classroom Teaching Experienée: None __ 3 1-10 Years _25 Over 10 years _ 10 _
Age: 30 and Under __23 I 31-40 _11 Over 40 __4
Sex: , Female _ 19 Male _19
Education Degrees: ~Bachelors __29_ Masters _12 f
Eduzational Training: Special Educaticn 2 Regular _36 ”
Previous Employment: Within Montgomeryv County Public Schools _31 Octher ___ 7
- Ethnic Origin: Minority Creﬁp 6 -Other _32

» y
‘ TABIL 2.2 .

Trainee Job Assignment on the Mark Twain School Faculty

Job Assignment Number Jog Assignment Number
Tear Leader ' 4 Industrial Aris Yeacher 2
Elémentary Teacl.er 4 Business Education Teacher 1
Science Teacher 4 Diagnostic Teacher i
English Teacher 3 Drama Teacher V 1
Math Teacher 3 Home Economics Teacher 1
¢ Social Studies Teacher 3 Mhsic Teacher . ) 1
Physical Education Teacher 3 Work Coordinator . - 1
Reading Teacher ' 2 Librarian ‘. : \: 1
Art Teacher 2 Not assigned golMark Twain Schoqi 1
/
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Learning ;units were designed to change behavior in the direction of those goals.
Since a fong-range purpose of the institute was the development of a public school
training model for preparation of professional personnel to work with adolescéents
with learning and emotional problems, it was expected that modifications in the
functipnal goals and in the program of instruction would be made as the institute

. evolvg¢d. Specific feedback mechanisms and decision-making procesées were

incoﬁborated in the institute to make it possible to revise or refine planning
regarding either specific training goals or the program of instruction.

/ .
During the institute, changes were made in response to (1) the needs and interegts
of trainees, (2) the discovery that community resources for practice teaching were
more limited than expected, (3) re-evaluation of priorities and relationships among
the original goals, and (4) the realizatiom that direct involvement with incoming
Mark Twain Students was a critical need.

, ~
The functional goals and subgoals which emerged from this process of re-evaluation
and_revision are listed in Table 2.4. For the full list of goals and subgoals as
defined in the\groposal for the institute, see Appendix D. !

" The Instructional Program '

.

1. Guiding Priynciples for Program Development

Ly

In an effor\\;o maximize achievement of the functional goals listed in
Table 2.4, program development was based upon three guiding principles.
These were: N
a) Relevance of institute learning experience to identified job skills
b) Integration of didactic, practica, and independent study eXperiences
c¢) Creation of psychoeducational learning environment in which cognitive
and affective dimensions are interwoven and correlated with the needs

anY motivation of the learner

Instructional Units

.

A variety of significant learning experiences were designed for the institute
in accordance with the above principles for program deve lopment. These learning
experiences were conveniently grouped into three categories of seminars,
practica, and independent study:

)

a) Seminars. For the purpose of this institute, a seminar was intended
to mean an instructor-managed group which met for a specified number
. of gessions. Each seminar was. structured-to include an explicit set
of subject matter, arranged as interdependent learning units. The
following seminars were conducted:

(1) Psychoeducational Assessment and Programming

¢

(2) Behavior Management
(3) Curriculum Development
.

(4) Educational Technology and Instruction

(5) Adolescent Problems and Development

SR LI T¥




‘' TABLE 2.4 ,,
. . Revised Functional Goals and Subgoals of Mark Twain School
. “ - s " Staff Development Institute¥

N

. Goal A -

?

To develop skill in psychoeducational assessment- and programminé

-~

Subgoal 1 .

Ability to complete a psychoed catwnal profile, mcludzng Tearner str'engtlgs
and weaknesses, style, and interpersonal functwns ‘ X

‘ Subgoal 2 ‘ . -\

Ability to interpret and integrate diagnostic findings ‘

Subgoal 3 i v , N

\

Ability to use: assessment information for psychoeducational planning and for \
evaluating student progress

Goal B

"

To develop personal sensitivity and interpersonal effectiveness

Subgoal 1 ' . 0

Ability to comprehend and communicate effectively with others on both the
cognitiveaid affective levels .

Subgoal 2

Aility to interact with genuineness, respect, empathy, flexibility, se Z f-
avareness, and sel f'—accep tance

" Subgoal 3

Ability to use and provide human resources or supervision eonstructively

Subgoal 4 \

., \\
. Ability to promote mutual-understanding and z’esolutid\m of problems
Goal C

To develop skill in 1mp1emen{:ing an instructional program for adolésgents who have
problems in acadgmic tasks, human relations, and self-organization

Subgoal 1

Ability to identify and/or develop educational materials and tasks at levels
of reasonable challenge for each child in the classroom

*Revised 12/71 e E (1
. 11
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: TABL# 2.41cont.

‘\ . «

‘A

Goal D e : ' ,

To develop skill in behavior management

-+ Subgoal 2

Ability to develop individual perfoxmance objectives .

Subgoal 3

Ability to emplog\cuwiculwn\md"teaching strategies to meet cognitive and
emotional needs of the learmer

-

Subgoal 4

[N

Ability to employ a variety of educational techniques and materials in
. implementing specific teaching strategies

[y
.

~

Subgoal 1

 Mbility to establish realistic behavioral standards and limite in an
educational setting )

Subgoal 2

Ability to identify sources of conflict within the individual, group, and,
school environment . )

Subgoal 3

Ability to develop and use teacher-intervention techniques to deal with
disruptive school behavior -

Goal E

To develop skill in systems:hnalysis and consultation

-

Subgoal 1
: ; )

" Ability to formulate and communicate concepts of family, soctal, and educa-
tional system inluences on student behavicr and adjustment

Subgoal 2
Ability to identify and use organizational processes for communication, >
decision-making, and conflict resolution

Subgoal 3

!
'

Ability to identify and appreciate policies and practices which prométe or
hinder organization.l objectives

lé | »Z(}\
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‘ - (6) 1Issues in the Education of Adolescents with Special Needs
) . ‘ .
(7) Introductioh to Counseling '3

(8) Research and Evaluation &

b) Practica. Practicum éxperience coﬁno;ed a.supervised applied'
ledrning situation in which- the learnmer participated directly in”
v ) activities that represented real samples of professiondl role
' function and responsibility. The folloging practica were offered:.

~ ?

v (1) Application of Psthoeddcational Assessment Techniques

(2) . ‘Application of Counseling Techniques

’ - -
t ‘ (3) Experiencing Interpersonal Relations ’
#4) Adolescent Life Space Experiences _ T
(5) Team Collaboration Experience - -

(6) Practice Teaching (initiated after January 14, 1972)

‘c) Independent Study. All trainees were provided regular time periods
to pursue areas or units of study-that were particularly suited to
. their personal needs and interests.. Selection of independent study
activities was based upon such factors as self-appraisal of personal
strengths and weakn&sses and skill priorities based on the trainee's
- functional position in‘the Mark Twain School. ’

" A descrip;ion of .the content 6f instructional units can be foﬁnd in Appendix E.

3. Learning Areas ,

To facilitate the organization and management of the institute as well as to
emphasize the integration of academic and practicum experiences, the various

+ learning components presented in the previous section were organized into a
get of basic learning areas. Nine basic learning areap were delineated as
follows:

2

a) Pyschoeducation Assessment and Programming
(Seminar #1, Practicum #1)

b)A Interpersonal Relations
(Practicum ﬂ3)

¢) Curriculum Developmenf
(Seminar #3, Practicum #6)

o

d) - Individualized Instruction
(Seminar #4, Practica #5 and #6)

e) ' Behavior Management
(Seminar #2, Practicum #6)

f) Issues in,Special Education
(Seminar #6, Practicum #4)

) ' ‘ e ",
v 13 I |




g) Adolescenk Problems and Development
(Seminar #5, bractica-#2 and #4)

3 > C
. h) Individual and Group Counseling
(Seminar #7,; Practicum #2)

i) Reseaqeﬁ and Evaluation
(Seminar #8, Practica #5 ard #6)

Inherent to the institute organization were clear-cut connections between

goals and structured learning experiences. Thus, specific goal achjevement-
was seen as functionally dependent upon study in a given set of learning areas.
Table 2.5.depicts these relationmships. "

4, Relation of Instruction to Staff Functions in Mark Twain School

Learning experiences were related in several ways to the skills which would
be needed by trainees ﬁ? perform their functions in the Mark Twain School.

a) Where appropriate, the content,of instruction was specifically related
to ,the Mark Twain School as an educational setting. For.instance, in the
area of psychoeducational assessment, instruction in the theory and
methodology of assessment, statistics, and adolescent. developmenti was
followed by work in assessing and planning for students who would actually
‘attend Mark Twain School. :

From the beginning many learning activities were carried dut in ‘the
instructional teams and subject-discipline teams , thg basic units for
staff organization in the school.: Thus, emphasis was placed on
acquisition and exercise of understandings, attitvdes, and praceices.

necessary to implement a team teaching model of instruction.

The inclusion of Supplementary Services Personnel in many aspects of

'the training program, both as participants and resources, emphasized the

concept that Supplementary Services (social workers, nurses, physician,

psychoiogist) were an integral part of the Mark Twain School and provided

the opportunity for teachers to develop working relationships with them.
[

Just as teachers are expected to provide a wide variety of experience for

their students, various methods of instruction and grouping of trainees

were employed in-the institute. - \

Within the institute every effort was made to practice the cooperatiorn,

» interdisciplinary collab~ration, open communication, and clarity of
professional responsibilities and authority which it was hoped would .
characterize the organizational environment of the Mark Twain School. One
focus of this effort was frequent me2tings of the entire community -
trainees, administrators, training staff, and supplementary services - to
discuss and resolve current problems of issues. -

»

a




TABLE 2.5 -

., Relations Between Functional Goals and Basic Learning Areas

: Goals (achieved through) Learning Areas .
. h) Psycboeducatiohal Assessment a) Psychoeducatioﬁal Assessment and
' Programming ‘
. C =
(. " ! ¥ e) Behavior Management

g) Adolescent Problems and Development

i) Research and Evaluation

b) Interpersonal Relations b) Interpersonal Relations

»

f) 1Issues in Special Education
& g) -Adolescent éroblemg and Development
h) Individual andKGroup Counseling

c) Curripulum Implementation b) Behavior Management
c . ¢) Curriculum Development
d) Individualized Instruction

g) Adolescent Problems and Development
\

h) Individual and Group Counseling

-

i) Research and Evaluation

Al

d) Behavior Management a) Psychoeducational Assessment and _ *
[ . Programming

e) Behavior Management-
£) 1Issues in Special Education
g) Adolescent Problems and Development

. | h) Individual and Group Counseling

j) Research and Evaluation

e) Systems Analysis b) Interpersonal Relations

L4

i ' £) Current Issues in Special Education

g) Adolescent Problems and Development

/ . j) Research and Evaluation

Q. | g i
R e -




Schedules ]
he ~

Because of the variety of learning experiences, the flexibility in response to
feedback from traihees, and the developing nature of the program, the format of
.the insti?ute varied depending upon learning area and instructional objegtives.
The schedule was based on a 40-hour week, plus additional study in preparation
for seminars. Schedules were prepared and distributed to all participants
weekly. For a sample, see Appendix F.

Physical Facilities: ‘ . .

The Mark Twain Staff Development Institute’ opened on July 1, 1971, in bo¥rowed
quarters at Redland Junior High School. On September 1, 1971, it moved to the
still unfinished Mark Twain School where learning activities were temporarily
carried on without furniture in the midst of construction confusion and despite
the horrors of ran unmodulated heating system. In spite of difficulties because
of inadequate facilities, morale remained high. While environmental conditions
improved during this period of the institute, the official opening day for
gtudents was delayed by one week. Many features of the building were especially
designed and constructed to facilitate the education of troubled adolescents.

An unusually extensive audio-vidio\system was included to facilitate
individualized instruction. ° It was ‘planned to give trainees instruction and
practice in utilizing this system. However, the audio-vidio system was not even
partially operational until January, requiring rescheduling and revision of
instruction ¥n its use.

>

Budget

A majority of the respurces for the staff development institute were provided by the
Montgomery County Public schoois; additional funds were ﬁrovided by a grant from the
United States Office of Education. (See Table 2.6 on page 17. For a detailed budget
of thg grant see Appendix G.) 7 .

Ongoing Evaluation

fn'addition to general efforts to provide an atmosphere inh which communication
tould be open ang direct, several specific mechanisms were provided to insure
feedback from participants. - . .

>

‘1. Daily Feedback Activities

Institute participants ware encouraged to comment on activities by means of
a daily Participant Survey Form. The information was made immediately
available to the appropriate instructidnal coordinator. Summaries were
presented weekly to the Leadership Group and distributed to trainees via the
notes of that meeting.

Weeklz,Evaluaﬁion of Activities by Téams

A Team, Feedback Form was developed which provided space for listing the
"most" and "least" appreciated activities along with comments and criticisms
regarding the organization of activities. A summary of the responses of all
teams reporting was presented to the Leadership Group. A survey conducted in
the later half of the institute indicated that almost all trainees read this

summary in the notes of the Leadership Group meeting.

6




. : TABLE 2.6

’
N

Resources for the Mark Twain Staff Development Institute

st

- —

p———

Approximate Value

»

Resources Provided by Montgomery County Public Schools

Salaries and fringe benefits for $343,000
37 teacher trainees ¢

Salaries of Mark Twain Faculty, 46,000
prorated in terms of time T
commitment to the institute

Use of buildings (Redland Junior High, Value not estimated
Mark Twain School, Curriculum Library,
and Instructional Materials Center)

Subtotal over '$389,000

-

* _ Resources Provided bv CGrant From U, S. Office of Education

Personnel (secretary, research assistants, ,‘ $ 36,965
resource specialist, part-time instructors, N
lecturers and consultants, employee benefits ,

and services)

Supplies, data processing, equipment rental 6,630
Indirect costs ' 3,488
L]

Subtotal ! $ 47,083




- L N .

3. Periodic reports also were made to the staff and pérticipants in September -~
and December. These reports summarized data from daily and weekly feedbacky
from questionnaires measuring response to specific learning units, and from

’ interviews congucted with participants. Eaoch of these reports identified .
specific areas in wthp communication between staff and participants needed °
to be amplified or clarified and made suggestions for program modifications. -

.

- 4, In addition, an evalﬁation was conducted of The Interpersonal Relations

Practicum (known as bridging groups) to provide information to the community

on.which to base dacisions on how this activity should be continued.

ES N .
These feedback mechanisms were utilized by the institute staff in ongoing .
evaluation of the institute and as a basis for revisions of the goals and °
program during the course of the institute.

G. Changes in the Training Program ® My

In an iungyative ;;Eﬁram, it is desirable to document not only outcomes but also
changes which develop during operation and discrepancies between the oxiginal plan
. >hpd the actual. implementation of the program. '

- S
s/

In order to demonstrate that a speciai institute could prepare teachers-to work
with emotionally disturbed adolescents, it was planped that all trainees weculd have
classroom teaching experience and none would have certification in speclal -~
education. The trainees actually selected deviated from this plan in two ways:

i (1) three trainees had no classroom teaching experience and (2) two of the 38. .
trainees already were certifded in special education. _

Because of the close relationship between training goals and instructional units,
changes in one affected the other. Discussion and ¢larification of goals not only
took place in the time whieh elapsed between preparation of the proposal and the
opening ¢f the institute but continued throughout the institute. While -the
principal goals.remained urchanged, they were pruned to .eliminate repetition and
ambiguity. A major change was the consolidation of Geal C, 'To develop skill in
implementing a psychoeducation curriculum," with Goal D, "To develop skill in
individualizing instr:ztion." Changes were made in subgoals to eliminate duplicated
subgoals and to rewrite them in terms of measurable characteristics. In Appendix
D goals and subgoals which were revised .are indicated. The fingl statement of
goals is found on pages 11 and 12. . -

. Changes in instructional units are-detailed in Table 2.7. In comparing the '
preinstitute proposal to the actual instjitute precedings,. the following differences
are noted: : T '

=S

7771V Deletions

a) Community Field Trips were eliminated as' a formal learning strategy
because of competing pressures for time and a primary focus on
resolving issues facing the Mark Twain School. :

b) The Remedial Education Seminar was formally eliminated because its
. content could better be taught as a part of two other seminars to
which additional time was added, Curriculum Development and
Individualized Instruction. '




' TABIE 2.7

A Comparison of Proposed® and Actudl Institute Proceedings "

Learning Area

Proposal

Interpersonal Relations

-(A)
(8)

Group Process Experience - 35 hras.
human Relations Workshop <« 26 hrs.

Actual )
(A) Group Process Experience - 48 hrs.
(B) Human Relations Experiences - 35 hrs.

‘ ¢ (2 credite) (C) Community Experiences - 7 hrs.

- . (3 credit

Behavior Management (A) Behavior Managewment Seminar - 50 hrs. (A) Behavior Management Seminar - 49 hrs.
- (3 credits) (3 credi

" Issues in Special Education _ | (A) Issues Seminars - 32 hrs. (A) Issues Seminar ~ 33 hrs.
> P (B) Community Field Trips = 32 hrs. (2 credit
. (3 cradits)

Adol(?cent Problems (A) Adolescent Problems Seminars - 32 hrs. (A) Adolescent Problems Seminar - 435 hrs.
(B) Adolescent Life Space Experience - 27 hrs. (B) Adolescent Life Space Experience - 32 h
. (3 credits) (3 In-service/1 Workshop) (4 credit
Individual & Group Counseling | (A) Counseling Seminar - 35 hrs. (A) Counseling Seminar: Introduction =30 h
(B) Counseling Practicum - 3£ hrs. (3) Covmseling Seminar: Application - 21 h
(3 credits) (2/3 credit
Research & Evaluation (A) Research & Evaluation Seminar - 32 hrs. (A) Research & Evaluation Senlnar = 36 hrs.
(2 credits) . (2 credit

Psychoeducational Assgssment | (A) Psychoed Assessment Seminar - 32 hrs. (A) Psychoed' Assessment Seminar:

}(B)

Diagnostic Evaluation Practicum - 25 hrs.

Incroduction - 32 hrs.

. (3 credits) (B) Psychoed Assessment Seminar:
Application - 40 hrs. v
(4 credit
Curriculum Development (4) Curriculum Development Seminar - 50 hrs. (A) C%rriculum Development Seminar- 68 hrs.
(3 credits) (4 credi
Individualized Instruction (A) Individualized Instruction Seminar - 32 hrs. (A) Individualized Instruction Seminar =50

(B

) Remedial Education Seminar « 32 hrs.

(C) Team Collaboration Experience - 51 hrs.

(D

) Diagnostic-Prescriptive ‘Teaching Practicum
= 40 hrs.
(6 credits)

(B)

Team Collaboration Experience - 90 hrs.
(3 In-service/3 Lab-Grp) (6 credi

Practice Teaching

100 hours of classroom teaching<;1th

.| problem adolescents

(4 credits)

No classroom teaching provided.
(0 credi

Summary

(32 credits)

(30 credits) (plus 1 optional credit)

*PrOpo:al for Mark Twain Staff Development Institute (12/1970)

9, ') ’."
) » ‘
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’ TABLE 2.7

A Comparison of Proposed® and Actual Institute Proceedings

Prv;poa‘l

Actual

I d

Difference

oup Process Experience - 35 hrs.
n Relatfons Workshop - 26 hrs.

(A) Croup Process Experience - 48 hrs.
(B) Human Relations Experiences.- 35 hrs.

Add 1 credit:
hours in labsgroup course

Mditfonal

(2 credite) (C) Community Experiences - 7 hre.
(3 credits) .
Behavior Management .Seminar - 50 hrs. (A) Behavior Management Seminar - 49 hrs. ¥o change j
(3 credits) (3 credits)

sues Seminars - 32 hrs.
aunity Field Trips - 32 hrs. :
(3 credits)

(A) Issues Seminar - 33 hra.
2 credgts)

{

.

Subtract 1 credit: Deletion
of group field trips as formal
learning strategy

Adolescent Problems Seminars - 32 hrs.
dolescent Life Space Experience -.27 hrs.
(3 credits)’

(A) Adolescent Problems Semivar - 45 hrs.
(&) Adolescent Life Space Experience - 32 hrs.
(3 In-service/1l Workshop) (4 credjts)

Add 1 credit:

Additional

hours in seminar

iCounseling Seminar - 35 hrs. (A) Counseling Scminar: Intreduction -30 hrs. [N change in credits: Appli-
iCounseling Practicum - 36 hrs. (B) Counseling Seminar: Application - 21 hrs. Jcation course optiomal
(3 credits) (2/3 credits)
search & Evaluation Seminar - 32 hrs. (A) Research & Evaluation Semiuar - 36 hrs. Ro’chaﬁge
(2 credits) (2 credits)
BPsychoed Assessment Seminar - 32 hrs. . (A) Psychoed Assessment Seminar: Add 1 credit: Additional -

iD1aznostic Evaluation Practicun = 25 hrs.
(3 credits)

Introduction ~ 32 hrs.,
(B) Psychoed Assessment Semitar:
- Application - 40 hrs.
(¢ credits)

hours in application of
assessnment techniques

lCurriculum Development Sewinat - 50 hrs,
(3 credits)

(A) Curriculum Development Seminar- 68 hrs.
(4 credits)

Ad¢ 1 credit:
hovrs in seminar

Additional

adividualized Instruction Seminar - 32 hrs.
edial Elucation Seminar - 32 hrs.

(A) Indlviduallzea' Instruction Seminar -50 hrs.
(B) Team Collaboration Experience = S0 hrs,

Xo vhange in credits: Deletion
of remedial education semirar,

eas Collaboration Experience - 51 hrs. (3 In-service/3 Lab-Grp) (6 credits) Jand shift of diagnostic appli~
iDiagnostic-Prescriptive Teaching Practicum ¢ * catiun to, piychoeducational. .4
- 40 hrs. \ assessment arca,” Addition of-
(6 credits) hours to seminar and team
- L collatoration eoxperience,
ours of classroom teaching with ! No classroom teaching provided. Subtract 4 credits: Deletion
lem adolescents (4 credits) (0 credits) |of practice teaching as

impractical during lnstitute.
Propose practice teacaing
equivalent at Mark Twain during
period from FebL-March, 1972

(30 credits) (plus 1 optional credit)

N,

 ERIC
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2, Additions
- @) Additicnal laboratory time in Interpersonal Relations through Group
. \ Process and Community Experiences
b) Additional seminar hours in Adolescent Development and Problems
) ¢) Additional time for team collaboration .
, ' ~d) Additional seminar hours ir application og'assessment techniqueés
3. Modifications
- a) The Diagnostic-Prescriptive Practicum was shifted to the Psycho-~
v ‘ educational Assessment Area 1 and incorporated the Diagnostic -
Evaluation Practicum with it to form the "Psychoeducational Assessment
Seminar: Application.” .
b) Practice Teaching in classrooms of adolescents with emotional and
learning difficulties was delayed. The shortage of community teaching
- resqurces and unwialdy logistics problems made it necessary to postpone
practice until the Mark Twain School had students of its own. This
eéxperience highlighted the need for Mark Twain School as a teacher
’ training resource in Montgomery County. .

- The institute prpgrém was designed to provide courses which would be approved by the

.5 eaquivalent of the Practice Teaching component originally planned for the‘Institute.

Maryland State Department of Education for certification in the area of special
education for emotionally disturbed adolescents. The changes in, the training

program were reviewed and accepted by the State Department of Education, and the 38

trainees completing the institute received 30 credits toward certification.

rtificates in Special Education will be awarded upon completion of 200 hours of
tisfactory teaching at Mark Twain School between February and March, 1972, the

e )(’

®




Chapter II{

ACHIEVEMENT OF FUNCTIONAL GOALS OF THF. MARK TWAIN STAFF DEVELOPMENT INSTITUTE

Previous chapters in this report have provided the context or setting for the Staff )
Development Institute and a description of the training program. This chapter will -
report on the achievement of functional goals of the institute. The goals are as
follows (see pages 11 and 12 for a statement of subgoals):

To develop a skill in psychoeducational assessment and programming

To develop personal sensitivity and interpersonal effectiveness '
To develop skill in implementing an instructional program

To develop skill in behavior management

To develop skill ia systems analysis

The instruments used to obtain evidence of goal achievement were selected by the

evaluator in cooperation with members of the program (planaing)®staif. A pre-post -
institute test battery was administered to participants. In additicn, learning area
coordinators in ccoperation with the evaluator selected and/or develcped and

administered ad hoc instruments during the institute as program changes were made

because of the dynamic nature of the institute. Evidence of goal achievement was

documented by statistical techniques, both parametric and nonparametric as well as by
professional judgment.

The parametric statistical test used was the t test for correlated-observations (Winer,
1962) ., This test was used to determine if the change in group mean Scpres from pre,

to posttest was caused by the triinees' partixipation in the institute. On instruments
where a positive change in mean scores was expected, statistical hypotheses were stated

as follows: '

Hy t yy = 1y where w pretest group mean and B, = posttest group mean

< Level of Significance g = .05

\ 0

Hy ¢t uy '
When the t. statistic was found to be significant, the null hypothesis was rejected and
the alternate accepted. If ¥, is, in fact, statistically greater than u; . onc may ‘

conclude that this difference was caused by the institute training.

The nonparametric statistics used were the Wilcoxon Matched-Pairs Signed-Ranks Test

and The Sign Test (Seigel, 1956). Again, the level of significance was: a=.05.

The Wilcoxon Test utilizes information concerning the differences between pairs. This
test considers the magnitude as well as the direction of the differences; therefore, it
achfeves greater power by utilizing the quantitative information inherent in the
ranking of differences. The sign test, although taking advantage of the direction of
differences involved in ordinal measurement, fails to make use of information
concerning magnitude and, therefore, is a less powerful but a more useful measure of
differences.

*
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The use of frequenéy distributions and professional judgments was the third technique
implemented in reporting the results derived from the evaluation of the institute. The/
experts were the learning area coordinators, as well as a psychologist who contributed;
his expertise to criteria based on judgments. . /
. i
This chapter restates each goal and provides a description of the evidence used to !
measure the goal attainment. A summary table is presented indicating the source of / -
evidence for attainment of each goal. This summary table lists the objectives, the’
corresponding and related subgoals, the instrument used, and the determination of the
results. . '

Following the summary table for each goal, the preseuntation of evidence is undergzaken
in detail. Each statement of evidence is restated, the instrument or scale is fully
described, and the results obtained for each statement of evidence are presented. A
discussion summarizing the contribution of the institute to the attainment of ‘each goal
concludes each section of this Chapter.

I. Attainment of Goal A .

Seven objectives were written to obtain evidence relating to attainment of Goal

A, "To develop skill in psychoeducational assessment and programming.’ Table 3.1 |
lists the objectives, their subgoal relationship, the techniques used, and how the
results were to be determined. The presentation of evidence for Goal A follows in
the order of the objectives 1-7. ‘ '

A. Objective 1

Trainees will have the ability to extract information from an admissions folder
and to make judgments about the learmer with rogard to-acgdemic achicvement,
classroom behavior, and interpersonal relationships.

Description of the Instrument

Instrunent A is a two-part exercise designed by the program staff to measure
the respondents' ability to construct a psychoeducation profile of a pupil.

It consists of a set of questions pertaining to a pupil's academic achievement,
classroom behavior, and interpersonal behavior along with a pupil folder for a
hypothetical pupil, paralleling the folders available for students admitted to
Mark Twain Schicol. Eight different records. a total of 14 forms, were included
in the folder. Specific items of information were coded in each record. A
dopy of Instrument A may be found in Appendix I. ' .

Part I of the exercise requires the respondent to review the folder and extract
items of information relevant to six assessment areas and' to judge whether or
not ‘the pupil is experiencing problems in those areas. The assessment areas
are as follows: general academic achievement, reading, classrpom behavior
(self), classroom behavior (others), interpgrsonal relationships (peers), and
interpersonal relationships (aqults). (Part II of the instrument is described

along with the presentation of evidence for Objective 2.)
4"’

Results

Instrument A was administered as a posttest only.’

s
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TABLE 3.1

b

Sources of Evidence for Attaimment of Goal A

14

: Subgoal K
Objective Relationship Technique ' Det
1. Trainees will have the'ﬁpility te extract | Subgoal 2 Instrument A, Part I| Scoring cri
information from an admissions folder and ment betwee
* to make judgments about the learner with 5 satisfact
' regard to academic achievement, classroom
behavior, and interpersonal relationships. .

2, Trainees will describe the learner, based | Subgoal 1 Instrument A, Scoring cri
on specific diagnosis and interpretation Part II ment betwee
of his strengths and weaknesses| with 6 satisfact
regard to academic achievement, classroom } .
behavior, and interpersonal relationships.

3, Trainees will have the ability to use and | Subgoal 2 Measurement Positive ch
understand statistical and psyehohetric Subgoal 3 Competency Test group means
aspects of measurement and evaluation.

4, Trainees will become confident in their Subgoal 1 Specialized Positive sh

N ability to know the strengths and weak~- Proficiencies on confiden
nesses of the learner. Questionnaire-- ki
\ Part I--Knowing
the Child

5. Trainees will have confidence in their Subgoal 3 Specialized Positive sh
ability to perform testing and psycho- Proficiencies on the conf
educational assessment. “ Questionnaire--

Part III--Testing
: and Psychoeduca=
tional Assessment

6. Trainees will acknowledge the importance Subgoal 3 Specialized Positive sh
of competency in testing and psycho- Proficiencies on the impo
educational assessment. Questionnaire=-=- rating scal

Part III--Testing
and Psychoeduca=~
tional Assessment

7. Trainees will establish an evaluation Subgoal 3 Some Thoughts on Positive 8}
plan for a teaching strategy considering : Teaching--Item V of variable
1 t d osut . tput |

nput, gc?gcess, and outcome outpu .

EKC .
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1. . " TABLE 3.1

Sources of Evidence for Attaimment of Goal A

‘ Subgoal
L \ Relationship Technique Determination of Results
1lity to extract | Subgoal 2 Instrument.A, Part I| Scoring criteria (established by agree-.
ssions folder and \ ' ment between expert judges) of 4 out of
the learner with S satisfactory responses,
vement, classroom ) .
nal relationships. .-~
e learner, based | Subgoal 1 Instrument A, Scoring criteria (established by agree-
d interpretation ; Part 11 [ ment between expert judges) of 5 out' of
nesses, with 6 satisfactory responses
vement, classroom '
nal relationships. -
4 s
bility to use and | Subgoal 2 Measurement Positive change on pre-post raw score
nd psychometric Subgoal 3 Competency Test group means (total test scores)
nd evaluation.
fident in their Subgoal 1 Specialized Positive shift in group mean position
ngths and weak- Proficiencies on confidence rating scale
Questionnaire~=
Part I--Knowing
the Child
dence in thejir Subgoal 3 Specialized 4 Positive shift in the group mean position
ng and psychp- Proficiencies on the confidence rating scale
i Questionnaire-= .
' . Part III--Testing
and Psychoeduca~
tional Assessment
e the importance Subgoal 3 Specialized Positive shift in group mean position
and psycho= / Proficiencies on the importance of the competency
. Questionnaire== .rating scale
Part I1I--Testing '
and Psychoeduca-
tional Assessment
an evaluation Subgoal 3 Some Thoughts on Positive shift in group's specification
tegy considering t Teaching~-Item V of variables related to input,” and
output
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Each assessment a‘ea was scored independently against criteria agreed to by
experts (staff psychologists). Satisfactory performance on four of five*
assessment areas was set as indicating compé@tence in identifving relevant

- - infermation and making»eefrect-ﬁudgmentsﬁon the basis of that information.
A performance level of four out of five (see Table 3.2) was equalled or
surpassed by 32 of the trainees.

- K .

TABLE 3.2

-Frequency Distribution of Trainee Competency in
Extra¢ting Information from Pupil Folders

—_—
Number of Ascessment Areas Number
in Which Trainees Equalled . of
or Surpassed the Criterion Respondents
5 . 20
Competence
4 . 12
3 3 s
o 2 i
1 0
0 . 1 \
Unscorable response . ' 1
N=38 , .

)

Caution must be used in attributing these results to the “training program, as
respondents mdy have had this competency prior to training. However, the _
uniqueness of forms used in the admission procedure at Mark Twain and the
relative efficiency of trainees in performing this task indicates that the
training program was effective relative to this objective.

*One assessment area was dropped from scoring because it required a unique response
set and it seemed to be ambiguous to resRPndentg.

ERIC EETINE




B. Objective 2

Trainees will describe the learner, based on specific diagnostic
interpretation of his strengths and-weaknesses, with regard to academic
achievement, classroom behavior, and interpersonal relationships.

‘Pescription of the Instrument

Instrument A is a two-part exercise designed by the program staff to measure
the respondents’' ability to construct a psychoeducational profile of a pupil
For a description of Part I, see page 22.

Jjostrument A, Part 11, was used for Objective 2. Part II requires the
respondents to describe the pupil's level of functioning inl each of the

following assessment areas: general academic achievement, reading, classroom

behavior (self), classroom behavior (others), interpersonal relationships
(peers) , and interpersonal relationships (adults). By assessing the student
with regard to the above areas, the respondents, in effect, construct a
psychoeducational profile of a pupil.

Results . .
Instrument A was administered as a posttest only. Assessment areas were
scored independently against a criterion agreed to by experts. Satisfactory
performance on five of six assessment areas was set as indicating competence
in constructing a psychoeducational profile of a project.

TABLE 3.3

Frequency Distribution of Trainee Competency
in Constructing a Psychoeducational Profile

Assessment Areas ‘ ) Number of
(No. correct/Total) Respondents
6/6 . (' .12
Competence
s/6 e —— 17 o e
4/6 6
3/6 ) 1
2/6 ) 2
1/6 0

0/6 ' 0




A performance level of five of six (see Table 3.3) was equalled or surpassed
by 29 of the trainees, indicating. trainee competency in the construction of
psychoeducational profiles. Again, caution must be exercised in attributing
these results to the training program-'since Instrument A was used as a
posttest only. ' ‘

L]

Objective 3 :

-

Trainees will have the dbility to use and understand scati#stical and psycho-
metric aspects of measurement and evaluation. ’

Description ¢6f the Instrument

L]

The Measurement Competency Test (MCTf is a 60-item objective measure designed
to test specific measurement competencies which are needed by teachers. This"
test was developed by Samuel T. Mayo, U. S. Department cf Health, Education,

- and Welfare, as part of the project Preservice Preparation of Teachers in
Educational Measurement. The test consists of items representing four
categories: Standardized Tests, Construction and Evaluation of Classroom Tests,
Uses of Measurement and Evaluation, and Statistical concepts.

Results

The MCT was administered as a pre-post institute measgge. A mean change score
of 4.05 was achieved. This positive change far excee ' chance levels of
significance as indicated by using the t test for correlated observations.

e
TABLE 3.4

~

Mean of Difference Scores and Standard Deviation
on the Measurement Competency Test

Variable Mean of Difference Scores | Standard Deviation | t score Significance

Competency in
Measurement 4 .05 5.6 4.49 p ¢ .005

N=38

This increase is an indication of an increase in trainees' abilities to

use and understand measurement and statistical concepts as measured by the
MCT.
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D. Objective 4

Trainees will become confident in their ability to know the strengths and
- weaknesses of the learner.

Description of the Instrument

The Specialized Proficiencies for Working with Exceptional Children
Questionnaire (SPQ) is a self-rating scale of 110 items of specialized job
skills or competencies for teachers who work with exceptional children. The
instrument was used as part of the study Qualifications and Preparation of
Teachers of Exceptional Children, undertaken by the United States Department
of Health, Education, and Welfare. The original questionnaire is published
in the report, Teachers of Children who are Socially and Emotionally

Maladjusted, also published by the United States Department of Health,
Education, and Welfare. ' ]

A modified version (Tompkins, 1971) is designed to elicit opinions as to the
importance of the competencies to an individual's job assignment as well as
his opinions of his ability on those competencies in the following areas:
knowing the child, curriculum materials and method, testing and psycho-
educational assessment, counseling and behavior management, the teacher as a
professional team worker, parent and public relatioms, and teacher as a person.
. ' I
Trainee rating of his confidence on Part I, "Knowing the child was used in
this portion of goal assessment."

. Results

The SPQ was administered as a pre-post inspitute measure. The mean change
score between pre and post test measures was a positive 10.06. Using a t test
for correlgted observations, this difference is found to be significant.

TABLE 3.5

Mean of Difference Scores and Standard Deviation
on the Subscale "Knowing the Child" (Confidence)
Obtained from the Specialized Proficiency Questionnaire

" Variable Mean of Difference Scores Standard Deviation t scbre Significance
Confidence in -
Knowing the
Child <10.06 10.1 5.97 p ¢ .005

= N=36

This significantly positive difference indicates that trainee's opinion of

his competency, to know the strengths and weaknesses of the learner as

measured by Part I of the SPQ increased significantly because of training
Q received during the institute.

g ;{;’
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Objective 5

Trainees will have confideﬁce in their aﬁility to perform testing and
psychoeducational assessment. :

*
~

ppscription of Instrument

The Specialized Proficiencies for Working with Exceptional Children
Questionnaire (SPQ) was described earlier (see page 27). Trainees ratings

of their confidence on Part IIT, Testing and Psychoeducationad Assessment, was
used in this portion of goal assessment.: '

- Results

' The mean change sdore between pre and post measures was a positive 9.19. Using

a t test for correlated observations, this difference is statistically
significant.
' ]

TABLE 3.6

AN

Mean v. Difference Scores and Standard Deviation

on the Subscale "Testing and Psychoeducational Assessment" (Confidencé)

Obtained from the Specialized Proficiency Questionnaire

Variable Mcan of Difference Scores Standard Devidtion

———

Confidence in .
Assessment 9.19 - 6.2

t score Significance

. . 8.83 p < _.005

N=36

The positive increase in scores indicates that trainees have more
confidence in their ability to perform testing and psychoeducational

assessment as measured by Part III of the SPQ as a result of participation
in the training program.




F. Objective 6 i '

~

Trainee will acknowledge the importance of competency in testing and
psychoeducational assessment -

Description of Instrument

The Specialized Proficiencies for Wotking with Exceptional Children
Questionnaire SPQ) was described earlier (see page 27). Trainee rating of

";mportanpe“ on Part III, Testing and Psychoeducational Assessment, was used
in this portion of goal assessment.

Results

The mean difference scores between pre and post institute measurement was '
;gund not to be statistically sigq}ficant using a t test for correlated
observations.

TABLE 3.7

Mean of Difference Scores and Standard Deviation

on the Subscale "Testing and Psychoeducational Assessment” (Importance)
' Obtained from the Specialized Proficiency Questionmnaire

- |
Variable Mean of Difference Scores “Standard Deviation t score Significance

i ———

Importance of

Assessment i.56 11.74 0.79 N.S.
N=36

There was a small positive shift in mean ratings from 4.86 on the pretest to
4.99 in the posttest (on a scale of 1-7). These means can be interpreted as
indicating that at the time of entering the training program trainees
acknowiedged iie importance of competency in testing and psychoeducaticnzl
assessment and that the training program had little effect on this attitude.




. G. Objective 7

Trainees will establish an evaluation plan for a teaching strategy
considering input, process, and outcome. '

Description gf Instrument

Some Thoughts on Teaching* (STT) is an esSsay exam developed by the program -
staftf. By completing all items, the respondent develops an educational plan ,
for a pupil. Questirns addressed the following areas: initial assessment of
pupil, selection of instructional strategies, selection of instructional
materials, and development of an evaluation plan. Case history material was
supplied to the respondent. A copy of the STT may be found in Appendix I,

The question (Item 5) analygzed for the above objective dealt with the
development of an evaluation plan. Scoring criteria included the following:
specification of variable to be affected by instruction (change variable),
acknowledgment of need to assess the level of variable prior to instruction,
and specificatiou of a criterion for success and acknowledgment of the need
to "look at" the implementation of the inmstructicn process before judging
outcome.

Results

STT items were administered as a pre and posttest measure. Noticeable
changes in responses to Item 5 were observed in specification of variable to !
be affected by instruction and in specification of a criterion for success. ¢

Thirty-three of the 38 trainees developed a satisfactory "product"

evaluation pian. That is, they specified objective(s) (change variables) ang
criteria by which they could judge whether or not that objective was reached.
However, the "product’ evaluation plan neglected, for the most part, an
acknowladgment of the neéd to réview (implementation of the teaching strategy)
before judging outcomes. :

Summary - Goal A Attainment

The objectives written for providing evidence of Goal A attainment are direcied toward
knowledge and understandings, attitudes, and abilities. The defining three subgoals
for Goal A, however, only specify the resultant skills on abilities.

Attainment of Subgoal 1 - "Ability to complete a psychoeducational prdfile, including ,
learner strengths and weakness, style, and interpersonal functions,™ ik supported by the.
data associated with Objectives 2 and 4.

Attainment of Subgoal 2 - "Ability to interpret and integrate diagnostic findings," is
strongly supported by the data associated with Objectives 2 and 3.

There is little data to support or refute attainment of Subgoal 3, "Ability to use
assessment information for psychoeducational planning and for evaluating student progress.
The program staff in their final review uf goals and subgoals (late Décember)

acknowledged that instructional activities led up to but did not include this subgoal.

As a result, this area became a low measurement priority; and only evidence contained

in the pre-post institute test battery is available. ) .

L 3

#Case history materials and two items were changed from pre to posttesting.
.l
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TABLE 3.8

P

Sources of Evidence for Attainment of Goal B

. 2 5 Subgoal
. Objective lationship Technique Determination o
. 1. The trainees will exhibit sensitivity, ubgoal 1 Fundamental Inter- Difference score (r
. diagnostic ability, and action skill Subgoal 2 perﬁnl Relations | ("expressed” minus
in social situations. ubgoal 3 Orfentation-~ will change as follows
Subgoal & Behavior a) positive scores
. . _ negative directi
b) negative scores
“ - . positive directf
"2, The trainees will exhibit increased |subgoal 1 Fundamental Iuter- Discrepency between in
personal awareness snd sensitivity. Subgoal 2 personal Relations | (measured by the FIRO-
Subgoal 3 Orientation-- (measured by the PIRO-
Subgoal 4 Behavior and (6 scales).
Fundamental Inter-
. personal Relations
Orientation--
Feelings
3. The tcainees will exhibit the character- Subgoal 1 Personal Orientation |Positive change from
1stics of self-actualizing individuals, Subgoal 2 Inventory score Broup meaas.
f.e., there will be increasing use of/ Subgoal 3 °
w talents and capabilities as well an / Subgoal & I Scale
= functioning with relative autonomy / Inner Directed
and inncrdependency. . /
/ o
4. The trainees will have confidence ,L/n Subgoal 1 9pecialized Profi- Positive shift in the ¢
their prof.ciency as pyofessional; Subgoal 2 ~iencies Question- |on the ivportance and ¢
team workers. / !/ {Subgoal 3 naire Part V--
’ / Subgoal 4 Teacher as a Profes-
' sional Team Worker
: ; A
5, The trainees will have confidence in {Subgoal 1 Specialized Profi- Positive shift in the ¢
their ability to integrate the role of Subgoal 2 . vciencies Question- !on.the confidence and {
teacher within their personality. Subgoal 3 naire Part VII-- '
/ Subgoal &4 Teacher as & Person
/ |
6. Tralneecs will demonstrate their ability Subgoal 3 Some Thoughts on Increase of the spe..Ld
to use human resources congtructively. Teaching-- for resources identifi
/ R Question One
7. Trainees will exhibit positive values Subgoal 1 Educational Values Shift in the group me
regarding the "shoulds” bf relationships Subgoal 2 . dicted direction on su
in the school sctting among the children, |Subgoal 3 (Increase - 3, 5, 6, 8
teachers, administrators, and the community.[Subgoal 4 (Decrease - 2, 7, 10
] / |
8. Trainces will exhibit/the ability to Subgoal 2 Hinnésota Teacher Positive change for pré
interact with harmony and flexibility Subgoal 4 Attitude Inventory score group meansa. |
as well 48 tO promote mutual under-
standing and regolution of problems, _ ;
Q ' i ¢ " ‘1',’;
EMC ol -




TABLE 3.8

Sources of Evidence for Attainment of Goal B

Subgoal
tive lationship Technique Determination of Results
1 exhibit sensitivity, ubgoal 1 Pundamental Iater- |Difference score (reward scores)
ty, and action skiil ubgoal 2 petrsonal Relations ("expresged"” minus "yanted" behavior)
ions. ubgoal 3 Orientation-- will change as follows for two scales:
Subgoal 4 Behavior a) positive scores will shife in
. negative direction.
. b) negative scores will shift in
. positive direction.
1 exhibit increased Subgoal 1 Fundamental Inter- Discrepency between int rsonal feeling
ss and gensitivity. Subgoal 2 personal Relations | (measured by the FIRO-F;j‘:nd behavior
Subgoal 3 Orientation-- (measured by the FIRO~B) will be reduced
Subgoal & Behavior and (6 scales).
Fundamental Inter-
personal Relations
. Orientation--
Feelings
11 sxhibit the character- Subgoal 1 Personal Orientation {Positive change from pre to post raw
tualizing individuals, Subgosl 2 Inventory score group means.
1 be increasing use of Subgoal 3
ilities;as well as Snbgoal & [ Scale
relative autonomy Inner Directed
ncy .
11 have confidence in Subgoal 1 Specialized Profi- Positive shift in the group mean position
y as professional ISubgoal 2 clencies Question- }on the importance and confidence scales.
Subgoal 3 naire Part V--
Subgoal & Teacher as a Profes-
. sional Team Workex
11 have confidence in Saubgoal 1 Specialized Profi- Positive shift in the group mean position
o integrate the role of Subgoal 2 ciencies Question- |on the confidence and importance scales.
their personality. Subgoal 3 nairc Part VII--
Subgoal 4 Teacher as a Persom
emonstrate their abilicy Subgoal 3 Some Thoughts on Increase of the specificity of reasons
sources constructively. Teaching-- for resources identified.
Question One -
xhibit positive values Subgoal 1 Educational Values Shift in the group mean position in pre-
shoulds” of relationships Su! _oal 2 . dicted direction on sobscales.
etting among the children, Subgoal 3 (Increase - 3, 5, 6, 8, 9, 11, 12, 14)
istrators, and the community.|Subgoal 4 (Decrease - 2, 7, 10, 13)
xhibit the ability to Subgoal 2 Minnesota Teacher Positive change for pre to post rawv
armony and flexibility Subgoal & Attitude Inventory score group neans.
romote mutual under-
solution of problems.
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iI. Ac’tan‘menr_ of Goal ‘B

Eight objectives were written to obtain evidence relating to attainment cf Goal

B, "To develop perscnal sensitivity and interpersonal effectiveness.' Table 3.8
1ists the objectives, their subgoal relationships, and the techniques used as well
as how the results were determined. The presentation of evidence for Goal B follows
in the order of Objectives 1-8.

A. Oblectivg 1 ! \ .« - ;
_JE:::;i:— . o .

“The trainees will exhibit sensitivity, &iagnostic ability, and action s%ill in
social‘ﬁituations. .7

Description of the Instrument

The_ Fundamental Interpersonal Relations Orientation-Behavior /FIRO-B) seeks to
measure "how an individual acts in interpersonal relatioms. v« I¥r is designed not
only to measure individual characteristics but also tn assess relationships
between people, such as compatibility.” Founded on a theery of interpersonal
relations developed by William Schultz and published by Consulting Psycho]ogists
Press, Inc., it attempts to evaluate behavior on three "fundameéhtal inter-
pcrsonal dimensions," inclusion, eontrol, and affection. However, tor the
.purposes of this study, only two behaviors, control and affection, are reported.
(Mean pre post’test scores are reported in Appendix H.)

- Results . T -
The FIRO-B was adhinistered as a pre-post institute measure.

Twa scorés were obtained on each behavior, the "expected" score measuring now
often the respondents expected to show the behavior, and "wanted” score
neq&uring how often the respondents wahted others to show the behavior. 4
smaller difference between the "expected" and "wanted" behaviors is interpreted
as more desirable since a person would be freer to act as the social situation
demanded without undue anxiety. .

The following analysis of data uses the procedure reported by Smith (1963).

The differences between the "expected" and "wanted" scores for each behavior
were referred to as reward scores. It was anticipated that the positive

reward scores would shift in a negative direction, and the negative reward scores
would shift in a positive direction. The results are presented below:

TABLE 3.9

Number of Subjects Showing Rise or Fall in Reward Scores
on the "Control' and "Affection" Subscales of the FIRO-B

»
-

Scales - Initial Reward Scores
Positive < Zero Negative
4+ = - + = - + = -

Control 5 0 9 3 5 1 6 4 5
Affection 1 2 5 311 3 9 3 1
Numper in predicted direction 14 \ 15

Number in reverse direction 6 - . ., 6

N=38




Twenty-nine scores changed in the predicted direction and 14 in the reverse
direction. These changes exceed chance levels of significance (p < .02:,
1-tail binomial test). o ,

The assessment of insights that result from human relations;training has been
difficult to achieve because of methodological problems which féw studies have
-yet overcome. Generally, however, it may be stated that the aims of human
relations training indicate increases in sensitivity, diagnogtic ability, and
action skill in social situations. {(Miles as reported in Smith {1963, pp. 104,
105]). The variables control and affecticn measured by the FIRO-B imply
operational variables of these aims (Smith, 1963). A review of the results
presented above indicates a significant cnange in thé predicted direction with
regard to these variables. These results are evidence that the trainees will
exhibit increased sensitivity, diagmostic ability, and action skill in social
situations as measured by the FIRU<B as a functionﬁpf the training program.

Objective 2

The trainees will exhibit insfeased personal awareness and sensitivity.

Description of the Instruments N

The Fundamental Interpersonal Relations Orientation - Feelings (FIRO-F)

derives from the same theory of interpersonal behaviors and methodological
approach as FIRO-B and differs only in that "it measures inclusion, control,
and affection at the level of feelings rather than of behavior." The
dimensions paralleling inclusion, control, and affection are significance,
competence, aud loveability. The FIRO-B destribed earlier (see page 31) and
the FIRO-F will Le used jointly iu the presentation of evidence of this portion
of Goal B assessment. (Mean pre-post test scores are reported in Appendix H.)

Results

It is generally accepted that continued experience in a well directed, -
competently led self-study situation promotes integration of one's feeMngs
and behavior. Fagen and Long (1970) contend that a reduction of discrepancy
(FIRO-F minus FIRO-B scores) from pre to posttesting is "one indication that
personal awareness and sensitivity increased as a function of the training
experience." -

While it was expected thit thz differences between feelings and behavior

would be less after training than tefore, a review of Table 3.i0 on the following
page indicates that these expectations were not met. Part of the difficulty
*may be attributed to the analysis. While previous research.has indicated

that an analysis of the sort described above has shown significant

discrepancies (Fagen and Long, 1970), more recent data by these researchers
indicate that continued analysis of this type is questionable.
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TABLE 3.10

Differences Between Feelings and Behavior

(F1RO-F vs FIR0-B) Before and
After Staff Training Institute

Category T . N ‘ ~ Z Score Significance
Inclusion: expressed |200.0 | 29 -0.37 N.S.
Inclusion: wanted 262.5 32 -0.02 N.S.

B hd M B
Contfol:‘ expressed 261.0 | 35 -0.88 N.S.
Control: wanted " 1221.0 31 -0,52 N.S.
Aéfection: expressed |177.0 29 -0.é7 ' N.S.
Affection: wanted 184.0 { 28 - .43 . N.S.

N=38

C. Objective 3

The trainees will exhibit the characteristics of self-actualizing
individuals, {.e., there will be increasing use of talents and capabilities
as well as functioning with relative autonomy angd innerdependency.

\ 3

‘\ rd

Description of the Instrument '

The Personal Orientation Inven&ogz (POI) was developed by cdverett J.
Shostrom and is published by Educational and Industrial Service. The
inventory consists of 150 two-choice comparative value judgment items and

and Rogers. There are four major scales and ten subscales.

Results

(inner-directness) is reported most frequently in studies on this topic, it

gcores on all scales are reported in Appendix H.)

TABLE 3.11

Mean of Difference Scores and Standard Deviation
for the "Inner-Directed" Subscale on Personal Orientation Inventory

A
5

purports to tap self-actualization, a concept used by such writers as Mas low

The POI was administered as a pre-post institute measure. Since the I scale

was selected for presentation of evidence for this objective. (Mean pre-post .

Subscale Mean of Difference Scores Stan&ard Deviation t score Significance
Inner-Directed 2.79 8.9 1.93 p ¢ .05
N=38




A mean change score of 2.79 was achieved. This positive increase exceeds
chance levels of significance using the t test on correlated observations.
This increase indicates that as a function of the training program trainees

became more like sclf-actualizating individuals as measured by the I scale

on the POIL.

D. Objective 4 and 5

L

4 - The trainees will have confidence in their proficiency as professional
team workers. . .

5 - The trainees will have confidence in their ability to integrate the tole
of teacher and person.

/
Description of the Instrument

The Specialized Proficiencies for Working with Exceptional Child.en Questionnaire
(SPQ) was designed to elicit opinions from individuals as to the importance of
specified competencies as well as confidence in specific tasks related to an
individual's job assignment in work with exceptional children. (See page 27

for further description of the instrument.)

Results

The SPQ was administered as ‘a pre-post cest institute measure. The confidence
ratings .on Part V, "The Teacher as a Professional Team Worker," and on part VII,
"Ihe Teacher as a Person;" are reported here as evidence toward attainment of
objectives 4 and 5 respectively. (Mean scale scores for each factor of the SPQ

are tabled in Appendix H.)

»

. TABLE 3.12

Means of Difference Scores and,Standard Deviations for the Subscales
"The Teacher as a Professional Team Worker" and "The Teacher as a Person'"
Obtained from the Specialized Proficiency Questionnaire

— = e ——— ]

Variable Mean of Difference Scores Standard Deviation t score Significance

Confidence in

Team Worker . 5.78 8.7 3.98 p < .005

Teacher as a : >
Person 3.69 8.5 S5.12 p ¢ .005

N=36

Mean change scores of 5.77 and 3.69 were achieved. These positive increases
far exceed chance levels of significance as indicated by using the t test on
correlated observations. These positive changes indicate that the training
program was effective in increasing trainee confidence in the above areas
(Objectives 4 and 5) as measured by Parts V and VII of the SPQ.

Ab




E. 0Objective 6

Trainees will demonstrate their ability to use human resources constructively.

Déscription of the Instrument

Some Thoiights on Teaching (STT) is an essay exam developed by the program staff.
(See page 30.) The question (Item 1) analyzed for the above objective was
addressed to procedures for initial asseéssment of a pupil. Case history material
was supplied to the respondent.

Results
The question responded to was "What school staff or other resources would you
call on before you develop an educational plan for Tommy? State your reason(s)

for each resource you identify."

With regard to the first component of the question, a frequency count for the
pre and postchoice of resources was undertaken. The results are presented below:

*

TABLE 3.13

Frequency of Trainee Resource Choice on Item 1 of Some Thoughts on Teaching
Before and After Staff Training Institute

Resource \\

Psychologist

Social Worker

Educational or Reading Diagnostician
Reading Specialist

Tests

Records or Folder

Other Resource in Pupil Personnel

Teachers

School Administrators (Principal)
Counselor

Other In-School Resource

Nurse

Physician

Other Medical Resource

Child
Peers, Fellow Students
Parents

Other
N=38




A comparison of the pre and posttest results indicated a decrease in
selection of administrative staff, parents,. or the child himself, as a
resourceg; and an increase, in the propcsed use of specialists in reading or
educational diagnosis. This change may be due, in some measure, to the
availability of more information in tﬂe posttest pupil folder as well as to
the change in the educational setting from the traditional junior high school
to the Mark Twain School where specialists are more readily avail ble.

The second component of the question was scored with regard to specificity
of response. Responses were coded according to (1) the category of the
resource to be consulted and (2) the specificity of the reason. A rating of
2 indicated that the trainee sought specific information, 1 indicated a
general area of inquiry, and 0 indicated that no reason for consulting the
resource was given or that the reason given was irrelevant to developing an
educational plan.

Using a Sign Test, the results indicated that on the posttest reasons for
consulting a resource tended to be more gpecific with a p value of less than .02.

This increase in specificity could be accounted for by availability of more
information about the child on the posttest. It is likely that it also
reflects increased understanding of the efficient use of resources in planning
a psychoeducational program.

Objective 7 /

Trainees will{exhibit positive values regarding the "shoulds" of relationships
among the children, teachers, administrators, and the community in the school
gsetting.

s

Description of the Instrument

The VAL-ED (Educational-Values) is part of the” FIRO-Battery developed by
William C. 3hultz and published by Consulting Psychologists Press, Inc. The
questionnaire is composed of 13 nine-item scales designed to measure the
respondent's values in regard to relationships among child, teacher,
administrator, and community in the school setting. These relationships are
measured in the areas of inclusion, control, and affection and at the level
of behavior and feelings. In addition, * o scales not based on the FIRO
-heory have been added- to these to give ore complete picture of the area.
These relate to (1) the social importance of education and (2) the purpose of
scnool, i.e., whether it is to develop the child's whole personality or
cognitive abilities only.

Results

The VAL-ED was administered as a pre-post institute measure. A positive
change in group means on the subscales numbered 3,5,6,8,9,11,12 and 14; and
a negative change in group means on the subscales numbered 2,7,10 and 13
were accepted by the program staff as positive evidence in reaching
Objective 7.

A mean chanée score of negative 0.63 was ackieved on subscale numbered 10.
No other mean change scores were achieved that exceeded chance levels of
significance as indicated by using the t test on correlated observations.

L}
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TABLE 3.14

Mean of Difference Scores and Standard Deviation for the
Subscakes on the Educational Values Questionnaire

Scales Mean of Difference Scores Standard Deviation t score Sipnificance
1. Importance * -0.13 1.4 «0.58 N.S.
2. Mind 0.24 1.5. 0.94 N.S.
KX 4

3. School-Child: 0.36 1.8 1.25 N.S.
Control

N 4. Teacher-Child: -0.18 1.2 -0.94 N.S.

Control

5' TeaChEI-Child: .16 1'9 0052 N‘.S.
Affection ' i

6. Teacher-Community: -0.58 2.0 -1.83 N.S.
Inclusion

7. Teacher-Community: -0.26 2.3 -1.03 N.S.
Control

8. Teacher-Community: - .05 2.0 -0.16 N.S.
Affection

g, Administrator- . .37 1.9 1.18 N.S.

.

Teacher: Inclusion

10. Administrator- -0.63 1.4 -2.70 <.02
Teacheg: Control

11. Administrator- 42 2.0 1.32 N.S.
Teacher: Affection

12. Administrator- -0.26 2.3 -0.71 N.S.
Community: Inclusion

13. Administrator- .07 1.8 0.27 N.S.
Community: Control

14. Administrator- .02 1.5 0.08 N.S.
Community: Affection

N=38 %
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G.

The direction of change for the Administrator-Teacker: Control scale was
downward with a reduction of value for the scale theme. The theme of this
gcale is designated in the test manual as follows: "The adminstrator
should control the activities of the teachers, both in the classroom and
in the community." The direction of the results on this subscale indicated
a movement in the predicated direction away from administrative control.
‘B
The expected direction of the shift in the group\ mean position was stated
for 12 of the 14 subscales. Eight of the 12 meansg shifted in the predicated
direction. This does not exceed chance levels of gignificance (l-tail -
Sign Test, p = .19). ‘ .

The evidence presented above indicates that the ingtikute had little effect
on the "shoulds" of relationships in the school measured by the VAL-ED.
This does not mean, however, that trainees do not exhibdt positive values
regarding these "shoulds' as they may have_entered the program with these
positive values. Mean values obtained on the pretest are \in fact*higher
(or lower depending on the direction predicted) than means \(norms) reported
by the publisher. ' o

Objective 8 2\

Trainees will exhibit the ability to interact with harmony and flexibility
as well as to promote mutual understanding and resolution of problems.

Description of the Instrument

The Minnesota Teacher Attitude Inventory (MTAI) consists of 150 attitude
statements designed to predict how well a teacher will get along with pupils
in interpersonal relationships and indirectly how well satisfied a teacher
will be with teaching as a vocation. It assumes that a teacher ranking at the’
high end of the scale will be able to maintain harmonious relationships with
his pupils and that the relationships will be characterized by mutual
affection and sympathetic understanding.

Results
The MTAI was administered as a pre-pgst test institute measure. A mean change

score of 9.44 was achieved. This positive increase far exceeds chance levels’
of significance as indicated by using the t test for correlated observations.

TABLE 3.15

Mean of Difference Scores and Standard Deviation on the
Minnesota Teacher Attitude Inventory

Instrument Mean of Difference Scores Standard Deviation t score | Significance

MTAL

9.45 21.7 1,14 p < .005

N=38
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This positive change is an indication of an increase in the trainees'
ability to interact with harmony and flexibility as well as to promote
mutual understanding and resolution of problems as measured by the MTAI
as a function of the training program.

. Summary - Goal B Attainment

. Goal B - "To develop personal sensitivity and interpersonal effectiveness" as defined
by the following subgoals:

1. Ability to comprehend and communicate effectively with others on both the
cognitive and affective levels

- 2. Ability to interact with genuineness, respect, empathy, flexibility, self-
avareness, and self-acceptarce

3. Ability to use and provide human resources or supervision constructively -
4. Ability to promote mutual wnderstanding and resolution of problems

.The instruments selected to obtain evidence relative to Goal B .attainment were
global, that is, they were more addressed to the goal statement than to subgoal
statements. In addition, they were self-report techniques not teacher competency
measures as required by subgoal statements.

. The positive changes achieved on the self-report measures, especially the FIRO-B, the
Personal Orientation Inventorv, and the Minnesota Teacher Attitude Inventory, however,
provide strong support for concluding that there was high attainment of Goal B.

III. Attainment of Goal C

Six objectives.were written to obtain evidence relating to attainment of Goal C,
"To develop skill in implementing an instructional program for adolescents who
have problems in academic tasks, human relationships, and self-organization."
Table 3.16 lists the objectives, their subgoal relationship, the techniques used,
and the methods used to determine the results. The presentation of evidence for
Goal C follows in the order of Objectives 1-6.

A. Objective 1

The trainee will become confident in his ability to use suitable curriculum
methods and materials.

Description of the Instrument

The Specialized Proficiencies for WOrk;ng with Exceptional Children Questionnaire
(SPQ) was designed to elicit opinions\from individuals as to the importance of
competencies as well as confidence in performing specific tasks related to an
individual's job assignment in work with exceptional children. (See page 27 for
further description of the instrument).

-




. TABLE 3.16*

Sources of Evidence for Attainment of Goal C

Subgoal
Objective Relationship Technique
"1, The trainee will become confident in Subgoal 1 Specialized Positive s
his abiiity to use suitable curriculum Subgoal '3 Proficiencies confidence
methods and materials. Subgoal 4 Questionnaire
. Part II Curriculum
Materials and Methods
2. The trainee will perceive the role of Subgoal 3 The Teacher Shift in g
teacher as a helping relation. Practices
Questionnaire
3. The trainee will employ a variety of Subgoal 3 Some Thoughts on Numerical
suitable teaching strategles to facilitate Teaching based on t
pupil attainment of performance objectives. petency as
»
- Question 2 (Scoring ¢
agreement
4. The trainee will employ a variety of Subgoal 4 Some Thoughts on Numerical
educational techniques and materials Teaching based on t
in implementing specific teaching petency as
strategies, Question 3 (Scoring ¢
agreement
5. Trainees will be able to construct Subgoal 2 Curriculum Develop- |Frequency
per formance objectives. ment Competency Test |Mastery) f
on Behavioral
Objectives
6. Trainees will be able to operate Subgoal 4 Audio-Visual Frequency
A.V. Equipment available. Competency Test Mastery) f

)

[
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TABLE 3.16°

Sources of Evidence for Attainment of Goal C

Subgoal
Relationship Technique Determination of Results
confident in Subgoal 1 Specialized !Positive shift in group mean position on
ble curriculum Subgoal 3 Proficiencies confidence rating scale.
Subgoal 4 Questionnaire
‘ Part II Curriculum
Materials and Methods
ve the role of Subgoal 3 The Teacher Shift in group role perception:
lation. ‘ Practices Decrease in "disciplinarian" and
Questionnaire "referrer" role functions increase
in "counselor" and "motivator" role
functions.

a variety of Subgoal 3 Some Thoughts on Numzrical score scaled on a continuum
gies to facilitate Teaching based on the relative amount of com-
formance objectives. petency as measured by the instrument.
: Question 2 (Scoring criteria was established by

agreement between expert judges.)
a.variety of Subgoal 4 Some Thoughts on Numerical score scaled on a continuum
and materials Teaching based on the relative amount of com-
¢ teaching petency as measured by the instrument.
Question 3 (Scoring criteria was established by
agreement between expert judges.)
o construct Subgoal 2 - Curriculum Develop- |Frequency Distribution (Mastery/Non
ment Competency Test |Mastery) for writing objectives.
on Behavioral
Objectives
o operate Subgoal 4 Audio~Visual Frequency Distribution (Mastery/Non
e. Competency Test Mastery) for operation of A. V. equipment

ey




Results

The SPQ was administered as a pre-post institute measure. Part II,
“Curriculum Materfals and Methods," was used in this portion of goezl
assessment. The wmean of difference scores was 19.86. Using a t test for

correlated observations, the difference exceeds chance levels of
significance. :

. TABLE 3.17
Mean of Differerice Scores and Sfandatd Deviation for the Subscale
"Curriculum Materials and Methods" Obtained from the
Specialized Proficiency Questionnaire

Varjiable . Mean of Difference Scores Standard Deviation t score ISignificance
N Confidence in
Curriculum
Materials and
Methods 19.86 15.2 1.84 p ¢ .005
Ne36

The positive difference indicates that trainee perception of competency
in using suitable curriculum methods and materials as measured by Part II
of the SPQ increased significantly as a function of the institute.

B. Obiectivé 2

The Etaineg will perceive the role of teacher as a helping relation.

Description of the Instrument

The Teacher Practices Questionnaire (TPQ) consists of 30 problem situations
typical ot those encountered by teachers in their daily routines. For each

. problem, four alternative solutions were presented representing the following
role dimensions: advisor, counselor, disciplinarian, information giver,
motivator, and referrer. The Instrument was developed by A. Garth Sorenson,
et al., reported in the Journal of Educationalgggychologx, and is based on
the work of Ryann (1960). .

Results

4
-

The TPQ was ‘a gFted as a pre-post test measure. Mean change scores of -
a negative 1. a_positive 1.50 were achieved with motivalor and .
referrer roles"t ﬁectively These changes exceed chance levels of

significance usThg a t test for correlated observations. This was not the
case, however, for the counselor and disciplinarian roles. )
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TABLE 3.13

Mean of Differé;ce Scores and Standard Deviations for Subscales on

the Teacher Practices Questionnaire «

Rcle Meanj of Difference Scores* |Standard Deviation t score Sigg}ficance
~ ]
Information-Giver © W24 5.4 0.27 N N.S.
' i JN .
Counselor - =0.55 6.9 -0.49 N.S.
Disciplinari®n .76 . 5.6 0.84 N.S.
Motivator -1.68 5.3 -1.97 <.05
: ~
Referrer 1.560 : 9,7 2.24 <025
N=38 *Scores are inversely related to preference.
Inspection of Table 3.18 shows that a small move (0.76) away from '
disciplinarian and 4 smail change (-0.55) toward counselor was achieved.
These changes are in the predicted direction and support the attainment of .
an increase in trainee perception of the role of a teacher as a helping
relation as measured by the Teacher Practices Questionnaire.
C. Objective 3
The trainees will employ a variety of suitable teaching strategies to
facilitate pupil attainment of performance objectives.
Description of the Instrument
Some Thoughts on Teaching (STT) is an essay exam developed by the program
staff. (See page 30 for further description of the instrument.)
Results '
STT items were administered as a pre-post test measure, The questioﬁ
(Item 2) analyzed for the above objective was ''Name one educational
objective vou consider important for Tommy. Briefly describe three
instructional alternatives (strategies) you could select to seach tnat
objective."
It was intended to analyze this question in terms of the adequacy and
variety of the instructional alternatives (strategies). In a preliminary
analysis, we found that respondents had construed "instructional alternative
(strategy) ip wi%cly divergent ways. Consultation with the training staff
revealed that trainees had been exposed to two or tiiree incongruent definitions
of strategy. It was reluctantly decided that evidence for Objective 3 could
not be derived from this question and that only descriptive data would be
reported. \
‘ Table 3.19 shows the distribution of the educational objectives named among
three categories:
B 1. Cognitive or academic (e.g., raise his reading level, bring
achievement up to grade level, improve study skills)
Q

$aes, '
+

43 3




2. Affective or social (e.g., improving self-concept, a positive
attitude toward adults, getting along with peers. etc.)

3  Both cognitive (academic) and affective (social)

vy
TABLE 3.19

Distribution of Educational Objectives Named on
Some Thoughts on Teaching Before and After Staff Training Institute

-

Frequency
Objective “Pretest Posttest
Cognitive-academic . 8 18
Affective-social ‘ < 21 | 15
Both | 9 s

N=38

The response bf each trainee (combining all three strategies) was categorized by two
independent raters as including or not including selected components. The results are
reported in Table 3.20.

<

TABLE 3.20

Distribution of Teaching Strategies Components Named on
Some Thoughts on Teaching Before and After Staff Training Institute

Strategy ) Frequency
Component . Pre Post
1. Teacher working with student on a 16 18

one-to-one basis

2. Grouping student with one or a few 14 19
other students

3. Student participation in setting goals, 19 14
planning cr evaluating program,
choosing activities

4., Using student's interests as a motivator 21 . 25

5. Praising, rewarding, and providing 22 15
experiences of success

6. Counseling 9 4

7. Behavior modification system 5 13

N=318




D. Objective 4 - ,

The trainee will employ a variety of educational techniques' and materials
in implementing specific teaching strategies.

. '.'
Description of the Instrument

’ . Some Thoughts on Teaching (STT) is an essay exam developed by the program
etaff. (See page 30 for Further description of the instrument.)

Results

STT Item 3 was administered as a posttest only. Question 3, one cf five
essay questions, read as follows: "Identify two curriculum materials and/or

media (by name) from your discipline which you feel are appropriate for

Tommy's instruction. Then lisr at ieast three major features, principles,
and/or characteristics of each curriculum mTerial."

The question was assigned a total of 10 points as follows:

1. One point for each specification of a curriculum material or
' media but no more than two points

2. One point for each different feature, principle, or characteristic
which is ccorrectly described, but no more than six points

3. Two points if at least nne characteristic is related to the
personality or emotional neeés of the child

10 indicates a complctely adequate answer, 0 indicates no response.

N TABLE 3.21

Distribution of Scores for ''Resources Choice" on
Some Thoughts on Teaching After Staff Training Institute

Score ‘ Frequency . Score Frequency
16 '25 5 1
9 i 1 4 ® 0
E

8 ! 3 3 0

7 G 2 2

6 5 1 0

0 L

Inspection of Table 3.21 indicates that trainees were able to employ a
varicty of resources in implementing specific teaching strategies as measured

by STT Item 3.

I 2.
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E. Objective 5

Trainees will be able to construct performance objectives.

Description of the Instrument

The "Behavioral Objectives" pretest was a 48-item paper and pencil test
adapted from a pretest published by General Programmed Teaching, Palo Alto,
California, for use with the course of instruction Principles and Practice
of Instructional Technology. The posttest consisted of the unit tests in
the workbook for the course. The tests were designed to measure knowledge
of the following topics: '

Unit 1 " Educational goéls, behavioral objectives, interactive
instruction, and validation

Unit 2 - Indicator performances for cognitive and affective objectives
Unit 3 - Behavior terms, condition, standards
Uﬂ;t 4 - Performance requirements
Unit 5 - Criterion tests
Results
For each tnit of instruction, trainees either (1) demonstrated competence
on items in the pretest related to that wunit or (2) studied self-instructional

materials until they satisfactorily completed a unit test. Results are shown
in Table 3.22. .

“TABLE 3.22

»

Number of Trainees Demonstrating Competency on
Behavioral Objectives Tests

Demonstrated Competency on the e
Pretest Unit Test

[¥]

9 29
29 , 9

9 29
28 . 10

15 23

A review of results above indicates that all trainees achieved mastery in
developing individual performance objectives as measured by the pretest or
by unit tests.




F. Objective 6
Trainees will be able to operate available audio-visual equipment.
Description of the Instrument
The Audio-Visual Equipment Personal Checkout List was a list of 18 items of
audio or visual equipment available in the Mark Twain School. It was
designed by the program staff to record the achievement of competency in
operating a variety of equipment such as tape recorders, movie and slide
projectors, and.ditto machines. The Dial Access Information Retrieval:
Observation System Personal Check List also was designed by the program
staff to record competence in operating the Dial Access Information Retrieval
and Observation System through which teachers can make and retrieve for
instructional usé both audio and video tapes. Nine components of the system
are listed. A copy of these instruments may be found in Appendix I.
Results
Staff members observed.trainees operating each‘piece of equipment and each
component of the Dial Retrieval/Observation System. If the trainee could
operate the equipme®t or tomponent satisfactorily, the item was checked on
the list. The number of items mastered by trainees is reported in Table 3.23.
'TABLE 3.23
Number of lrainees Demonstrating Competency On the Use ot
Audio-Visual Equipment and Dial Retrieval/Observation System
Audio—%ideo Equipment pial Retrieval/Observation Svstem
Number of Items Number of Number of Components Number of
Mastered Trainees 7 Mastered Trainees
18 26 9 15
17 2 8 13
16 1 7 4
15 1 6 1
5 1

N=34

4 team leaders excused

A review of the results above indicates that a substantial majority of
trainees achieved mastery in the operation of audio-visual equipment and
of the Dial Retrieval/Observation System.
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Summary - Goal C Attainment

Goal C - "To develop skill in implementing an instructional program for adolescents
who have problems in academic tasks, human relations and self-organization," is
related to 6 objectives. Four of these are teacher competencies, two of which are
phrased in terms of attitude which is indirectly related to performance.

Attainment of Subgoal 1 - "Ability to idenmtify and/or develop educational materials
and tasks at levels of reasonable ¢hallange for each child in the classroom," is
moderately supported by data associated with Objectives 1 and 4. No data pertaining
directly to skill in this area was obtained. ‘

Attainment of Subgoal 2 - "Ability to develop individual performance objectives,' is
supported by evidence associated with Objective 5.

Attainment of Subgoal 3 - "Ability to employ curriculum and teaching strategies to meet
cognitive and emotional needs of the learmer," is given weak support. Evidence related
to Objective 1 gives indirect support to attainment of Subgoal 3. Evidence related to

Objective 2 was not suggestive but not significant, and we were unable to measure
Objective 3. , s
Attainment of Subgoal 4 - "Ability to employ a variety of educational techniques and

materials in implementing specific teaching strategies,' is supported by the evidence
for all of the related Objectives 1, 4, and 6.

IV. Attainment of Goal D
Five objectives were written to obtain evidence relating to attainment of GoaliD,
"To develop skill in behavior management.' Table 3.24 lists the objectives,

their subgoal relationship, the techniques used, and the method of determining
the results. The presentation of evidence follows the orders of Objectives 1-5.

A. Objective 1

The trainees wil have clear and realistic behavioral standards and limits for
problem children in the classroom.

Description of the Instrument

The Learning Area Coordinator, through a written essay or interview technique,
obtained responses to the foll wing question: "Jhat specific limits would vcu
place on the student's behavior and the behavior of his peer group? Be sure
to cover those behaviors which you regard as unacceptable for students at

Mark Iwain."

Results

This measure was administered as a posttest only. Trainees responded in terms
of any one student that had been accepted at the Mark Twain School. The
responses were categorized unacceptable, acceptable, good, excellent in terms

of clarity and approoriateness. The results are presented on the following
page.
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TABLE 3.24

Sources of Evidence for Attainmenf of Goal D.

6%

Subgoal
Objective Relationship Technique De

The trainees will have clear and Subgoal 1 Essay Exam or Learning a
realistic behavioral standards and Individual Interview| on the cat
limits for problem children in the ‘ with Learning Area and excell
classroom. Coordinator.
The trainees will identify sources of Subgoal 2 Essay Exam or Indi- | Learning a
conflict within individual, group, and vidual Interview witl on the tat
school environment. Learning Area Coord. | and excell
lhe trainees will us® teacher inter- Subgoal 3 Essay Exam or Indi- | Learning a
vention techniques to deal with vidual Interview witH on the cat
disruptive school behavior, Learning Area Coord. | and excell
The trainees will become confident in Subgoal 1 Specialized Positive sH
their ability to manage behavior and Subgoal 2 Prpoficiencies confidence
to counsel students. Subgaol 3 Questionnaire--

Part IV Counseling

and Behavior

Management
The trainees will develop the ability Subgoal 2 Reciprocal Category | Level of
to use the Reciprocal Category System System Category S
for analyzing teacher classroom Objective (Ad Hoc) factory,

behavior.

Tests (3)
Collection of data
from a Standardized

Tape.

and Compet




TABLE 3.24

Sources of Evidence for Attaimment of Goal D

. Subgoal
Relationship Technique Determination of Results
plear and Subgoal 1 Essay E%hm or Learning area coordinator judgment based
ndards and Individual Interview| on the categories of acceptable, good,
ren in the ’ with Learning Area and excellent.
Coordinator.
) - )
fy sources of Subgoal 2 Essay Exam or Indi- | Learning area coordinator judgment based
al, zroup, and vidual Inteyview witl on the categories of acceptable, good,
Learning Area Coord. | and excellent.
acher inter- Subgoal 3 Essay Exam or Indi- | Learning area coordinator judgment based
al with vidual Interview witH on the categories of acceptable, good,
or. Learning Area Coord.| and excellent.
confident in Subgoal 1 Specialized Positive shift in group mean position on
behavior and Subgoal 2 Proficiencies confidence rating scale.
Subgaol 3 Questionnaire--
Part IV Counseling
and Behavior
Management N
p the ability Subgoal 2 Reciprocal Category | Level of mastery of the Reciprocal

tegory System
assroom

System
Objective (Ad Hoc)
Tests (3)
Collection of data
frorm a Standardized
Tape.

Category System categorized as Unsatis-
factory, Operational Understandings,
and Cofpetent and Reliable Observation.




TABLE 3.25

Level of Trainee Response to Behavior Limits Question

1 tr

Unacceptable Acceptable Good Excellent
0 8 . : 14 <11
N=33
4 trainees exempted (team leaders)

ainee - no results -

5
>

The evidence presented indicates that the trainees had clear and realistic
standards and limits for problem children in the classroom as measured
by the above question and interpreted by the learning area coordinator.

B. Objective 2

The trainees will identify sources on conflict within individual, grodp, and
school environment.

Description of the Instrument

The Learning Area Coordinator, using a written €ssay or interview technique,
obtained responses to the following question: 'What majer sources of
conflict can you identify for this student in terms of (a) conflicting needs,
values, ur expecidlivons within himself; and (b) conflicting needs, values,

or expectations between the student and his school environment?"

Results

This measure was administered as a posttest only. Trainees' responses were
categorized unacceptable, acceptable, good, excellent based on clarity and

insignt ana fullness of statements regarding conflicts. The results
are presented below:

Y

%ABLE 3.26 N

Level of Trainee Response to Sources of Conflict Question

[

Unacceptable Acceptable Good Excellent

0 5 15 13

N=33
4 trainees exempted (tcam leaders)
1 trainee - no results

&
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The evidence presented indicates that the trainees were able to identify
conflict within individual, group, and school environment as measured by
the above question and interpreted by the Learning Area Coordinator,

C. Objective 3

The trainees will use teacher-intervention techniques to deal with
disruptive school behavior.

Description of the Instrument. ~

The Learning Area Coordinator using a written essay or interview technique,
obtained responses to the following questions: "(a) What might be an example
of a feasible way of increasing some desirable behavior on the part of this
student through application of operant or contingency principles. State the
behavior (s) to be modified, the reinforcer(s) to be used, the basis for
choosing the reinforcer, and the plan for relating reinforcer(s) to desirable
behavior (s). (b) Describe a specific occasien when this student was disruptive
in the classroom. What surface management or life space interview techniques
might have been helpful in this situation and why?"

Results

Trainee responses were categorized unaccentable, acceptable, good, excellent
based on clarity, richness, and appropriateness of intervention. The
results are presented below:

4 TABLE 3.27
Level of Trainee Resﬁonse to Teacher-Intervention Techniques Question _
Unacceptable Acceptable . Good Excellent
0 4 10 19

N=33
4 trainees exempted (team leaders)
1 trainee - no results

The ev.dence presented above indicates that the trainees were able to state
teacher intervention techniques to deal with disruptive behavior as measured
. by the above question and interpreted by the Learning Area Coordinator.




D. ObjectiQe 4

The trainees will become confident in their ability to manage behavior
and to counsel students.

Description of the Instrument

The Specialized Proficiencies Questionnaire (SP0O) was designed to elicit
opinions from individuals as to the importance of the competencies as well
as confidence in performing specific tasks related -to an individual's job
assignment in work with exceptional children. (See page 27 for fur ther
description of the instrument.) '

Results

The SPQ was administered as a pre-post institute measure. The subscale used
in this portion of the goal assessment was Part 1V, "Counseling .and Behavior
Management." A mean of difference scores of 13.41 was achieved. Using a t
tegst for correlated obsrevatioms, this positive increase exceeds chance levels
of significance.

. TABLE 3.28

Mean of Difference Scores and Standard Deviation for the Subscale
"Counseling and Behavicr Management' Obtainced frcm the

pep AR Oreea Y

Specialized Proficiency Questionnaire

Variable * | Mean of Difference Scores Standard Deviation |t score Significance

Confidence in ¢

Counseling and ) -
Behavior Management 13.42 15.5 5.20 p <.C035
N=36

This positive change in mean scores indicates that trainee perception of
their ability to manage behavior and to counsel students as measured by
Part IV of the SPQ increased as a function of participation in the training
program.




E.

Objective 5

The trainees will develop the ability to use the Reciprocal Category
System for analyzing teacher classroom behavior.

Description of the Instrument

The Reciprocal Category System (RCS) was developed by Richard Ober and is
fully described in his book, Systematic Observation of Teaching, published
by Prentice-Hall, Inc. It is an instrument designed to record observat.ons
of teacher behavior and student response to the teacher behavior. 1t is
designed to enable a teacher to develop awareness and subsequent control of
his own behavior. '

To be considered a competent and reliable observer, the trainee should
achieve the following behavioral objectives:

1. Associate the correct category number with each of the 19 category
descriptions of the RCS

2. Plot five 20-tally columns of raw RCS data in a blank 19 X 19 matrix
with no greater than 5 per cent error

¥
3. Make appropriate judgments concerning a teaching performance from
RCS data plotted in a 19 X 19 matrix

4. Collect data (either "live" from a teaching-learning situation or
from a cgpe recording) recording the correct RCS category numbers
at the rate of 20 tallies per minute with a minimum acceptable
reliability of 0.60

The assessment of the performance with regard to each of the above mentioned
objectives is presented in the following tabulation:

TABLE 3.29

Number of Trainees Attaining Achievement of Behavioral Objectives on the
Reciprocal Categorv System

RCS L. Number of Trainees
Behavioral ' Satist 5 : -
Objective No. atisfactory nsatisfactory
1 36 2
2 37 1
3 i3 5
4 25 13

%




To determine the RCS competency levels, three categories were developed:
unsatisfactory, operational understanding, and competent and reliable
observer. The results below indicate the level of.mastery of Objective 5.

&
.-
TABLE 3.30
) Trainee Level of Mastery of the
Reciprocal Category System
Operational ~ Competent and
Unsatisfactory Understanding N Reliable Observer
N=4 N=11 N=23
11% 297% " 60%
Demonstra ted Demonstrated
satis factory satisfactory
performance . performance
on 3 of 4 RCS on RCS
Objectives. Objectives l-4.

Summary - Goal D Attainment

Goal D - "To develog/géill in behavioral management" as defined by the following subgoals:

- The evidence presented above indicatec that in spite of the limitation of

A review of the resulte above indicate that there was substantial progress
in attainment of the irstructional objectives and movement toward mastery.
It had been anticipated that the system was to be practiced during practice-
teaching; however, the practice teaching did not occur as anticipated during
the period July 1 to January 14.

practice sessions, a majority of trainees became competent and reliable
observers; and almost all Jewunstrated an operational understanding of the
Reciprocal Category System.

ty to tdentify sources of con 2t within the individual, group, aid
scHool environment )

Abtlity to develop and use teacner-intervention techniquas to deal with
disruptive school behavior \

ra




The ad hoc instrument (written essay or interview) developed by the program staff
addressed all thr > subgoals and was effective in determining trainee knowledge in .
these areas. However, to assess adequately trainee competency (ability) in relation

. to those subgoals as stated requires demonstrated performance in at least a simulated
situation,

. The demonstrated competency of trainees to use a classroom interaction aﬁalysis system
does not satisfy the above requirement. This only shows that trainees have a ‘skill or
tool which they could apply in identifying a source of conflict (the social-emotional
climate) in the classroom.

From the evidence, it can be concluded that the training program was effective in
trainee attainment of the knowledge component of Goal D.

V. Attainment of Goal E >

Three objectives were written to obtain evidence relating to achievement of

Goal E, "To develop skill in system analysis.”" Table 3.30 lists the objectives,
their subgoal reiationship, the techniques used, and the method of determining
the results. The presentation of evidence follows the order of the Objectives
1-3.

A. Objective 1 and 2

. The Objectives 1 and 2 will be discussed jointly because the same body of
data will be analyzed in two different ways to provide evidence.

1 - The trainee will‘perceive the system of organization at Mark Twain
School to be democratic.

2 - The trainee will express "satisfaction" with the-sistem of
( organization at Mark Twain School.

Descripticn of the Instrument :

The Profile of Organizational Characteristics (POC) is a questionnaire
consisting of 49-Likert type items addressing eight organizational variables »
(see following Table). Four levels of organizational behavior are identified -
on a continuoustcale: exploitive authoritative, benevolent authoritative,
consulative, and participagive. It is designed to determine respondent
perception of{;pe organizational characteristics Of his school as well as to

determine what he;would like those characteristics to be.

The Profile of Organizational Characteristics is a modified version of the

one develo,ea by Renis Likert and published in his book The Human Organization -~

It's Management and Values, (1967). The wording of items was revised to

femove the "business tone' and to enable edugators to respond to their 'setting.
. Two items (nos. 36 and 51) were drcpped from Likert's version.




Sources of Evidence for Attaimment df Goal E

- -

TABLE 3.31

|

1

Subgoal '
Objective Relationship Technique De
1. The traince will perceive the system \\~ Subgoal 3 Profile of Positive s
of organization at Mark Twain School Organizational organizati
to be democratic. ’ Characteristics vs. presen
ﬁ! eight vari
2. The trainees will express "satisfaction" Subgoal 3 Profile of Decrease 1
with the system of organization at the Organizational vs. wanted
Mark Twain School. Characteristics previous t
3. The trainee will become confident in Subgoal 1 Specialized Positive
his ability to develop parent and Proficiencies on confide
public relations. Questionnaire,
b4 Part VI--Parent and

Public Relations.




-» K]
- - . -

TABLE 3.31

Sources of Evide.ce for Attainment of Goal E

Subgoal ) .
Relationship- Technique Detenmiggg}on of Results
e the system Subgoal 3 Profile of Positive shift in mean ratings of
Twain School Organizational organizational characteristics (previous
‘ Characteristics vs. present organization) for each of
eight variables f
Ysatisfaction” Subgoal 3 Frofile of Decrease in discrepancy scores (;ktual
{zation at the Organizaticnal vs. wanted system of organization) from
. Characteristics previous to present organization
corcfident in Subgoal 1 Specialized Positive shift in group mean position
ar-nt and Proficiencies on confidence rating scale ”
Questionnaire,
Part Vi--Parent and
Public Relations.

/4




Results

t

Two scores were computed for each trainee by summing item responses for

each of eight variables on both the pre and posttests. They are (1) a score
representing the "actual" school organization and (2) a score representing
the "wanted" school organization. Scores representing the "actual" school
organization refer to trainee's previous school in the pretest and to the
Mark Twain School on the posttest.

A Wilcoxon Matched-Pairs Signed-Ranks Test (one tailed) was performed on

the differences obtained in Score 1 above from pre to posttest measurement
(Analysis 1). Positive changes on all eight organizational variables ’
exceeded chance levels of significance, indicating clearly that trainees
perceive the Mark Twain School as more democratic than their previous school
as measured by the POC, (See Table 3.32, Analysis 1.)




TABLE- 3.32

Analysis of Difference Scoresl Between Trainee Perception
* of Previous School and Mark Twain School for Selected
Organizational Characteristics

Organizational Variable Analysis N2 T Zz score Significance
Leadership Process 1 30 172.5 -3.29 p ¢ .001
/
Used 2 22 ; 30.0 -3.13 p < .001
Character of Motivational 1 30 142.0 -3.92 p < ,001
Forces Used 2 23 16.5 -3.70 . p < .001
Character of Cormnunic.ation it 30 {57.5 -3.60, p < .0N1
Process, 2 23 {405 | -2.97 p < 081"
Character of Interaction 1 30 {28.0 |- ftf‘flww‘/’ p-.< .001
Inf luence Précess 2 ’ 21 32.0 -2.90 p < 0(;5
Character of Decision 1 30 _[10.0 -4.58 p < .001
Making Process 2 21 23.C -3.22 p < .0CL
Character of Goal 1 29 76.5 -3.66 p < .005 )
Setting or Ordering’ 2 23 141.5 -2.94 p < .005
Character of Supervisory 1 30 }34.5 -4.07 p < _.001
Process 2 23 14.0 -3.77 p < .001
b Performance Goals 1 30 _110.5 © =4,517 p < _.001
and Training 2 21 23.0 -4,00 p < .001
l:L]-..B()Wilcoxon Matched-Pairs Signed-Ranks Test (one tail) ‘ )
2. N represents the number of pairs minus any pair whose difference is zerc.
The maxinum number of pairs for Analysis 1 was 30, and for AnEL];YSib 2 it was 23.
.

w,ov
.~




To determine trainee "satisfaction" with the Mark Twain organization,
discrepancy scores (differences between "actual" and "wanted" scores) were
computed for each trainee for each of eight variables on both the pre and -
posttests. A Wilcoxon Matched-Pairs Signed-Kanks Test (one tail) was

. performed on the difference obtained between pre and postdiscrepancy scores
(Analysis 2). Again, all eight of the tests showed results that exceeded

ance levels of significance, indicating that trainees were more satisfied

with the Mark Twain organization than that of their previous school, as
measured by the POC. (See Table 3.32, Analysis 2.)

The results tend to suppert attainment of Objectives 1 and 2. Any attempt -
to interpret results of the Profile of Organizational Characteristics, however,
mist be viewed with caution. Seven trainees in responding to the

questionnaire marked identical scale points for "actual" and "wanted" system

of organization on all 49 items. These response sheets were not included in

the Analysis 2 reported previously. The Profile of Organizational Characteristics
introduced a considerable amount of unusual content to the trainees, and it is
quite likely that they became "sensitized" to this content by the
administration of the pretest. Therefore it is possible that diffarences
between pre and posttest scores may not be attributed to the organ?gation of
the Mark Twain School.

B. Objective 3

The trainees will become confident in their ability to develop parent and
. public relations.

Description of the Instrument

.The modified version of the Specialized Proficiencies for Working with
¢ Exceptional Children Ques tionnaire (SPQ) ig designed to elicit opinions as to
the importance of the competencies to an individual's job assignment as well
as his opinions of his confidence in his ability in the same area. (See page
27 for further description of the instrument.)

Results

The SPQ was administered as a pre-post institute measure. The scale used

in this portion of the goal assessment was Part VI, "Parent and Public
Relations." A mean of difference scores of 2.92 was achieved. This positive
change exceeds chance levels of significance using a t test on correlated
observations.

TABLE 3.33

Mean of Difference Scores and Standard Deviation on the Subscale
"parent and Public Relations' Obtained from the
Specialized Proficicncy Questionnaire

o

. . \
Variable »Mean of Difference Scores | Standard Deviation |t Score Significance

Confidence in .
Parent and Public e
Relations 2.92 4.1 ’ 4.29 p <.005

N=36

o preL




The increase in mean scores is indicative of an increase in trainees’
confidence in their ability to develop parent and public relations as
] measured by Part IV of the SPQ as a function of the training program,

Summary - Goal E Attainment

”

Goal E - "To develop skill in system analysis" as defined by the following three subgoals:
1. Ability to formulate and communicate concepts of family, social, and
educational system influences on student behavior and adjustment

2. Ability to identify and use organizational processes for communication,
decision-making, and conflict resolution

3. Ability to identify and appreciate pblicies and practices which promote
or hinder organizational objectives

The evidence presented in this report supports partial achievement of two of three
subgoals (1 and 3).

Instructional activities were carried out toward a limited aspect of the:knowledge
component of Subgoal 1. However, there Were no systematic procedures for collection of
data. Activities also were carried out toward the accomplishment of Subgoal 2 relative
to the Mark Twain School; but again, because of time and pressure of other events,
specifications of evidence acceptable to program staff for goal accomplishment’were not

stated or were stated so late in the course of the institute that they would comprise
. post hoc expectations. '

Institute achievement of Goal E is the least documented of all goals and probably was
pot achieved as stated. If the program staff retains this goal in future training
programs, a clearer.definition is needed for (1) trainee competencies, (2) processes
used to develop and/or assure these competencies, and (3) a specification of evidence
acceptable to the program staff for trainee demonstration of competency as well as a
lot of creative effort in developing the necessary measurement techniques.

b




Chapter IV

CONCLUSIONS AND RECOMMENDATIONS

* The Proposal for Mark Twain School Staff Development Institute (1970) set very high
performance expectations for the program staff. In addition to developing the content
of the training program, acquiring necessary resources to implement it, and scheduling
meaningful activities for 38 trainees 40 hours a week from July 1, 1970, to January 14,
1972, the program staff was responsible for: .

1. Submitting and obtaining approval of 30 credit hours of course work from
the Maryland State Department of Education :

2. Opening a new school (in which construction was not completed 1t the time
of occupancy) including ordering instructional materials appropriate for the
gpecial student population .o . )

-

3. Selecting over 100 pupils for admission to the school

4. Developing and implementing a uniqre staffing pattern of differentiated
responsibilities

All of the above performance expectations were met which in itself demonstrated that it
is possible to conduct intensive training programs in a setting such as the Mark Twain

School Center.

The evidence presented relative to trainee attainment of specific functional goals of

the program is incomplete. All 17 subgoals are teacher competency statements. The data
obtained to demonstrate goal attainment, however, was largely in the area of kKnowledge,
understanding, and attitudes and only rarely in the area of skills. This resulted froo

a general lack of available instruments as well as a lack of time and resources necessary
to construct satisfactory ad hoc instruments. In addition, the evaluation'design called
for meetings with the learning area coordinators to identify performance criteria

related to the subgoals. However, the intensive effort necessary for delivery of progzran,
limited the time available for documentation and summative evaluation. Thus it was not
possible for the learning area coordinators to meet with the evaluator a sufficient number
of times to arrive at the necessary competency definitions and /or measurement techniques

for a complete subgoal assessment.

The evid nce collected and presented ip Chapter III indicates:
1. That relatively high attainment occurred in the foliowing areas:
Goal A, Subgoal 1 .
Ability to complete ;\;;gzzsaaaeational profilz, includiég

learner stengths awi weaknesses, style, and interpersonal
éunctions

‘Goal A, Subgoal 2 7 ’

Ability to interpret and integrate diagnostic findings

Goa €, Subgoal 2

Ability to develop individual performance objectives




Goal B

-

To develop personal sensitivity and interpersonal effectiveness

.
2. That moderate attainment (mostly knowledge and understanding components) ‘\
occurred in:

Goal C, Subgoal 4

Ability to employ a variety of educational techniques and materials
in implementing specific teaching strategies

Goal D, Subgoal L

Ability to establish realistic behavioral standards and limits in
an educational setting . .

_ Goal D, Subgoal 2 i . .

_Ability to identify sources of conflict within the individual,
group, and school environment ’

Goal D, Subgoal 3

Ability to develop and use teacher intervention techniques te deal
with disruptive school behavior

Goal E,, Subgoal 2

Ability to identify and use organizational process for communication,
decision-making, and confitev resolution

3. That relatively low attainment occurred in:
Goal A, Subgoal 3

Ability to use assessment information for psychoeducational planning
and for evaluating student progress
7

Goal E, Subgoal 1

Ability to formulate and commnicate concepts of family, social,
and educational system influences as student behavior and adjustment

4. That relative attainment of the following subgoals cannot be judged:
Goal C, Subgoal 1

Ability to identify and/or develop education materials and tasks
at levels of reasonable challenge for each child in the elassroom

Goal C, Subgoal 3 .

Ability to employ curriculum and teaching strategies to meet

cognitive and emotional needs of the learner !

?
Goal E, Subgoal 3

Ability to identify and appreciate policies and practices which
promote or hinder organized objectives

e . 1oy e
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Recommendations

The training program as dziined by the specitic ‘functional subgoals is a teacher
competeney training program. That is, all 17 subgoals were ability (competency)
statements. However, a review of the instructional activities clearly indicated
that much of the instruction was aimed at knowledge and understanding as well as
attitudes and values. These dimensions are not mutually exclusive in that skill

is more a resultant of knowledge, attitude, and life habits that a separate
parameter. It is also helpful to review skill limitations with an eye to knowledge
and attitude sources. '

3 .

Recommendation 1l:

Program objectives should be stated separately for knowledges, attitudes, and
skills. 1Id addition, ctiteria should be identified and made public so that
trainee attainment of each objective can be judged.

Also, sets of these objectives should be associateu with each program goal.
Again, criteria need to be stated so that program accomplishment may be judged.
(It is acknowledged that the adoption or development of techniques adequate to
agsess all trainee compentencies and program goals is a long-range objective.)

A longer-range goal of a training program should be to document the processes
used to facilitate specific competency attainment so that these processes may
be reviewed and accepted, modified, or discarded.

The program staff of a training program based in such a setting as Mark Twain School

. will have major responsibilities for the operation of that center as well as for
providing in-service training. Therefore, a maximum use of avarlable resources should
be made to support that staff. A review of the content of "teacher competency' courses
offered by the Department of Staff Development, Montgomery County Public Schools, )
showed these courses to be very similar in nature to several seminars offered in the
training program.

Recommendation 2:

Relevant "teacher competency" courses and learning modules offered by the
Department of Staff Development, Montgomery County Public Schools should be
integrated with future training programs.

This could lead to greater variety in course offerings which could
result in differentiated course selection by participants (a more
individualized program). In addition, the program staff could then
devote more time and creativity to the development and implementation

of the portion of the program unique to the Mark Twaim School. It 1s
recognized that considerable interdepartmental consultation will be
necessary to assure that instruction was appropriate and consistent with
the remainder of the program.

_ The program staff implemented procedures to obtain feedback on their performance from
trainees. A set of procedures by which trainees could receive feedback on their
performance was not widely established.

-




.Recommendation’ 3:

]

Systematic procedures should be kitablished to provide frequent direct feedback
to participants on both progress oward.ard attainment of objectives.

Instructional activities during the training period were varied, including simulations
and role playing. The activities in the area of participant practice of competency '
were not nearly as frequent as compared to other instructional activities as a review
of the subgoals might suggest.

Recommendation 4:

g
A greater proportion of instructional activities such as role playing, simulations,
and micro-teaching should be planned to provide for trainee development of
competency.

Practice teaching was planned for in the original training proposal but was not

accomplished during the initial six-month training period. The decision by the program
staff to postpone 'this activity was serious but unavoidable.

Recommendation 5:

A practice teaching component, with exceptional children and conducted with
adequate supervision, should be included in traiqing programs of this type.

The demands on the training program seem to have exceeded the time allowed for it.
In additicn %o providing 30 credit h.urs of instructicn, there is a need to include
practice teaching and additional time for development and demonstration of teacher
competencies. ’

v

Recommendation 6: \

Training programs of this type should be“for a period of one academic year.
The considerable knowledge and skills obtained by the program staf as well as the

development of procedures, processes, and materials would be largely wasted if this
program were not continued for the purpose of refinement and further development.

Recommendation 7:

A proposal for continuation of the Mark Train Special Project for teacher
education should be submitted to the U. S. Office of Education.

4




* Chapter V

SUMMARY

The major purpose of the Mark Twain Staff Development Institute was to prepare

regular public school teachers to plan and conduct an individualized psychoeducational
program for adolescents who are experiencing difficulty with academic achievement,
classroom behavior, and interpersonal relationships. Future projections indicate that
a public school training model will be developed for the preparation of professional
personnel who can effectively instruct these adolescents.

The institute was held 40 hours a week for the period from July 1, 1971, to January

14, 1972. As a direct result of successful participation in this training institute,
teachers earned 30 inservice course credits and were certified by the state of Maryland
to teach emotionally disturbed adolescents.

.

PARTICIPANTS

Institute participants were fully salaried educators who had been selected to comprise
the faculty of a new public school for adolescents who are having difficulty with
academic achievement, classroom behavior and interpersonal relationships. With very
few exceptions the 38 trainees had experience in regular classrooms and did not have
training in special education. These teachers reflected the range of subject-area

. competencies usually found in junior and senior high schools.

i GOALS

The five goals of the institute were stated in terms of actual job functions and
included the development of competency in the area of psychoeducational assessment and
programming, perseonal sensitivity and interpersonal effectiveness, implementation of
psychoeducational curriculum and individualizing instruction, behavior management, and
systems analysis. Learning experiences, including seminars, practica, and independent
study, were developed according to three basic principles: (1) relevance of institute
learning experience to identified job skills; (2) integration of didactic, practical,
and independent study experiences; and (3) creation of a psychoeducational learning
environment in which cognitive and affective diuensions were interwoven and correlgted
with the needs and motivation of the learner to facilitate stated trainee attainment
goal competencies.

INSTITUTE EVALUATION

To accomplish the evaluation purpose, the model for evaluation consisted of three major
components: (1) learning area competenCy measurements including -pre-post institute

test battery, (2) monitoring and reporting of progress activities, and (3) an independent
educational accomplishment audit.

The learning area competency evaluative component was related to .the nature of the
instrumentation. The, four procedures were:

. "
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Ad Eég instruments specifically designed by the program and evaluation staff

For example, Some Thoughts on Teaching was an essay instrument developed by
the program staff. By completing all the items, the respondent develops an
educational plan for a pupil.

Modified versions of instruments in print

The Profile of Organizational Characteristics developed by Rensis Likert and
published in his book, The Human Organization; Its Management and Values, was
modified so as to be applicable to educational settings. .

Standardized instruments that lent themselves to unique analysis such as the
Fundamental Interpersonal Relations Orientation (FIRQ) Series

Included in this battery was the FIRO-B designed to measure "how an individual
acts in interpersonal relations." This entire battery was developed by
William C. Schultz and published by Consulting Psychologists Press, Inc.

Standardized instruments for which\significqnt gains were predicted from pre
to posttest measurement CE

These consisted of the (a) Personal Orientation Inventory - (Inner-Directed
Subscale), developed by Everett J. Shostrom and designed to tap the concept

of self-actualization; (b) The Mimnesota Teacher Attitude Inventory, a widely
used and well known instrumdnt designed to predict how well a teacher will get
along with pupils in interpersonal relations; and (c) The Measurement Competency
Test, designed to assess specific measurement competencies which are needed by
teachers. This test was developed by Samuel T. Mayo, U. S. Department of
Health, Education, and Welfare as part of a project Preservice Preparation of
Teachers in Educational Measurement. The following table presents the results
obtained.before and after the institute for these three instruments:

Pre-Post Means and Stan“ard Deviations
from Selected Instruments Administered
During the Mark Twain Staff Development Institute

—

Pre Post
Instrument 7 Mean +5.D. Mean S.D. Significance

Personal Orientation Inventory
{Inner-Directed Subscale) 87.82 8.7 90.61 9.9 .05

Minnesota Teacher Attitude
Inventory 64.29 26.1 73.74 24.9

Measurement Competency Test 30.37 7.2 34.42 6.5

*These values were obtained using a t test for correlated observations.
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Aruitoxt provided by Eic:

The second component of the evaluation model consisted of monitoring and reporting
progrece activities. This was designed to provide timely information as well as to
document what was actually occurring during the institute as compared to what was
originally planned. Both formal and informal feedback was given to the program staff
during the course of the institute.

Finally, an independent educational accomplishment audit was designed as ar, external
evaluation with, the intent of assessing the appropriateness of the evaluation procedyre
both as to design and implementation for determining program effectiveness. Malcolm
Provus, director, The Evaluation Research Center, University of Virginia, Charlottes-
ville, Virginia, contracted for the audit. A separate report written by this auditing
agent is to be forwarded to the U. S. Office of Education.

CONCLUSIONS AND RECOMMENDATIONS

The Proposal for Mark Twain School Staff Development Institute (1970) set very high

performance expectations for the program staff. In addition to developing the content
of the training program, acquiring necessary resources to implement it, and scheduling
meaningful activities for 38 trainees 40 hours a week from July 1, 1970, to January 14,
1972, the program staff was responsible for:

-~

1. Submitting and obtaining approval of 30 credit j.ours of/course work from
the Maryland State Department of Education

2. Opening a new school (in-which construction was not ompleted at the time
of occupancy) including ordering instructional matgfﬁals appropriate for the
special student population ‘-

/

3. Selecting over 100 pupils for admission to the school

4. Developing and implementing a unique staffing pattern of differentiated
responsgibilities
All of the above performance expectations were met which in itself demonstrated that it
is possible to conduct intensive training programs in a setting such as the Mark Twain
School Center. .

The evidence presented relative to trainee attainment of specific functional goals of
the program is incomplete. All 17 subgoals are teacher competency statewents, The
data obtained to demonstrate goal attainment, however, was largely in the area of
knowledge, understanding, and attitudes and only rarely in the area of skills. This
resulted from a general lack of available instruments as well as a lack of time and
resources necessary to construct satisfactory ad hoc instruments. In addition, the
evaluation design called for meetings with the learning area coordinators to identify
performance criteria related to the subgoals. However, the intensive effort necessary
for delivery of program limited the time available for documentation and summative
evaluation. Thus, it was not possible for learning area coordinators to meet with the
evaluator a sufficient number of times to arrive at necessary competency definitions
and/or measurement techniques for a complete subgoal assessment.




~

The evidence collected toward goal attainment indicates:

1. That relatively high attainment occurred in the following areas:
Goal A, Subgoal 1

Ability to complete a psychoedurational profile, including
learner strengths and weaknesses, style, and interpersonal

/ functions

Goal A, Subgoal 2

Ability to interpret and integrate diagnostic findings
Goal C, SubgoalaZ

Ability to deve‘lop individual performance objectives
Goal B i -

To develop personal sensitivity and interpersonal effectiveness

\

2. That moderate attainment (mostly knowledge and understanding components) T
occurred in: -7

»

Goal C, Subgoal 4

Ability to employ a variety of educational techniques and
materials in implementing specific teaching stravegies \

Goal D, Subgoal 1

. I‘ ‘
* Ability to establish realistic behavioral standards and Zimitsl _
in &n educational setting . l!
!

Goal D, Subgoal 2

Ability to identify scurces of conflict within the individual,
group, ard school environment ,

Goal D, Subgoal 3

Ability to develop and use teacher intervention techniques to
deal with disruptive school behavior

Goal E, Subgoal 2

Ability to identify and use organizational process for commur.:-
cation, decision-making, and confiict resolution

RT
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3. That relatively low attainment occurred in:

Goal A, Su.goal 3 e

-

-

Ability to use assessment information for psychceducational planning
and  for evaluating student progress

Goal E, Subgoal 1

Ability to formulate and communicate concepts of fomily, social,
and educational system influences as student behavior and adJustment

4, That relative attainment of the following subgoals cannot be judged:

Goal C, Subgoal l

Ability to identify and/or develop education materials and tasks
at levels of reasonable challenge for each caild in the classroom

Goal C, Subgoal 3

Ability to employ curriculum and teaching strategies to meet
cognitive and emotional needs of the learner

Geal E, Subgoal 3
L4

Ability to identify and appreciate pclicies and practices which
promote or hinder organized objectives

B

Since the institute was conceived as the first stage in developing a public school
training model for preparation of professional personnel in the area of emotionally
handicapped adolescents, the following recommendations were directed Loward
improvement of the training program in order to meet this long-range ObJeCthe.

(1) Program objectives should be stated separately for knowledges, attitudes, and
skills. Sets of these objectives should be associated with each program goal.
Criteria need to be stated so that program accomplishment may be judged. It is
ackrowledged that the adoption or development of techniques adequate to assess
all trainee competencies’ and program goals is a long-range goal.

Another long-range goal of a training program should be to document the processes
used to facilitate attainment of specific competencies so that these processes
may be reviewed and accepted, madified or discarded.
(2) Relevant courses and learning modules, offered by the scho-1l system's Department
. of Staff Development should be integrated with the. institute program to increase
“the variety of offerings and. to free the program staff to concentrate on Lhe
portion of the program unique to the preparation of teachers of emotionally

handicapped adolesc 'nts.




(3) Systematic procedures should be established to provide frequent direct
feedback to participants on both progress toward and attainment of objectives.

(4) The program should include a greater proportion of instructional activities,
such as role playing, simulations, and microteaching, which provide for trainee
development of competency. R

(5) Practice teaching of exceptional children, conducted with adequate supervision,
should be an integral component of the program.

(6) - The program should be for a period of one academic year to allow time for
practice teaching and for development of competencies while retaining 30 credit
hours of academic instruction.

(7) A proposal for continuation of the Mark Twain Special Project for Teacher

Education should be submitted to the U. S. Office of Educ#tion.

Further elaboration on the statements made in this summary may be found in the final
report of The Mark Twain Sta#f Development Institute submitted to the U. S. Office

of Education, Bureau of Handicapped Childrea. This report specifies in
detail the development and evaluation of the six-month institute described above.
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APPENDIX A

List of Measurement Techniques used for Measurement of
Goal Attainment for the Mark Twain Staff Development Institute

Specialized Proficiencies for Working With Exceptional Children
Questionnaire (110 items) (SPQ)
(Teacher self reports re: importance and confidence)

A. Knowing the Child

B. Curriculum: Material and Methods

C. Testing and Psychoeducational Assessment
D. Counseling and Behavior Management )
E. Teacher as a Professiponal Team Worker

F. Parent and Public Relations

G. Teacher as a Pérson

Teacher Practices Questionnaire (TPQ)
(Teacher role preference /S5 rules/)

Fundamental Interpersonal Relations

Orientation-Behavior (FIRO-B)

(Persons sensitivity, diagnostic ability and action skill in
soctal situations)

Fundamental Interpersonal Relations Orientatioaneeling (FIRO-F)
(Interperscnal .relationships)

Instrument A

(Teacher skill in extracting and deseribing, diagnesing wnd
interpreting strengths and ucaknesses of the learier witn
regard to academic ichievzment, classroom behawior, and inter-
personal relaticnships)

A. Part I - Integrating diagnostic findings
B. Part II - Interpreting diagnostic findings

Mezsurement Competency Test (MCT)

(Krowledge familiurity, ability and understanding re:
Standardized tests, Comstruction and Evaluation of Classroom
tecrs, Usee of Meazurement and Fvaluution and Statistical
Conezpls) y

Personal Orientation Inventory (POI)
(Self actuclization - interpersonal competencies)

A. Time competent

B. Inner directed

C. Sulf-actualizing value
D. Existentiality

FE. Feeling reactively

F. Spontaneity

G. Self-regard

H. Self-acceptance

I. Nature of man, Construction

“
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¢ J. Synergy
K. Acceptance of aggression
L. Capacity for intimate contact

VIII. Some thoughts on teaching (STIM)
(Essay - developing an educational program far pupil)
> -
(Pre-Post) A. Use of resources
(Pre-Post) B. Instructional strategies
(Post) C. Curriculum materials
(Post) D. Match between strategies and materials
(Pre-Post) E. Evaluation

IX. (Post) Instrument B )
(Essay - classroom behavior management)

A. Behavioral standards and limits
B. Sources of conflict
C. Intervention techniques

X. (Pre-Post) Profile of Organizational Characteristics (POC)
(Management style - exploitive authoritative, benevolent
authoritative, consultative, participative - teacher
perception re: actual and wanted)

A. Leadership

B. Motivation

C. Communication
D. Interaction

. Decision making
. Goal setting

. Supervisory
Performance

~

o=

XI. (Pre-Post) Minnesota Teacher Attitude Inventory
(Attitudes related to teacher pupil relationship)

1 -

XII. .2ost) Reciprocal Category System Test (RCS)

(Systematic Classroom Observation - Operational understanding
of the instrument)

XIII. (Pre-Post) Educational Values (VAL-ED)
(Inverpersonal relationships in the area of Education)

A. Importance
. B. Mind
C. Srhool-child: Control
D. Teacher-child: Control
E. Teacher—-child: Affection
F. Teacher-community: Inclusion
G. Teacher-community: Control
H. Teacher—-community: Affection
I. Administrative-teacher: Inclusion
Pl

® 7%":‘-' ' 'Nf;
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Administrative-teacher: Control

J.
K. Administrative-teacher: Affection
L. Administrative-community: Inclusion N
M. Administrative-community: Control
N. Administrative-community: Affection
Xxiv. (Post) Curriculum Development Learning Area: Behavioral Objectives
Xxv. (Post) Audio-Visual Equipment Personal Checkout List

XVI. (Pos}) Dial Retrieval/Observation System Personal Check' List




APPENDIX B

Plan for an Independent Educational Accomplishment Audig

Purpose

This report presents a plan for an Independent Educational Accomplishment
Audit which will be applied to the six-month Mark Twain Staff Development
Institute, Montgomery County Public Schools, Rockville, Maryland. 1included
are the responsibilities of the auditing agent and those aspects dé the audit

process which will be a function of the Mark Twain staff.

Background

1

A proposal was submitted to the Office of Education, Bureau of the Handicapped
on December &, 1970, for partial funding of a six-month staff development
program. A conditional award was received. One condition was that the
evaluation of the training program be done by an independent agent, one
external to the Montgomery County Public Schools. This plan for an

Independent Educational Accomplishment Audit is submitted to meet that

condition.

An Independent Educational Accomplishment Audit, also referred to as an
ladependent Review, is an external review procedure by qualified outside
technical personnel who are not directly involved in the actual operation
of the project. It is designed (1) to assess the appropriateness of

evaluation procedures for determining program effectiveness and (Z) to

verify the accuracy of the results of that evaluation.
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c.

Audit Process

Four phases are essential to the audit process: the initial review, the
translation and instrumentation, the monitoring and feedback, and the

public report.

For the initial review phase, the auditor will review the evaluation

design proposed by the Mark Twain staff and make appropriate recommendationms.

The outcome of this phase will be the evaluation design for the training program.

In the translation and instrumentation phase, the auditor and the Mark Twain

staff will determine the evidence necessary to demonstrate that program
objectives have been met. [nstruments such as tests, questiommaires, interview
protocols, and performance tasks which are to be used to gather evidence of
program effectiveness will be Eeviewed. This phase will produce the standards
that will be applied in interpreting the achievements of the program as well

as a set of delineated techniques and procedures for gathering data.

The monitoring and feedback phase will be the responsibility of the auditor.

In this phase, the auditor will carr§ out an interncl review consisting of
estimates of possible discrepancies between evaluation objectives and perferrance,
verification of data accuracy, and assessment of methodological appropriateness.
It is expected that on-site mcnitoring visits will be made. The outcome of this

phase will be a minimum of three periodic reports to the Mark Twain staff. ’
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In the public report phase, the auditor will submit his report to the Office

of Education with copies to the Mark Twain staff. This public report will

contain recommendations and commendations as they relate to local objectives.

’

While the basic information obtained from the data will be a report of
participant performance related to specific objectives, these data will also
provide guidelines for program improvement and decision-making regarding the

next institute.

Responsibilities

The Mark Twain staff will:

1. Develop the evaluation design for the program including procedures
for assessing process, pruoduct, and program management.

2. Draft an audit comtract stating responsibilities and limitations of
both parties including a written statement as to the nature of
reviews, where they will be held, how long they will take, when

~
the¥ will occur, and who is responsible for arrangements.

3. Adopt and/or develop instruments such as tests, questionnaires, and

interview protocols %o use in collecting data on objectives.

. 4. Implement the evaluative process and the procedures defined in the

evaluation design.

5. Submit a report of the evaluation findings to the Office of Education.

The auditing agent will:
1. Review the evaluation design and submit in writing a report and
recommendations to the Mark Twain staff.
2. Review objectives and instrumentation for the evaluative process
and submit in writing a report and recommendations to the Mark Twain

staff.
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3. Monitor the evaluative process as described under the monitoring
and feedback phaseg.
Submit a report in writing to the Office of Education with copies
to the Mark Twain staff addressing (1) the appropriatecness of
evaluation procedures for determining program effectiveness and

(2) the accuracy of the results of that evaluation.

[

Since available resources determine to a large extent both the scope of

evaluation and the extent of audit activities, all recommendations and commendations

by the auditing agent should reflect these limitations.

E. Auditing Costs

Preliminary discussions with Dr. Malcolm Provus, Director of the Evalvation

Research Center, University of Virginia have resulted in an estimate for the

performance of an audit of the ¢

$2,440, itemized as follows:
Staff Fees
Travel

Clerical Services

$2,440

These audii costs are approximately 10% of the total evaluation costs and
would include on-site visits as well as those activities desceibed above.
This plan for an Independent Educational Accomplishment Audit is contingent

upon award cf the grant from the Bureau for the Fducation of the Handicapped,

United States Office of Education.

Aruitoxt provided by Eic:
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AONTELL TLUnTY F.2 .C SCHOOLS

‘.
¥ April 1, 1971

Dr. Homer O. Elseroad
Superintendent of Schools
1ontgomery County Public Schools
850 North Washington Street
Rockville, Maryland 20850

Dear Dr. Elzeroad:

I am responding to a request from William Porter focr an independent,
external audit of the Mark Twain Staff Development Institute.

-

Betwcen Yay, 1971 and March, 1972 I shall:

1) Revicw: the evaluation design and submait in vriting a repert
of that review to Mark Twain staff includin- recomraendations
and com.mendations ‘

9) Reviev: ~bjectives and instrumentation for the cvaluative
proceus and subimit in writing a regort of that review to the
Mark Twain staff including recommendations and cor rmendations
4 =]

3) Alonitor the -valuative process as described under the monitoring
and feedback phase

4) Submit a repnrt in writing to the Office of Fducation with copirs
to the iark Dwain stafi addressing () the appropriateness nf
evaluation proccdures [or deternining prograrn effectiveness and

the (b) accuracy of the results of that evaluation.

N
N

It is assun €d that the evaluation to be audited shall contribute to the

frapravement of the training projram while it {s in process, will measure the

' {r pact of the procran n trainees, and will contribute to eetin.ates of the long
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Dr. Homer (. Flseroad - April 1, 1971

s
v
7/

2

run ¢t cts of t'ie training program, The external audit will be based on the
theoretical a=<ur-nticns and technigues established uader the Riscrepancy
Evaluation M adel, publiched by John McCutchan Co., 1072, and elaborated
in the attached 'lan for an Indepen fent Wiancational Accorrplich: ente Vadit,

Sincerely yours,
, ’

Malcolm Y rovus
Director and Profecssor of Education

MP/df
Attachment
cc: Williar Ie~cr
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Mark Twain Staff Development Institute Faculty

STANLEY A, FAGEN

Title: Supervisor of Professional Development, Mark Twain School

Time Devoted to Institute: 100 per cent

1Degrees:

1959-1963 University of Pennsylvania, Philadelphia, Pa. Ph.D.
1957-1959 University of Pennsylvania, Philadelphia, Pa. M.A.
1953-1957 Brooklyn College, Brooklyn, N.Y. B.A.

Professional Experience:

September,, 1970-Present Supervisor of Professional Development, Mark Twain
School, MCPS
1960-Present  Adjunct Professor, Department of Educationm, American University,
Washington, D.C. A
(Responsibilities included teaching graduate courses in:
' Psychoeducational Assessment, Mental Health in the Schools, and
, Human Development) N .
1969—19@9 Director of Research, Psychoeducational Institute, Hillcrest
. Children's Center, Washington, D. C.; Director of Evaluation,
Hillcrest/American University Teacher Training Project
(Responsibilities included program evaluation of Hillcrest
Therapeutic School, evaluation of special projeét in prepara-
tion of teachers in area of emotionally handicapped, evaluation
3f innovative curriculum in area of school mental health)
/1968—1970 Project Director, Teaching Children Self-Control, Hillcrest
Children's Center (Responsibilities included. development and
study of an elementary level curriculum for teaching inner-city
children techniques and skills for flexibly controlling
impulses, and inservice teacher training)
1969-Present Consulting Child Clinical Psychologist, Walter Reed General
Hospital, Washington, D. C.
1967-Present Advanced Student in Washington School of Psychiatry Group Psycho-
therapy Training Program, D.C.
1965-Present  Consulting Child Clinical Psychologist and Therapist, Family
Service Agency of Prince George's County, Maryland

1968-1970 Assistant Clinical Professor of Psychology and Assistant Research
Professor of Pediatrics, George Washington University, D.C.

1966-1970 Director of Psychology Training, Hillcrest Children's Center and

' Children's Hospital of D.C.
1¢67-1970 Research Associate, Department of Psychiatry Academic Staff,
' Children's Hospital, D.C.

31966-1969 School Psychologist, Hillcrest Therapeutic School, Hillcrest
Children's Center, Washington, D.C.

1964-1966 Chief Child Clinical Psychologist, Child Psychiatry Service,

Walter Reed General Hospital
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B.

(Stanley A. Fagen cont.)

19+4-1966 Clinical Psychologist (Sr.), Loudoun County Guidance Center,
Department of Mental Hygiene, State of Virginia

1963-1964 Staff Clinical Psychologist, Walter Reed Army Medical Center

WILLIAM R. PORTER
Title: Principal, Mark Twain School

Time Devoted to Institute: 50 per cent

Degrees: <

1968-Present Ed.D. Candidate in Special Education;LUniversity of
Maryland, College Park, Md. \

1953-1968 University of Maryland, College Park,\Md. M.

1946-1950 Western Maryland College, Westminster, Md. A

Professional Experience:

!

1970=Present Principal, Mark Twain School, MCPS

1940-Present Lecturer, Department of Special Education, University of Maryland
(Instruction of graduate students in ar=a of the education of
emotionally handicapped children and youth)

1968-1970 Consultation with Montgomery County Fublic Scnools starff pianning
the Mark Twain School and the School-Based Progra while on
leave for study | .

1966-1968 Ad junct Professor, Department of Special Education, Catholic’
University of America (Responsibilities included teaching courses
on community services for the retarded and organization and
administration of special education programs)

1967-1968 Director, Title III, ESEA, Project FOCUS on Children with Under-

developed Skills, Montgomery County Publi¢ Schools (Responsibili-

ties involved directing project designed tio evaluate and demon-

strate the applicability and feasibility of school-based early

identification, diagnostic, and intervention proc sses to improve

the educational performance of children who have deficits in

.earning, social, emotional, and physizal greas. Also responsible

for inservice training of the diagnostic-pwescriptive teaching -

staff for the project)

1966-1967 Director, Title III, ESEA, Planning Project, Study of the
Feasibility of Establishing a Model Demonstration School for
Educationally Disadvantaged Children, MCPS

1963-1965 Co-investigator, Demonstration Program for Emotionally Handicapped
Boys, 12-14 yecars old, MCPS
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C.

[y

.(William R. Porter cont.)

1962-1966 Director, Special Education Programs, MCPS (Responsibilities
included directing the work and training for a staff of 260
professional and supporting services employees who provided
educational programs for 1,434 physically, mentally, and
emotlonally handicapped elementary and secondary pupils in
special classes; 2,815 pupils with speech and hearing handi-
caps and 53 with visual handicaps through itinerant services.
455 pupils under home and hospital instruction, and 144 patients
at the National Institutes of Health under a contract-arrange-
ment)

1961-1963 Executive Secretary, Special Youth Services Advisory Committee
(conjointly appointed by Board of Education and County Council
of Montgomery County)

1961-1962 Supervisor, Itinerant Special Education Programs (speech and
hearing disorders, visﬁﬂi\handicaps, home anq hospital instruc-
tion), MCPS

1958-1961 Assistant Principal, Junior-Senior High School, MCPS

1956-1958 School Counselor, Grades 7-12, MCPS

1952-~1956 Teacher, Grades 7-12, English, Journalism, Biology and Special
A Education (variety of handicapping conditions, including

emotional and learning di'sorders represented in groups that were
integrated in a junior-senior high school), MCPS

v
»
»

~JOAN S, ISRAEL

Title: Coordinator of Program Development

Time Devoted to Institute: 50 per cent o ™~
Degrees: /
!
1961-1966 . University of “aryland’, College Park, Md. M.Ed.
1950-1953 George Washington University, D.C. B.A.

*

Professional Experience:

1970-Present Coordinator of Program Development, Mark Twain School ,
(Responsible for development of school curriculum and scheduling
pattern; selection of instructicnal materials and equipment;
assistance in selection of teachers, /planning for training
institute, selection procedures for students, and evaluation of
program) ‘

1969-1970 Coordinator of Planning, Mark Twain School (Re2spousible for all
aspects of planning multi-level programs in the area of emotionally
handicapped--facility, preogram, staff selection and training, ’
criteria for admission of students, evaluation of program, develop-
ment of programs in regular secondary schools)

’

o
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APPENDIX C cont. - .-
F. STEPHEN CHECKON . o e R gl *

° Title: "Supervisor of Evaluation and Reg“hﬁﬁb;ﬁyéﬁk Twain School . , 4

.' Time Devoted to Institute:r 75 per cent \‘\uw e ¥

; \ - .'- / . “.‘~ « - »
. Degrees: ., ’ ‘ T . : . t
‘- 1967-Present , Ph.D. Candidate in Edﬁégcipnal Reseatch, American . .

University; completed tourse work requirements
Summer 1964 NSF Institute: Fundamentals of Digital Computers

" . University of Southern California ‘
A\ -1960-1963 Indiana State College, Indiana, Pennsylvania M.Ed, -
: 1957-1960 . Indiana State College, Lndiana, Pennsylvania °~ B.A,
Professional Experience: .
October, 1970-Present Sﬁpervisor of Evaluation and Research, Mark Twain Scheol
1967-1970 Assistant Director for Development (1 year), Teacher Specialist .
- ' for Development (2 years), Department of Pupil and.Program ‘ L
b Q\\\\ Appraisal, MCPS (Responsible for the development and implementaf*
T cidn of plans in the preparation dJf ‘techniques for both pupil
-~ . and program appraisal. Specific tasks included the construction
’ of county achievement tésts as well as banks of test itmes for S

curriculum areas; construction of special instruments for-apprais-
ing skills of educationally deprived children; development of- ~
proceduras and techmiques for grading and reporting; leadership
. ‘ ) in workshops on appraisal and in the evaluation of various

N B projects) . vy .
1962-1967 Classroom Teacher; Math Resource TeacH@r, Department Chairman,
McPS ~ ) . ke e U,
1960-1962 Classroom Teather, Northern Cambria Joint School” District, o
. Spangler, Pennsylvania ) |o . R
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APPENDIX D
. . . '
g . Functional Goals and Subgoals of Mark Twain School
: . Seaff Development Institute*
€ ."' ' . . s
Goal &°- To develop,skill in psychoeducatlonal assessment and programming
’ N
Subgoal 1." Ability to complete a psychoeducattonal profile, inecluding
) learner strengths an weaknesses,°style, and interpersonal
. / functions <o -
- * ‘. z {
Subgoal 2. Ability to interpret and integrate diagnostic findings
Subgoal 3. 4bility to use assessment information for psychoeducational
programming and planning
Goal B - To develop personal sensitivity and interpersonil effectiveness
' . '.Subgoal 1. Ability to comprehend and communicate effectively with others
o ' (on both the cognitive and affective levels); to perceive
! ) accurately one's reaction to and effect upon others)
N ' ’ :
* ™., Subgoal 2, Abzltty to znterqct with sensitivity, warmth, openness, "
s “}i . empathy, flexibility, serLconfidence, and self-awareness
, SPbgoal 3 " Ability to eapress freely positive and negative emotions =
"5 EalP . .
s Subgoal 4 Ability to use and provide'supervision constructively
SubgOa; 5. Ability to promote mutual understandzng and resolutzon of
- ‘problems :
- '.,' ‘ . 3

!

Goal C = To .develop skill in 1mplement1ng a psychoeducational curriculum for
: adolescents who have problems in academlc tasks, human relq;ionshlps,
and self-organlzation

®

Subgoal 1. Ability to develop or utilize currzculum tp meet explzczt .

. psychoeducatzonal obJecttves o

/ Subgbai 2. Ability to employ,a variety of educat@onal techniques _and
: - methods in tmplementtng currzculum { ;

.. Subgoal 3. Ability to employ currzculum and, teachzng procedures to meet
‘ ‘ the cognttzve and emotional needs of the Zearner




APPENDIX D cont. ‘ ' . ; ’
Goal D - To develop- skill in individualizing instruction for adolescents who

. have problems in academic tasks, human relationships, and self-
, organization \ , ; -

Subgoal 1. Ability to present educational materidl and tasks at a level
of reasonable challenge for each child in the classroom :

4

.

Subgoal 2. Ability to fostdr student initiative in planning and directing
- an individualized learning program e

°

Subgoal 3. Ability to develop individual performance objectives and ) c
evaluate gtudent progress ) ‘ :
. ) ¥ . -
Subgoal 4. Ability to stimulate independent study and responsihle
’ participation in the teaching-learning process ’

/ ' Subgoal 5. Ability to implement remedial and programmed instruction .
G ' - approaches to individualized JLearning_ a o
Goal E -—/To develop skill in behavior management - LT

Subgoal 1. Ability to establish and modely realistic behavior standards

+  in an educational -setting

~

Subgoal 2. Ability to identify\, support,' and promote positive group and
. . individual be@ior > . C

1 [ 2
S\lbgoal 3. - Ability to ddvelop and use techniques of teacher intervention °
to protect the group and individual from disruptive school
1% £ g . P

b Jbehavior v | _ Do <
) Subgoal 4. Ability to-use inappropriate school behavior .to teach new
. skille for ecping with interpersonal, work, and. academic tasks i
’ : - y ¢ ’ {
Goal F - To develop skill in systems .analysis | ‘ “ . Cod
’ i {
Subgoal 1. Ability to formulate MWate concepts of how family,
social, and educational syStefis influehce, school behavior | ! ’W
and adjustment ‘ . - '
- o A
Subgoal 2. Ability to relate individual characteristics and behavior ta
grouwp and system transactions . t o
) h o ( ~

3

Subgoal 3. Ability to identify institutional policy and practices, and
their effect on student behavior "o

» o N y
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A
. R . Content of.Instructional Units
N ‘o,‘ . . N * L]
. Content of Institute .

b

A variety of significant learning experiences were designed for the institute in
accordance with the above principles for program development. These learning '
experiences may be cogyeniently:grquped into three categories:

Lt ' . &
a) Seminars : i b . o
b)' Practica . A

c) ‘Independent Study = | X '
. y )

a) + Seminars. For the purpose of this institute, a seminar was intended to mean an L
instructor-managed group which meets:for a specified number of sessions. Each
seminar was structured to include -an explicit set of subject matter, arranged as

. interdependent"learning units. The following seminars were conducted:

1) Psychoeduchtional Assessment and Progrémming ;

'
'

Learm‘.ng4 Units: -

) . “ . .
Concepts ,of measurement; test d;velopment and interpretation; nature of
intelligence; measuring intelligence, achievement, aptitude; natire. of

-t - personality; measuring _personality; learning abilities and disabilities;

W . learning style; assessment by interview; assessment by observation; com-
' pleting a psychoeducational profile; developing educational hypotheses

and behavior prescriptions; interpreting- and integrating findings; report

writing ' : :

\

< 2) Béhavior Marnagement . ~

orper?
1

Learnihg;Un&ts: ‘
. r -
Definition of behavior management; the psychoeducational approach--
assumptions, principles, implications; thé Conflict Cycle and strategies
for intervention; managing surface behavior; concept of therapeutic
i milieu; group dynamics: use of povwer in a group, L-J Sociometric tech-
- nique; characteristic behavior of“children with embtional problems;
life space interviewing: opening responses, emotional first aid, -
clinical exploitation; environmental design, operant conditioning, and
. educational therapy; operant diagnosis and assegsment:- the behavior

modification classroom; principles of reinforcement and contingency ]
management “ ' » ) .

e
~

.

-
5

¥

3) - Curriculum Development

. Learning Units: : ® °

| . *

. Introduction and orientation to curriculum development; program philoso--
' phy of the Mark Twain School; organizing data for.'student programming;

.
. ~

ERIC ° x E ] | o

.
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Q

ERIC

Aruitoxt provided by Eric:

-

4)

,

5) Adolesc;nt Problems’ &nd Development - ’

" . . -

identification of basic skills/concepts within a curriculum area;
identification of levels of student achievement; development of' assess-

ment méasuress for studentfachievement; educational goals; behavioral . )
objectives, and criterion test items; introduction and overview of
alternative moéels of teaching; four models of teaching: Concept
Attainment, Synectics, Group Investigation and Role-Playing--theory to
practice to speeifi¢ applications; value clarification as a teaching

strategy

Educational Technology and Instruction

\]

Learning Units: ¢

.

Selection of &pstructional materials (part 1): procedures, criteria for
evaluation, matching materials to student needs; selection of instruc-
tional materials (part 2): values of multi-media, resource lists, indi-
vidual assessment of materials, types of equipment and materials avail-
able; production of instructional materials? t arencies, ditto
masters, Jlamination, slide flat piatures, visug , color lift, photo-
copy, in!tamatic pictutes; selection of instructional materials (part 3):
vendor demonstrations of multi-media line of materials and audiovisual
equipment-with group-participation in assessment of materials; concepts
and illustrations in frogrammed instruction; criteria for evaluation of

_self-instructional materials; gaming and simulation strategies:, role of*———

\

gaming director, puyﬁos's{énd guidélines, $ome applications, methodd and "~
problems in evaldation;-s@ 'of audiovisual equipment: instruction and ¢
practice; closed-circuit TV~and Audio-Video Dial Access systems; proced=

ures, potential and problems in filmmaking with students; production of

8§ mm films: theory %Fd practice _ ¢ «--

[ . v

’ , L ( . Y
Learning Units: ) \ Py . i T
) ' o .

yr wr—

Introduction and overview; biological antecedents.to adolescéhce; psycho- v
logical antecedents to dolescence; treatment ‘and educational approaches:
with emotionally handicapped adolescents; ecological and system effects \
on behavior; psychology of adolescents; biological factors in adolescence; |
adolescent and the world of work; adolescent and his fawgily; . .adolescent

and drugs; suicide and the adolescent; crisis intervention in adolescence;
delinquency L : 5

. . ¢, . . .
Issues in the Education of Adolescents with Special Needs .

LéarningﬁUnits:

. N . o

Continuing professional .development;.irndividielizing staff development, -
ethical standards for the use of video taping, the educator's right to
privacy; student involvement: the rights and responsibiliries of
adolescent students: dress, smoking, driving, student government,

student publications, service to the imstitution, interscholastic

‘
Y 4
v

. Cope j{q}:ﬂ, ‘ )
v el e -9 .
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APPENDIX E cont. . ' - '

competition; school law and staff rights and responéibilitie§; d}ug
“Hdbuse; team approach: intervening im crisis behavior, integration of
supportive services personnel in the teaching-learning processes; com-
munity involvement: public relatlons, parent-teacher partnershlp

7) Intrboduction to Counseling . .

Legrning Units:’

¢

Definition of counseling;, counseling as an helping relationship; coun-
seling "at the Mark Twain School nature of helping relationshjps':
process, dimensions;, empathic understandlng, respect, and acqeptance

. as basic counsellng funct10n5° the concept and valué ofactivwe listen-
ing; sending 'you" messages; self-awareness and genuineness as basic
counseling functions; sending "I" messages; risks &f authority; 'mo-
lose™ meth&d for conflict resolution; class discussion meetings: types,

i purposes, structure and process; Reality Therapy concepts and class
. discussion groups; self-disclosure as an issue in counseling extent &f

personal expression; counseling and resistance to change; change as a
valuing process in helping relationships

/ 8) Research and Evaluation

Learning Units: -~

. .,
’ < A

. EGaluation--an orientation: needs assessment, program planning, imple-
mentation evaluation, progress evaluation, outcomg evaluation; the
Discrepancy Evaluation Model: overview and assumpt10n5° program defi-
nition: student change variable; process definition; ‘Classroom Observa-
tion Systems: observation systems; the Reciprocal Category System (RCS):
mechanics of the RCS; skill training in the RCS; measurement competencies
for teachers: construction and evaluation of classroom tests; statisti-
cal concepts . )
\ b) Practica. Practicum experience heré connotes a supervised applied learning
situation in which the learner participates%dtrectly in activities that represent
real samples of professional role function and responsibility

2

1) Application of Psychoeducatiomal Assessment Techniques

! - Description: Individual case work-up of student with special needs.
Content -includes: Analysis: a. Utilizing different sources of
diagnostic daty: student, counselors, classroom teachers, cumulative

. folder,. test reports, other professionals, and community agencies,
| . b.. Employing dlfferent processes in collecting diagnostic data:

' observing, 1nterv1ew1ng, teaching, completing checklists and question-
naires, testing, and reviewing written mated al; Synthesis: -a. Organ-
izing data as felated to how the student functlons in, school. b. Inte-

. gration of data for purposes of motivating, grouping, managing, +and
teaching the student

.

ERIC. » | '
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APPENDIX'E cont. Lt
. 2) Application of .Counseling Techniques -
v . . : - . - - :
- :'nvDescrigtion: Each participgnt is responsible for leading or co=leading ‘ N
) . a series of weekly group discussion meetings in a Montgomery County i i

junior or senior high school; questions, observations, and reactions fto

. _ .these meetings are discussed in weékly small group supervisory sessions
with trained Mark Twain professionals; examples of subjects discussed,
are: selecting group members; structuring initial meetings; stimulating
group discussion; role of the leader; typical concerns and apprehensions
of the leader; dealing wWith silence, withdrawal or antagonism; individual

- differenoes.in leading groups oo R

&
(3

‘ 3) Experiencing Interpersonal Relations « R
Description: Direct participation’in small and large lab-group.experi- .
a ences, and in total school community meetings. Content includes:
Initial stages of group development: explofing role relations, setting
contracts, experiencing different group memberships within Mark Twain .
(instructional teams, discipline groups, leadership group, bridging
.groups, the community group); Experieneing small group processes and
{ interpersonal relations: entering into relationships, sharing concerns
c ) and reactions, seeking and providing feedback, listening and consulting,
- . . dealing with transition and sepafation, agpreciating and expressing
.’ differences; Experiencing large group (community) or organizational
processes: decision-making uncertainties, acknowledging and facing con-
| troversial issues, dealing_with loss, confronting limits and expectations

v

‘ 4) Adolescent Life Space Experiences

. ‘ ,

» . Description: Participant-observation for four days in a special private
N school setting for troubled adolescentg (residential or day care program).
Cn . . Content includes: Discussion and analysis of population served, program
e ) goals, environmental factors, educational-therapeutic strategies and V
approaches, organizational structure and role relations for each of the
above settings with focus on implications or uses for Mark Twain School

{
.

R R .
5) Team Collaboration Experience

N Description: Members of a teéchiﬁg team met weekly with their team

) leader to plan, coordinate, and review activities. Meeti ipe luded

\ topics which formed a permanent agenda, as well as immediate topics.
«~Permanent topics for team discussion and problem-solving were: personal
and team goals and expectations, sharing feedback, setting task prioritges,
. means of proxiding consultation and support within team, identifying
ot outside-team resources, delegating and sharing responsibilities, evalua-
) ' “~tion of Institute activitigs, planning for independent and 6racticum \
.experiences, assessing and planning for student needs, building consensus
or positions on critical issues in educating adolescents with emotional,
and learning difficulties. Immediate topics included in course content
were: evaluation of team needs for budget recommendations, identifica-
tion of data sources, and inputs for psychoeducational planning and cur-
ricylum development, organization of team resource files, and setting
priorities for inservice and organizational programs .

. . L. '\r_ ] .
Q - 91 s
ERSC - -, 195
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. APPENDIX E cont-. : ~ L
.. . Y . '
»~ 6) Practice Teachiung ~ .. . . .
~ L Description: 200 hours of supervised experiermice in observing and -
o teaching adolescents with learning'and behavior .Jifficulties’ at the
., Mark Twain School . . ’

E

Aruitoxt provided by Eic:

O
|

e
Sraacia
.

.
L4 .

c) Independent Stugy All trainees Were brov1ded’gegu1ar time periods to pursue

» areas or units of study that were particylarly suited to personal needs and
interests. Selection of independent study activities was mased upon such factors
as self-appraisal of personal strengths and weaknesses; and skill priorities

. based on the trainee's functional position in the Mark Twairy Scﬁsgl.

~
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APPENDIX F ' ’ Soo A

* ' Mark Twain Staff Development Institute Schedule

Lo _ for Week of November 1-5, 1971 ' R
. ’ a - “ - ’ ) ’ Q
z, N . . ;
a ’ MondayJ November 1, 1971, . ' N
’ "8:00 a. m. Community Meetin /
. 8330 a. m .\ Evaluating, 'Recof‘ding, and Report::.ng Pup11 Progress . -,
10:00 a.m, - |Statistics, Part II, Phil Ross ° e
J12:00 Noon ’Lea&‘ershlp Group Meet:lng/Independent: Study -
1:00 p.m. McGr"i;H:.ll Represented by Marge Foster with Mat:er1a1 U
- . ) ilm Loops 1, L~
8:00 p.m. Public Hearing by Board of Education 6n FY 73 Operat:lng '
\ Budget Proposals B \ ‘ . b s

L ., ! . :10
N

- ¢ Il

Tuesday,* Noverniber l, 1971

° 8:00 a.m. Practicum . ‘ R )
8:00 a.m. Pupil Selection Staffings ..
. 8:00 p.m. Public Hearing by Board of Education on FY 73- Operating, = . ‘ T
' - - : Budget: Proposals . . :
Wednesday, November 3, 1971 S : i : h
_ 8:00 a.m. Counseling Semifiar - Stan Fagen
' | 9:15 a.m. Concurrent Seminars: Counsellng\ (Teams 1 & 2), Psycho-
; education Assessment
. 10:30 a.m. Break - py ) .
' 10:45 a.m. Concurrent Scmlnar Counsc}ring (Tcams 1 & 2); Psycho-
T education Assessmwt : ' :
12:00 Noon Meeting of Learning Area Coordlnat.ors 0
1:00 p.m. Team Meetings 1. N AN
2:00 p.m, * Team 1 and Physical Development: Team - Concord School t:o
g . “Observe Closed Circuit TV System . /
Lo S . Team 2 - Galway Elementary School to Observe Aud:.ot:a,pe
d ' L Dial Access System. . - °,
8:00 p.m. Public Hearing by Board of Educat::.on on ‘FY 73 0perat:1ng {
. . Budgeg§ Proposal$§ ) > <
Thursday, November &, 1971 -~ o . : , :
8:00' a.m. Community Meeting g . . .
8:30 am, Seminar on Beh&vior Management: - Nlck Long '
12:00 n Staff Pot Luck Lunch v .
1230 p.m. Presentation of Self- Instructional Mater:.als for Learning s .
. - to Write Behavioral Objectives - Joan Israel C
‘2:3 p:m Critical Issues Committee Meetings ’
8:00 Public Presentation on Capital Budget: for FY 73
Friday, November 5, 1971 i ‘ . .
; 8:00 a.m. Community Meeting o ’
8:30 a.m. Seminar on Behavior Management - Har01d Cohen, Institute .
. ' . for Behavioral Research ., <
. . 12:00 Noon Meeting of Team Leaders.with Learning Area Coorg.lnat:ors : v

"1:00 p.m. Bridging Groups b2

' . ' 3:00 p.m. . Community” Act:1v1t::5es/Inde}endent: Act:1vit:y l ‘ ¢




S APPENDIX G o
) o . . Budgkt : . . v .o
« ‘Y N .
. A . . e -
Name of Crantee: Montgoméry dounty Public Schools . .
Title: * Mark’ Twain School Staff ngeropmént Institute . Y . ¢
) ) Award ‘Area: Emotjonally Disturbed’ ' - o T _ e T
‘ - . - e ! o | ' ! ' )
$_ ] ) @‘. : . -~ 4 '
_'1. DIRECT COSTS -~ . ,
. ., ) ‘ .
A, . AL Personnel " ' i .
... 1. Secretary (fuli-time; 12 months - April 1, 1971 ' _
o : P . = March 30, 1972),- ' $8,000.00 (a)g . .
‘ . 2.\ Research AssTstants (2) . < "$6,000.00 fa)
4 T N (hérﬁgt;me, 8 months, June 1, !71--February 28, '72 .
’ k | PR © @$%,000.00) "¢ - ¢
. (halfltimé *4 months', October 1,.'71--Jenuary 31, ‘72 .o
w. " < . 2 ., @5$2,000. 00)* -~ T
bl s 3, Instltute/?esource Spgc;allst ' .. - §7,740.00 (a) -~
. o (fulf-time, 9 momths, May 1, '71--February 28. '72 ° | ) "
o - , 4. Part-time instructors (seminar gonsulténts) 9 A $94500:.00 (b) -—
5. Outside lecturers and/or <onsultants (14) *. ) ‘ © $3,600.00 (b)
v . % R - - * ' \ P - .
. B. Other Direct.Costs . ~ ) ‘
® 6. Employee Seryicgs and Benefits « ‘ : $2,125.00 (c)
S, 7. 'Offlce supplles, reproduction, publicity, o N -
‘ . communications, postage : . ° +$1,750.00 (b)
N /8. Instructional Supplies - . . .+$2,920.00, (b)
. o 9. Data.processing costs . . T , " § 500.00 (b) -
. 10. Equipment Rental ) I , $1,460.00 (b)
¢ " gcg%culator for 8 months - $600; desk v :
. ‘. . dictating machines (2) for 6 months - $260 -
Fo . copier for 8 months -.$600) . P
N ﬁ‘ - 11, Total Direct Costs (sum'of 114?3 1 tlirough 10) , $43,595.00.
II JINDIRECT COST . . : " g . . ‘

..|g_.
12, .Total 1nd1rect costs (8 per, cent of total direct costs) ¢ $ 3,488. 00 (b)*
"13. 'GRAND TOTAL (sum of lines 11 apd*12) = ’ $47,083.00 °

CATE GORICAL S UMMARY

- . . Wl
, - (A) 02 Instruqtlonal Salaries J . » $21,740.0Q.
~ (B) 03 Instructiopal Other . - . $23,218.00
) Consultants $14,100 o= ‘e
* o~ Supplies . = - 5,658 L .-
BTN : Equipment rental 2,460 5 T
' Out-of-county traveL , 1,000 .\ R
(C) 09 Fixed Charges - ) . " - $ 2,125 00
- . S ., Total . §4z,083 00
*A computed allowance té be appliéd at the discretion . .
Q of the grantee, which has been distributed withln Category 03.

— - e e |

et
Provided by ERIC o . . -
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. . . ) APPENDIX H / . o
.. . ." '  Summary of Means on Pre-Post Institute Test Battery
- hi ° P N - £ s - o — ' _ i
R . \" M ”/ ! . -
T ' b Instrument ' RN : Pre .- Post ~
. = P - 0 7 .. » . -
’ Specialized *Proficiencies for Wg‘klng w1th Excepgonal S . ) L
- Children'Questionnaire "(SPQ)_ -, R T L coL -
‘y . . ’ ) P
¢ ) A. Knowing the Child = importancer  _ . % 513 5.85 |
ot ’ Knowing the Child ~ confidence : o , "3.41 _4.00
. B. 'Curriculum Material and Methods - importance s 5,8_1; . 6.03
Curriculum Material and Methods - confidence 3.43 4,11 a -
~ - * ‘ ¢ : - e
. C' Testing '‘and Psychoeducational Assegsment - importance 4.8%, . 4.99
- Testing and Psychoeducational Assessment - confidence 3.01 3.78
D. Counseling and Behavior Managément - importance 5.65 5.75
Counsellng and Behav:.or Management - confldenée o 3.20 - 3.91,
E. .Teacher as a Professional Team Worker - importance 5.95 . 5.95 | .7
) Teachex as a.Professional Team Worker - confidence 3.67 T 4,19
F, Paren% aml Public Relations - importance - S 4,63 - 432
o . Parent.and Public.Relations - confidence -™ o .3.28 3.77 T
1 . ’. ‘ - . :
G. Tea'che‘r.as a Person ~ importance - . PN . “\6.3'9‘ 6.69
.Teacher as a Person - confidence , e, 17 4.40

‘'t %Seqle meansj Range: 1-7 for IMportance, 1-5 for Confidence.

« ‘ )

B
»

Teacher Practices Questlonnalre (TPQ) . T J U N

) A Infofmatlon.leerk -_ . e R o . 2,58 *.* 2.60 _°
\\' ’ B Counselgn " S .. K R | 1.72 ; 1.69
Tl " l-?iSC.ip,linar.ian' _:"' . - | \ . 4.13 ' 4.17
, D. If{otivat:or.‘ | ) ‘ T . ' k 2.24 " ( 2.08"
‘ 4. ) E. -Referrer ,: ‘. . . - ‘D,..3.71 . ' 3.86
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: " MARK TWAIN SCHOOL ,
- o . 1551 Avery Read )
v Rockville, Maryland 20853 -

N “ '
% \ & ‘ -
P R T " . January, 1972 :
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- Currént —Psychologzcal Status Report MCPS Form 311-43 .
.Referzdl to A‘.):k ngm\ School MCPS form 311-44 o

A School Summary ‘Report . MCPS Form 311-45

Classroom Behavior r-wentory Score Sheet  MCPSwForm 311-46 %

. School Record % ™. "> - ‘SR~ ®

. . . Public Health Nursing Evalu@tion Report = PH

. - : . Pupil Test Record ABCD “Card (2). . TR

S ~
t .

.
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Listed below are four assessment areas each accompanied by a brief definition. After
each assessment area are two questions related to the .(assessment) area.. Place the ¢
information requested on the answer sheet proV1ded _(This copy of the exerCise may

-~ be used as-a work sheet?) _ .

f?
1
%

’
Assessment Area I

2,

) AsseSSment Area 0 . . . !

-Example:

I3

Intellectual Functioning: Demonstrated average or higher
: . inteZZectqaZ'potentiaZ.

*

+ 1* Based on the information contained in .the pupii folder is it

probable that intellectual functIonxnglas defined above is a * . ' o,
problen area for th1s pupil? (check one) . Jl_

- g 4
, Yes_ X No ) Data Inconclusiy§

: . *

“2. List items of data (by. code number) contained in the pupil folder
which you con31dered most ‘relévant in determining your ,answer to
question no. l. (List jtems in rank order ~ the most important first))

) ! ‘ . ..

43-2 5 . 43-3 42-20 ! ) : X

Voo . . e

<

“ . 0 . . -

General Academic Achievement: Academic achievement.is consistA;;/
. ' ©  with estimated potential, chucnological
" - f ) : age and-grade pZacement (Ebcludé Readzng)

Bgsed\\k\the\information contafned in the pupil folder is it proEabZe that academic
\chievement\as defined above is a problem area for this pupil? = (check one)

o
\'?\ \Q’ I . ‘ Do
\; X 7, \‘5"557 ) .
S 'k<§;§1::?\ : ‘ Fo Data Inconclusive
- p ) j\~'f‘~‘?‘ . . ~ . | -
List items of data (by code umbér) contained in the pupil folder which you
considered most relevant in determining your answer to question no. 1. .

(List items in rank order - the most important first ) ’ -

.

- 3
.




[ IXXLINOIA L conc. ‘ b} T B T T v . L
Assessment Area 1I .

»

Reading: 'Reddé'&t a level which permits pupil to perform satisfactorily
¢ most school tasks requiring reading.

4 ' v
e . ’ LY

1. Based on the information contained in the pupil folder is it probable_that
reading as_defined above is a problem area for this pupil? (check one)

S

rd

~ " Yes - ( No Data Inconclusive ) ?

—_— o — . —_ )
4 .
2, List items of data (Sy code‘number) contained in the pupil folder which you
considered most relevant in defermining your answer to question no. 1l.

(List items in rank order - the most important first.)

o

AL

Assessment Area III
‘ \ ,

A. Classroom Behavior (Self): Overt behavior in the classroom interferes
with pupil’s own participation in the .,
normal ongoing learning activities set up
by the’classroom teacher.

7 1. Based on-'the information*cohtained in the“pupii folder is it probable that
classroom behavior (self) as defined above is a problem area for this pupil?
¢ (check one)

ra 4
.

Yes . No Data Inconclusive

—— ——

. . ~

A] it

2. 'List items of data (by code number) contained in the pupil folder which you
considered most relevant in determining your answer to quesfion no. 1.

{List items in rank order - the most 1mgprtant flrst h) ‘ \
(
o . ‘ \
Tl“t A ‘
\}n‘ B. _Clagsroom Behavior (Others): - Overt behavior in the classroom interferes
. : ‘ . "~ with the normal ongoing learning activitie
» ) s{? up by the classroom teacher.
1. Basedson .information contained in the pupil folder is it probable that
claé”ﬁ%ﬁp behavior (others) as defined Zbove is a problem area for this pupil? ’
. (check one) 3
“-**%-Yesﬁ No - Data Inconclusive
e L

- . . . ’
2, List items, of data (by code number) contained in the pupil folder which you
considercd most relevant in determining your answer to%question no. 1.
(List items. 1n rank order - the most 1mportant first. )

115 . ;

T ) 101
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APPENDIX I cont. . : |

Assessment Area IV D . o -
* A. {nterpersonal Relationshivs (Peers): Demonstrated ability to
Lo . establish and mgintain _ rt
T positive relationship with peers.

1. Based on the information contained in the pupil folder is it probable that -

interpersonal relationships (peers) as defined, above is a problem area for
this pupil? (check one)

1

Yes ‘ " No : . Data hﬁioﬁclusive .
v \ g
2, List items of data (bx code number) contained in the pupil folder which you

considered most relevant in getermlnlng your answer to question no. 1. . )
(List items in rank order - the most important first.) . . .

x B. Interpersanal Rela"zonsh ps_(Adults): Demonstrates.acceptable relationt
C e ships with school authority figurz
P (e.g. teachers, principal, ete.)

» X
> Coxo 2

Bt b 21
-

ce e
"|

L Based on the information contalned in the pupil folder is it probable that
o f%terpersonal Telationships (adults) is a probiem area for this pupil? )
(check one) - ) . B

. Yes = S No : Data Incorclusive

2, List items of data. (by code‘number) contained in the pupil folder which you
considered most relevant in supporting your answer to question no. 1., ™
(List items in rank “order - the most important first.) .
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Part 1I

Write a brief statement for each of the following assessment areas which best
characterizes the pupil as described in the.ptipil folder. Refer to Part 1 for
assessment area definitions. Place the information requested on the answer
sheet provided. (This copy of the exercise may be used as a work sheet.)

Example:’ ) i ,/

-
()

-

. e -

Assessment Area 0: Intellectual Functioning - % . - -

Pupil is average or above. Acaderric deficiencies detract from a aocod IQ.

Il
hd L~

£

.

Assessment Area I; General Academic Achievement -

{*

.

~

o 4
. ¥

- . N
-

-

é;ea'III: ) '
1 . ?

%
A.

‘Assessment

Classroom Behavior (Self) - . ,

N S
4

N

in

B. Classroom Behavior (Othérs) -

: X




P

',z'AréENDn; Ieont.  *

.
. .

Assessment® Area_IV:

,
<

>
<

A. Interpers‘or'xal Relationships (Peers)

4

’
-

s

) .
B. Interpersonal Relationships (Adults) -
r ® N
) - . I :
4 - p’v
. R
. , o
I o
. 2
.t . ?
LY e ) -~ -
__/ ' ‘ . ‘ ° .
: ‘ N
<9 7

Other: (Spet;i’fg;»Prloblem Area) Op

;- A. ted

tiona]: o
N p

‘s 4

>

T -

13

s



MARK TWAIN SCHOOL

1551 Avery Road

i '™

119

Rockville, Maryland 20853
' i : January, 1972
&
. J
! . *
)
Mark Twain Staff Development Inst{tute .
Institute Evaluation N .
Instrument A Part I  Answer Shegt ' Identification Number
(Check One) i B B Do Not
‘Question] Datax Question| List items in rank order- Write ir
" Number Yes VNo- Inconclu51ve | Number the most important first. This Sp:
_0-1. () (@ () 0-2. | 43-2 433  42-20 .
f; P ) .. ¢
. : \
I-1. () () ) I-2. -
II-1. () ) O 1I-2. -
- 1 b \ ) \
I11A-1. (> €¢) - () II7A-2.° }
. )
sy @
ATIB-1, () YO IIIB-2,
<. 14 ’j
- e 7
IVA-1, () () ¢) IVA-2, ' : b=
-1vB-1. () O N IVB-2. _
. s z ) ”
.} v o %
. . ’ \ i
. Part II Answer Sheet on Reverse Side R o
105{*'
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3Instr§%ent A  Part II Answer Sheet

£ ¢

.. T
[
Asses§ment

Write a brief statement which best characterizes the
il folderd ™\

Do Not
Write in
This Space

pupil as described in the pup

LY A

J

-

?

kS
-

%

e
S

&5

N W
J
\
.

g
By
»

1

-~
<
>
A

Fothg v
,Efgﬂ«ig
<

i

%
e ¥
¥his

E]

%
A

v

0]
ILER

X

-
<}

v
-3

“

L)

Fa %

B

. T

ey

greamgint |
4

(Optional)
. , '

e,

5.
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OthersB . '
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CODE
< Lo - . e e e e e e e - ?.. -
‘T R T ot g
. . A ’ " PUPIL TEST RECORD  biot sumn t PROGRAM APPAASAL '
TR- 0 7 $ Y LAST STUDENT NAM(,.‘,S' . 'Y ‘:’:"‘N‘o"' TEsT 0ATE | sccrion | GRADE {SChoOL
I Twain T Tommy {  [M| 1551 [gs5-67 | ¢ | 3.9{/73% =,
~ A Name oF Test - rorm [ T Smeen e e 1N ] e | et
TR-1 LT Verbal . L 1j0d |, 6| |ibs.| 82| 1127205 |7 .
: _LT Non-Verbal 1104 6 6| [110 | 81 | 120/105 Cs
" TR- 2 ) ITBS Vocabulary 4103 1} *1.2-14 | 4 33
Reading Comp 4103 '0] *1.3-4 {3] | 29
Spelling ' 4102 19| *1.6-14 | 4 26 C
Capitalization < 4102 1| *2.4~-12 | 2 ‘1 07 e . .
. Punctuation 401 19| *1.7-|2 12| | 05 ' B
TR- 3 Language | 7|02 8| *1.9-(4 | 4 | 28
. Map Reading 4103 !0} *1.2-{4 13 26
Graphs and Tables 4102 19] *1.4-[4 |3 26
_Ref. Materials______ 4|02 !5 *1.7-|3 |2 12 | : .
TR- 4 . Math Concepts | 4|02 18| *1.4-13 13}~ 16 :
_ Math Problems ) 4102 6] *1.6-13|3 ° 17 b
TR- 5 © + Composite : 4102 :7‘ *1.6-{3| 2 15
P -
- A . .PUPIL TEST RECORD _Aaimsomar couny e soroors
! R o ser STUDENT NAM(rms' ’ . sTUoENT TesT OaTE | secriond GRADE [scnoou ,
] _Twain |_Tomm M| 1551 [05-69 | 2 |5 1917734 ¢
! ‘NAME OF TEST . FORM QSaABE T stwanon reou | STARINGS [ sTevoano ’::::.:‘ L&-‘ ' \
TR- 7 LT Verbal 11 05 :0 . 4 1095 1. %3 237129 ' 5
LT Non-Verbal _ o617 ' 6] j110| 77| 146/129
TR- 8 ITBS Vocabulary 4i 04 10 *1..3~[ 33 16 . . .
Reading Comp _ - __ 403 15 *1.9-212 | 06 ¢
‘Spelling i 0312 *2.2-1212 - 071 .
Capitalization 40219 *1.0-{1|1 03 ,
Punctuation 402 ¢2 *3.3-{1]1 01 )
TR~ 9 Language V4 0317 *1.6-3|3 16|
. Map Reading 4040 *1.5-3)2 13| -
; *  Graphs and Tables 4038 *1.5-/3]2 12 ' .
. - _Ref. Materials 403:3 *%2.17111; -1 04
TR-10 . Math Concepts 4 03,2 *2.2-1,1 02 .
_Math Problems . _____ ¢ 40313 *2.14 111 04|
: i i it vl e e R
?f{‘-ll . Composite 4034 *2.0- 1|1 02
2 ‘. . 7




PENDIX I cont. . : < : ‘ .
CODE o IR '
PH - = PUBLIC HEALTH NURSING.EVALUATION/REPORT R .
y ® ) ’ ' . ‘ Y. ) T L3
T In.a telephone conversation, Mother says, Tommy's, health i§ .
PH-1 ~ b o I - ]
generally good. "He is supposed to wear glasses but _has* lost .
' . 8 . .
- two 'pair.s this year and currently is not wearing glasses at .
.« all . . ? o . " L‘\ ’1 )
L — . TN N
* M"ﬁ \ ’ ¢ v ,’ s ’
PH-2 In 6th grade he had many stomach-upsets in the morning which
preventéd ‘his going to scﬁbdi.. She was never sure of the '
cause, . ', -
PH-3 $cfxool nurse repc':rts',he visited health room about once a month
.. ~ . ) . . ‘ .
in 7th grade b‘ecaﬁsﬂe,of headaches. .
£ ‘%' s ! b 4‘ . . .
, ) ¢ ‘ -
';\h > - o .
= «E' ° . e .,
- ’ ) - * ) ¢
N % ‘ L -
\" » % . a
‘ ‘ ;

- ) 0]
5 .
Y i} ’TJ‘“ . . , ®
o b - -
v it
- .
- ¥
. -
K
.o
. r
’ ' - ' .-
T 1 ”r 1 y’ N
° . ", , P X .
’ . »
’ R i s
- - . . 108 - \ 4
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4 APPENDIX I comt: - =~ ‘ R
CODE * . L SCHOOL RECOKD, % '~ °
,7_‘- ‘ e, ' v . v N ,‘: ' Lo
SRe .7 - Grade 1 Grade 2~  -Grade 3 Grade 4 Grade 5
Lar;guage ‘Arts’ 3 T Read c| Read ¢ | Read D
; .47 YOut of ’ Out of Lang_ C| Lang C | Lang c
‘ Co L s Writing B{ Writing B | Writing D
” T istate- ™~ | State- - Spell C| Spell D | Spell D
! - .3 . ,
O : § no record _{| ‘.no record , E
Arirhmetié ' ’ : .
) available - available’ | § S S T c
. * 3 D _ o
Social Studies ‘ ) 1 . ) i A . ,
- .“ .. * ’ ’ . 4 ‘-.v ” /'
-Science ' - ' A Soc. St. B | Soc. St. C
3 h ., - * Sci. B | Sci. c
- L . : b N
. h " £ : [ ‘ . * ‘ ’
4 . [N . . o’ - ot
- . ;
o R )
o ! M)
Fine Arts o - ’ N 3
. ’ * 4 ' . , .
¢ i ! S .. ,| excellent S
. Physical Education . \ . : 1+ T »}’
= 'S S S -
Health . .
. . 1 . , -
Safety T
. Days =
. “  Absent 3 6 10
4 g ,{\) - ) B ’ ) °
¢ ¢ ’ 1:}{3 <k, )‘ !
\ e '
'm .
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A A o . : ) ' / T :

1 Giade’ 2 > Grade 3 Grade. '4\ Grade 5 7Grad7e 6 Gfade' 1 _

bl . " ) .q\ N ) . . : ’ ’

N | Read 'Read \c DRead .Read D i} Engli‘sh:,

Out\of Lang ‘Lang ™’ . C | Lang Lang D uf.-m " )

Tt Writing Writing D 17 .. .’
p

Writ:ing \‘B Wr:bs.ing

owo.o’;_
uuc;u

State=. "n Spell Spell D Spell ‘ " Spell - “. .
> " ' - ’ \‘ “~ R N N » ‘o
cord ;| no recard, o . "\ "“.: NN Y
CL N \ ' . R A -7
lable available\\f L B - B N c ) c . i S Math / C
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tJ - [E— -
‘g?f';e'“,a R0 Mk Twain School. | - R
Lode | MONTGOMERY,GOUNTY PUBLIC SC! EHAVIOR INVENTORY. .
f- : ;f/ . Rock’nllo Maryl;and f’ :')s .

R :f'l .~ "’/ 4 : 4 " ‘ -‘" Z.";‘_'iw N ;
NN 1 Pupii TOmm;i Twain s N i
46-07] T o > R

: v S . . ! x »
R RN ‘ (Transfer,c:med numbersirom CBI |tems) 3 VAT
—_— A 1 S AR “Total . v
1. Extraversion 3 3y, ‘2‘ o 2 . LA . .
. - . JRNS 8'~ > ﬂ!‘«% ] .“ ., " Transfer to: £,
2. Introversion 1% 0 ©o+0-. . - N
‘ i ~ P B 9.«‘- R scHooL | °
_ 3. Task-Oriented co 3 2 L2 5 . SUMMARY 3
- _ 4 . j10. Te‘_.} oL TN .REPORT .
: 4,  Low Task-Qriented .2 2 27 v TN T,
46-1 i F. B (T 7 . - N
5.  Low Hostility 2 - 2 wh o T
6 - 12 18 ’\ SN S
6. Hostility 1 # 1 o . Lo >
s o J RN AR
. , 1A _. l:s_:- Total _ SR
1.  Extraversion’ 3. 3 kS F . 7 it
” ) T & B : ,'L\«_%: N ; <4 Transferto:, .
' 2.  Introversion . ’ 0 2 i 4 3 4 5 R
- ' B 9 R L SCHOOL ‘
' 46-2 3. Task-Oriented 0 R R S o 2 ;. SUMMARY -
: . 4 % 10 whe o5 REPORT
. 4.  Low Task-Oriented 23 - 3.1 3 ' T
i ‘ 5 ; - |1t - .
’ 5. Low Hostility i1 2 °¢f .3 . >
g . R 12 ;Ig ‘ . ) S
6.  Hostility P2 RN R S \ T-
. H A - . . 7
M . ; T z - ‘.-,‘f b4 ) o e e i
' L 7 Lo fE T Total , Transfer to:
1 1.  Extraversion : g 1 1, bedidll oz 30} Nt
' IR N S T SCHOOL 5 -~
2. Introversnon : ;3 R KR e 7 SUMMARY -
L :? I RS - F Dl REPORT
6+3 3.  Task-Oriented T 0 (| R BRI 0 :
. . B . o 3-1/ ‘ ‘ :

i 4.  Low Task-Oriented ~ ! i 3 3 fi 3 . 9 T N

T . R S TR ; N U T

M ! 5: l'.ow Hostility : E 8] LT 2 < T4 SN '

t, A ‘6 12 ,«5'**41& ’ Ll Vs
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APPENDIX I cont. AR AN
- '\ LA \ 13 —
e Mark Twain School e SCHOOL SUMMARY REPORT
MONTGOMERY COUNTY PUBLIC scuom}? ~ couﬁlpENTlAL Completed by
"L ' + Rockville, Maryland 1.\; Lty principal or his designee
COde .\‘ i 4' .
\ ) '. ' N \\\‘\\( ':K:‘.(": . . .
" Name Tommy Twain N v U= piasdae o198 ’
: . "5"’0 . RN " Y —
o v AR NN
. School i Grade
. 1. Areas of Concern: '*“‘; ’ mild moderate severe
s ' : 3
. 3
! . <x)s Unable to learn, notexplamed by sensory, motor health factors ' () 4 ) {x)
L *  orintellectual deficit N
§ ) ) ., ! [4
( ) Unable to function with peers . . () () ()
(%) Difficulty relating to teachers and/or othe:r adults ‘ ‘ L0 () (x)
45-1 (x) . Inappropriate behavior under nofmal circurpstances:' () &) ()
- SRl
‘e [} o
) ( ) Sad, signs of depression . () ) {)
( ) Somatic complaints {) &) ()
* () Other - . () ) ()
. Brief summary of the above: )
Gradual drop in performance, 1ack‘o'f interest, hostility to teachers,
B . ‘:“‘ L
N . . .
| 2. Describesteps taken By the school to help:
.. . . 3
., " Counselor has tried to talk with Tommy and with his parents. Switched to
\*.45-2 different classes where it was thought he would have.a be;ter chance. /
;:\ \ “\ * ¢ ' ‘
NG N ’
NE N\
NNy - 1 . — .
N \\ < . i
MR k! SRENTNLN
RN | 3 Specxfy, in order of priority, the goals you feel need to be achieved in order for h.m to function adequately in your
AR
KR S .
\\S .
M ate positively to teachers R
* o Mi\iw ™ "
SO - .
~4553‘f§}.$ 2) See he need for good school performance for his own.future good
1 i M .
I # RN
. F}*Z‘ 3) Reach gidde leyel in atademics
) 1} Il T ‘. . , .
[} UV
N N\
. ,," ‘:"‘, 4.,. ~ \\‘\ )
e "l,_l‘ g ".;; . ‘
. \" M sy
Y ?

i

g
N s
W a0
. N
> W
' . . .,
« .

A12 (




code APPENDIX I cont. . b .
= SCHOOL SUMMARY RFPORT L
4, Howdoes the pupil view t}\e concern? ° . : : ;
) ) Does ‘not open himself up to teachers or counselor, says he trie!‘ but courses
45-4 | - are not worthwhile, teachers are too demanding.
N 5.  Summarize the pupil’s strengths, interests: . ’
Good relat i'onship with some peers. Interest in music. ’
45-5 .
SUMMARY OF CLASSROOM BEHAVIOR INVENTORY: .+ INSTRUCTIONS — Fransfer the total
scores from the CB| SCORE SHEET to the appropriate column. .
. -4
*45-6 | teacHER T : #2345 #5  F1 f#8  fo
il \ ’
SUBJECT TAUGHT . P.E. Eg. Geog. Math Art Sci.
’ SEX - @ v® ®F @F ME M MF MF MF
N ' 7 7 3 . 7 7 - 4 ‘
1. Extraversion : _
. . 1 5 7 1 2 4
2.  Introversion
M 7 2 -0 4 7 3
3.  Task Oriented
. 6 9
4 Low Task-Oriented v R T4 8
* 6 6 4 .5, 8 6
5. LowHostility | ' . _ ;
2 4 3 5~ 1 3 :
6.  Hostility — -
4 3 3 44vs 5 4
Peer Relations : C——— —— .
Score (6 to 0) .
ENCLOSURES: ’
. [ 3
“t41) Please attach a copy of the pupil's (a) Test Record, and (b) Subject Performance Rqecord.
45-;_7 1 2)  Plesse include the Classroom Behavior lnvento.rv Reports from a// teachers who currently teacher this pupﬂ.'
If this pupil is sclected for Mark Twam, this school’s liaison person will be
Dan. Dce - ) , - Counselor .
Name = ) ~ 7 Position . ) .
i Form completed by: __ Skol Principle - Principal @ . . 6/3/71
" Name - Position Date *




. APPENDIX L cont. ' - .
/! " Mark Twain School M I . REFERRAL TO MARK TWAIN SCHOOL .
MONTGOMERY COUNTY PUBLIC SCHOOLS CONFlDENTlexL Completed by
Code : Rockville, Maryland . T Pupil Services Case Coordinator
Name of Pupil ' . Age - 8irthdate Sex
Tompy  Twain 13 3-1-58 M
School Area - -1 Grade Race Fasy
. | 7 ' W .
Parents’ Name and Address Occupation . ., Telephone
Father: B+ Twain Salesman Home: 774=4306
44-0
Business: 762-4350
M. Twain if . .
Mother: Housewllte Home: Same
5 Business:
3 Pupil lives with € ') both parents, () mother, ( ) father, { ) other
] . '
i Principal language in the home is English ‘ . .
o B " GENERAL DESCRIPTION OF CONCERN
3 1. Reason for referral: . )
s ' 4 ‘
. . Poor grades, lack of interest in school. .
44-1 . ) :
Poor behavior. -
: C ’ f
Usually having some kind of a problem in school. -
: &
] 2.  Gradels) in which problem became a major concem: {
. , K1234@s—7,891o 11 12 o
‘ _ Comments: ) s . _ )
" 442 v '
3. 8ne¥ description of past and current efforts to help student. i.e., educational diagnostic workups, tutoring, special
. plarement, therapy, etc. ¢
44-3 1, changed’ classes - not successful
2; parent conferences . )
3. keeping in detention
4 Summarize the ways of working with the student that have been successful:
’ - [}
44-4 Works best when he has individual attention from teacher.

#  MCPS Form 311-44, August.1971

ERIC
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APPENDIX T ‘cont,

/

wde | REFERRAL TO-MARK TWAIN SCHOOL .
5. Other general issues of importance in understanding this pupil i.e., physical, social, etc.
- 1 . ~ .
4 , t'-,u ! .
34-5 . " N <
| 6. How does the pupil view his problems? )
-6 . Blames troub]_.es on uninteresting courses, poor teaching.
'd
7. Pupil’s feelings towards Mark Twain placement: ,
ey { ) Positive Comments:
&Y Ambivalent .
{ ) Negative ‘ Reluctant to leave his friends at this sc‘ col, but
{ ) Unknown . * wants help ip school achlevement . \
- 8.  Willingness of parents to have pupil considered for fdark Twain placement: .
( )} Strong Comments: o ‘ .
3-8 3 Moderate '
() Slight : - .
{ )} Undecided ’ * ) -
"9, Degree of parental interest in the periodic meetings tnatare part of the Mark Twa.n program:
{ } Strong . éomments_;_
#4-9 ¥ Moderate Y ’
() Slight I B {
{ )} Undecided :
, ' RECOMENDATIONS AND RETURN PLAN'
1]
1. In addition to Marx Twan Scheol, rank order any of the following progrems yeu feul might be an appropriate
44-10 consicaration for meeting this pupii’s needs: ) , ‘. ) ‘
\ (d Rs.jular clessroom with assistance from schoal based resoucce room, i.e., pupil rescurce teacher program
~ () Fult time cpecicl pregram in neictorhocd serrocl
{ )} Special Education classes -
“{ ) woc - i
{ ) Vocational Prcgrams ’ “
(‘ } Other: v .
{ } Home bound instruction '
{ ) Residential plecement
Comments: .
—_—

) s 130

.




¢
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—

REFERRAL TO MARK TWAIN SCHOOL )

Cuie — .
2. What do you think should be the major goaliof the Mark Twain placemen?
a. motivate him toward school '
. Y : ) ~
44-20 |~ b. accept adult authority
c. learn study skills ) ‘
: 3. Anticipated length of stay needed to aééomplish'these goals: )
t s .
 44-30 ( ) onesemester ¢ (X" one year ( ) twoyear ( )} other
‘.44_40 4. ‘ Pupil will probably return to : Same : : school.
5. What recomméndations can you suggést"for meeting the above goals with regard to:
a. - [Instructional program:
44-50 Flexible but firm ,
) ]
. ")
] b.  Parental involvement: 2
i Parents need help in dealing w1th a teenage boy. Discipline is |
inconsistent, expectations are- high
c.  Otherareas: ' .
L ,‘ N ’
y . \
s » .
6. ngnature of person completmg form: )
} (w:ll) {will not) be available to help introduce the student and family to Mark Twain School and to coordmate his
44-60 return .
?‘ - ° * <
1 i v .o»“}. 8 . .
/ [oerker pew X ) SW.( ) Psvch( } -
Name . Date
7.  Records attached: > ) -
44-70 {x) Classroom Behavior Inventory Reports from all current teachers
(x) School Summary Report with attachments indicating student’s current academic func oning .

(x)
{x)

Public Health Nurse’s Report ~ ~ :
Current Psychological Status Report : . N

ENDORSEMENT, >

1t is my opinion that this pupil meets the requlrements for placement at Mark Twam

']

o ' _/ ; SL ,_U\uw

Pup|| Services Super&:so: Areaf

116
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+ # APPENDIX I cont, - L L
o Mark Twain School 3 B , | 'CURRENT PSYCHOLOGICAL STATUS
ode MONTGOMERY COUNTY PUBLIC SCHOOLS CONFIDENTIAL ¥ REPORT
Rockville, Maryland - X ¢ Completed by school,psychologist
Nanie of Pupit: Tonmumy Twa in e s \ } ‘ * Birthdate: 3-1-58
. : R i : . )
L School: ‘Ll L. Grade: 7 B
‘ Basis of Report: . , ’ "“ , B
: ’ ,4 - ‘
( ) Testing: Date -5 -18-71 . Techniques Used:
43~-0 ) : - .
! . (%) Interview with (X} pupil '
{X) parent(s) .
) (X) teacher(s)
{X) other - Counsglor
() Record review : T
~ INTELLECTWAL AND BEHAVIORAL SUMMARY ¢
" 1. Brief description of concern: .- ) . Ve
43~1 " Poor academic achievement. achers repor‘t Tommy is inattentive, doesn't do,
assignments. ) o
4 . ’
2. General intellectual functioning: , . ' b

a. Testing results: {list specnflc scores from past and current mtelhgence testlngi

- Test Title Date Verbal Score ) Non- Verbal Score Full Scale Score * -
WISC 5-18-71 115 C- 120 118 " ) “
43-2 | Lorge Thorndike 5-69 W95 S U 1100 - -
- . S . : ' - . .
Lorge Thorndike , 5-67 . 108 7 110
—_ . . . I
b.  Check your estlmate of students. tellectual pOtentsaI on this scale. lffour estifiate varies significantly fro
B . the testlng results, please specify your reasons under comments. . *
-~ . I. . . .
‘ SO N O B I I RV R I
AR I R R ' |
70 80 90 100 ., 110 120 , 130
' Comments: .. ' .

~
-

Scores probably depressed b)'r lack of academic achigvement and possible

poor cultural %osure. .

- < \

» 3 M:‘ ’
f TR . :

- | 1(&.‘("

. MCPS Forni:311-43¢ Aug.-t 1971 .
o . . ] .

Q ; 117 , . .
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"APPENDIX I. cont,

CURRENT PSYCHOLOGICAL STATUS REPORT K Co b o2

. .

-
3. Summarize results of any other testing done in past, i.e., edmattonal dmgnostnc evaluation, vocational testing ete.
WISG.. T

» . -
-

Verbal Performance : ‘ I
“Information " - 10 Picture Completion 12

Comprehension 12 Picture Arrangement 10 -,
Arithmetic 8 Block Design =< - 13 7
Similarities * . 13 Object Assembly 12

Digit Span 13 Coding : 13

e
se

4. Behavioral characteristics: From thP information available to you how would you rate the pupil on the following
characteristics?

.

approval, particularly from peers. . " o s

»

A

Recommendations for meeting these needs, with reg'ard to: .
a. classroom manaqement and grouping: Ty dh : r‘» v
As much as _possible;’ irrvolve him in decision” ‘making process about -

hié course ‘of study. Make sure’ asgrgnments are on. his,achleveneut level.
T o Ads STy

v

"y

. . ‘ AVERAGE - UNKNOWN
. @&  energy: lethargic . v hyperactive ~ . { }
. a . N /—P—-\ ] /s .
b.  affect: * * euphoric X -l X : depressed ()
. - ' ’ [
c.  controls: rigid X absent ' ()
d.  anxiety
level: high . . . low (X)
e. agression:, | timid . 1 X ’ hostile . ()
f.  social: . gregarious | X : isolate - () b
4 , < N N :?::
Aot
Elaboration on any of the above or other characteristics which are important in understanding this pupul Le., tenuous
- reality contact, phobias, etc. . - "
¢ . "
Proba-bly seeks peer attention at times. Hostility is expressed prlmarily
stoward adults. - PR g
i N o . - -'“"”-”:-m,}:
t . —— £ . .
° . I R . , 1 :?? T . —
N - 7 ﬁ i3x
8. :What s this pupjl's-orientation toward the future, his goals, plans, etc.? ) ) RO -}:::
: ~ ¢ #
Wants to -leaVe school as soon as p0551ble although seems to like some parts of
it (e,g. physical education, art and math teacher). No definite goal‘s or i
plans indicated. . o
. ’ s AN
. .. , ' % . §
RECOMMENDATIONS ’ B
*What are the basic needs of this pupil? (i.e. limits, security; self-esteem, ¢tc.) N
q L ] -
Not too much different from other kids. Seems to have a strong need for R
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* I" CURRENT PSYCHOLOGICAL STATUS SN 3
w b. therapecutic requirements: [if any) .
. N - ] by
¥ - 1 '
. - *
L} *
43-20 . . :
cont. ’ N .
. T
c.  areas,of ppssible reinforcement: -
.Very interested in popular music ’ i
Interest in peers . :
Art and physical education aktivities ' < )
) f; d.  other recommendations:
hj;;)-
) | o

§ - .
) ° a
-% ‘1 3. - what other progrz;ms, besides Mark Twain, could or should be considered for meeting this pupil’s needs?
- . ; ) - M
N - ) . P
. ' ; . §
43-30 Modified program within school (i.e. S.R.T.) .
S . - — * =
*1 4. Estimate of parental agreement with this report. =
: { } complete agl:eement Comments:’ {f} ' . .
43-40% (X) partial agreement : I
£ , little agreement . i, .-
( ) unknown ' £ .
. s . ~ 1.0 - .
—f . - A
. < | “5.  General comments: (optional) [ . .
- . : [ N
43-;5(_3' Parent expectations for child are high. Older brother has been exceptionally
PR good student; they think Tommy could do equally well if _he ‘wanted to.
J: . » A
. }
3 v
i -«
JE " T b ! ,‘;N ' ~ei Ve ,
¥, ?‘,; fl ’ .
< Y . o .
, ' ‘ _:L/mez,&z(/:)’ld’% . ZJ /14
. Psychologiét . _ /7 Hate




- L 01 ©) ot Inventories compIetea for squect areas:

RN
| APPENDIX I cont. o
Art, English Math, Sc;Lence Geography, Physical Education s
~ Mark Twain Schoot , -
Code MONTGOMERY COUNTY PUBLIC SCHOOLS CONFIDENTIAL CLASSROOM BEHAVIOR INVENTORY
. Rockville, Maryland ) Completed by teacher
v Form - v
-1 . . " Completed - * :
Tommy Twain By: Noha Gooda. *+ | Art
Pupil Name ‘ . Grade . Teacher Name Subject” -
‘ B ¢ ¢ . 1 . y
42-0 Please describe as accur.tely as p65s|b|e how this pupil behaves in your classroom by circling one of the four responses to,
each question. Gwe a response to every item and BASE YOUR RESPONSE UPON YOUR PERSONAL OBSERVATIO‘J
AND EXPERIENCE. Please do not confer with anyone about the puénl before completmg this form.
Very Some- Very Not
Much what Little AtAll
) . : : Like Like Like Like
1. Laughs and smiles easily and spont;meously in class. ’ 3 @ 1 s O
2. Has.alow, unsteady or uncertain voice when speaking to teacher ;
or a group of classmates. . 3 2 @ 0
* '
3. Works earnestly in his classwork—doesn’t @(e it lightly. 3 @ 1 0
4. Isquickly distracted by events in or outside tHe classroom. 3 < 2) 1 0
“| 5. Awaits his turn willingly. @ 2 1 © 0
¥. []
42-1 . . . .
6. Tries to get even with a studcat with whom he is angry. 3 2 [‘4 -1
7. Likes to express his ideas and views. ” 3 @ ’ 1 .0
8. lsusually sad, solemn and serious looking. . 3 2 @ 0
9. Watches carefully when teacher or a classmate is sh0wmg how to - ¢
do something, . , @ 2 1 .0
\ 10, Sometimes pays attention—othér times® must - be spoken to .
tonstantly. . 3, 2 @ *.. 0
11.  Tries not to do or say anything which would hurt others. 3 @ 1 . 0
* 12, Gets angry quickly when others do not agree with his opinibn.' 3 : 2" @ ) 0
-1 13 ,DMwait for other(t\? approach hjm, but seeks others out. <3 ) 2 1 "0
\, .
14, Tends to withdraw_and isolate hnmself even when he is supposed ! . A
*', tobe workmg witha g . 3 2 1 : @
, @ * i - T , s ' , ’
. 167 Sticks with a job until it’s finished, even if it is difficult for him. 3 @ 1 0,
16., Often cannot answer a question becaust his mind has wandered. 3 2 @ 0
17. Gives the other an opportunity to express his point of view, @ 2 1 0
. [ , ’ : . .
18. Ridicules and mocks others without regard for their feelings. 3 ° 2 1, ( 9)‘ .
MCPS Form 311.42, August 1971 12
. p 5 )
s 30 . ;

EE

C




—
)

APPENDIX I cont. ) . ’ .-

Code

~
CLASSROOM BEHAVIOR INVENTORY

42-19

42-20

———
-

42-24

L\
19. PEER RELATIONSHIPS . ‘ ‘ T
| Circle the numbc;r of the item which best describes the pupil’s r'ela’tion‘slhip Jvith'cla;;mates.
. 0 " Rejected entirely by -pe;ars. ~ ‘ E . i
1 Rejected genera-lly by peers.” - ‘ y @ . ‘ 3

.

2  Borderline rejéction by peers.

.3 Noclear evidence of acteptance or rejection by peers. -
4  Moderate acceptance among peefs. - <

*
@ High acceptance among peers. -

- v

6  Exceptionally good relationship with peers. = ©

\ ,
20. Compared to other pupils,this age, do you think his overali intellectual potential is:

1. Far above average -

@ Above.average . } , s

Ly

3. Average . R . \’J ) , ®

4,  Below average . v v -
5.  Far below average ' L ¥
. ) ) L. L e~ \ &
21. Describe what this nupil has achieved in the subject(s) you teach. .. . . &
’ ) - B .
Does well in various projects. Sometimes tends o be caréless, ¢ .
/ . , s care .
22. Describe his attitude toward the subject(s) you teach.
Seems to-like art. - - '
s h .
. ' ’ - ] °
~ 23.  Describe his attitude toward you. . - —— °
Doesn't talk back. .
- ~ - . E
. i ’
] .
N [
24. List any basic school skills you feel this pupil is Iacking.\ ' s

-Hard to tell. Doesn't seem to tead very well or doesn't attend when
he.is reading something. °

_ R S -
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' APPENDIX I cont. . ) < - ' .y ’
Code | CLASSROOMBEHAVIOR INVENTORY - < ~
25. What do you feel are his strong points, his interests? i} v : o 1
P “';"{'5" Y { Yor . ‘
- ©_Has some creative ideas. inad e . .
42-2 - . ‘ N X % . ’
3 Has expressed interest in music. | 3 . .
gy . .z N .
———1] 26. Whatways have proven successful in working with him? . J . .
; e A . i . |
0{02-26 Letting him work at his own pace. Ta'king‘ a personal interie/'st\‘in what'he is aoing.
Y . s
= "27. ?Nha@&als fér improvement would you suggest? . ‘ i ‘ ) ’ .
. . :] . @ 12
42-27 Seems to be comimg along pretty well. -
i v - - . v N , . - ‘ '
Maybe could use work in learning to not be so careless at times. Yo
? . : «
- . . . M&L_—- ~ QH%'— — : f
° ‘ . Signature : .. Date
o } have Kown this pupil for ¥ ! _
. -~ ¥ . b ’ . N - ,,,,‘V;‘i\‘ -
o ’ : ’ I have taught this pupil for_.__ 1 year Y
. ' N . . AQ\ /—\ ' . . = . . . N \I

- L.
¢ Y . b, o
A N S n
i P i
a N - —_— -
g . N . - s ‘_ﬁ
! < ‘ * - AN .
E ] N , e
. & Al
. N ~ ¢ . - N
.
v -
.
.
H
- .
N - = . - -
7 . [
A . N . \
£ 7 3
~ ! . ’ N t
- . -
' .
A" s,
1 9
o ‘ [‘l‘ - .
. p - .
~ . e v -
N . 4 j ,o' ]
. v -~ * . ' O
- -
L . )
.
R

-
¥t - . ,
. - 4 L] » N -
.
,: . . - ;w . ~ >
.= ' %)
- — i - ‘ -’\
‘l - "/L R A N

ERIC - o k ‘

Aruitoxt provided by Eic: . N . .
. * . . -
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WHAT- ARE WE GOING TO DO FOR TOMMY? R

¢ . ) ‘
Some Thouglits on Teachingm

d ~
P 1 N

Directions: You have been asked to provide an egucationai program for a boy
who has had little success in school. Please read the attached profile of
Tommy" and then during the next 1 to 1 1/2 hours write a response, to each of 't
the following items. (Additional information on Tommy.1s contained in,

the pypil folder.) Read a11 of the questions before you begin to ansver: ‘the

first one. 5 - . L PR :

%

o . . ~

1. What school staff ,or other resources would“you gglL on before -,
yo% develop an educational plan ‘for-Tommy? - State your reason(s), ,

or each resource you identify. , . . **' R

Briefly describe three instructional a1\ atives (strategies),h j i
you ‘could ‘select to reach that objective. Rank the strategies r
using 1 as the most appropriate for Tommy. p . )
3. Identify two curriculum materials and/or media (by name) from «
yqur discipline which you feel are -appropriate for Tommy's . .
<::inst:ru.ction. Then 1ist at least 3 major features, principles A
and/or charactetistics of each curriculum material. - W W

s . Ty N
RN . T
b - %

2. Namg one educational objective you consﬂder important for Tommy. o

L
vl

N - -y, -

42 Describefthe relationship (match) between the instructional i
" strategy ranked-l and .the characteristies of ti curriculum e
materials fou, identified in’.answer to question thre€g2.g. show. . .
‘how each curriculum matefial relates to the instructional strategy.*
. < . ;’-
5. How would you evaluate tﬁe\success of the strategy ranked number 1?
“What evidence'would ‘you’ congider sufficient to say that you were
successfiil? unsuccessful? ‘ .

.
N
M
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e 8 P ! !,’ “ v .‘,{‘.J ' a9
&N 3 .. . 4 L% Yy '
TNy Lo~ o, / 54 “, ';‘V oot 7
R N A . 7 . g
S R Y 4 ; . /PROFILE os erom
LU Y -;-ﬂ,'-‘fz z 037, ) . ‘
Vo S s oo v AN g .
Voo Tommy, a seventh grader, has not::,Been succes ul in school. He is prone to )
ot picklng fight:a’ in.class and on \tﬁe glaygroun He has been "talked to" by . )
e teacheré and pr/ ncipals almost eve:zy week oﬂ tg seven yeaxs of- school, - ) .
" ’He always resolves to do better bijt never seems .\}_:o keep his word for more than
, a week or two, Conferences 'with p‘arents seen to 'Iead Qowhere even t:hough the
A parent:s t:ry to be helbful. o ,~}:-.¢ S - - C-
: 4T = N -
. / - - . / \ o ra—-"" _‘ o"_ - i
A Tommy has been tested wit:h ‘inaividual intelltgence t_e;sta,j:{ o/alit:y /teats,, //,,
., énd routzine group int:elligence and achievement tests with his class at_the’ -

end of, third and fifth. grades. His l‘Q scores range from 1 /&A:o ‘118, wu;h' - T
lower scores being obtained on the group “test; On personath ;ests 'l‘ommy 'f. -
t:ended ~appear overtly hostile and eritical and to .show clea:: signs of 1ack ,-.,
of con‘fid ncé in himself. He seemed tg } be in social “and ed!Stionsl 't:urmo:t.l mucﬁ .

.-.‘

. " . of.each schdol year. ‘. R SNV '

N . > -t - el -
'--._» Sy es’ @es e * ‘.’ .-

i ‘Achleve’/ nt test results shov@;l him at gradk*lhvels 2.8 in. language usage,
©” 2.5 ig'vork study; ~skillsﬁ“a in arithmetiq,.sand\:i 0.in read{,‘ng at-the end '
- of the third grade! If he had been achievei:}g uf to par, hiw sdores shocfi’

i

ave been about grade level 3,9, Two years lat:er' Il‘oxnmy h ga.ined only \1.

}. !
g to -1.0 grade levels in each of the $ame arhss- So, d er fi.ve years of

e ‘
ﬁool he was educationally umderachieving about tva ot "two and one half ;. .
years. Since ‘I'ommy was absent during the time his' ‘Q ass ‘took the seventh E.: o

z ., ’grade battery of tests, his scores are rot availabley "He is, bwever, '

" "/receiving D's and E's iy all of his subjects this year._f-‘~ .
A T o 1 S
B . . . s . )ir:’ S
' % ! ' "‘?" 4
- . M R \ A
\ S N oA .
) e R i

.- - : . PR : SN
. . R 'S

! .
3 A d
0

> f . : NN
v , I8 (O N |
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vo.e ¥ ' . < ,!: . K " e L. /
et o %" Audio Visual Equipment .- S
SR e *; Pérsonal Checkout List
. e . . - ” . . L~ e
Al . L - -
., ] :/ 4 } - .. -
e LT e * Name .
= o 3 - - - Y —
- == . f-k v L N e¥lout: Time|- Initialed By]
ment - - oA T From - To «
,.,, / n ,-./ : L NN N N ’ \
AL Videot/pe Recordet/ R .- i
" . 3 L v .
Pl ' Vid’eotaé;e Ca;meraj, . A . g y .
0 : * 4 -
. \ LT . : I
3. Videotape Playback Uit ' ; L. .
- . J;: "‘ \ ) » ? ’ i 1
B. |l. Standard Master -,"P.repare 1 ditto master’ . .
2, Standard Master - Prepare 1 tranéparency .
4 ’:: . RN - . . v ".‘\ \
3. Ditto Machi;ne I V" . ) : . ‘
, . )
. f‘«lg‘..;Opaque( gfi’;ojector B Y > B v
. RN AL T4 W i
A5, OVerhe"ad Projector” _ .~ . . T .
;_l{, n 4\' . S ;,'—:" :;; ~ : ] '.':‘ s : ,—\\ N
. ’ 2 - . LA : .
c, 1. ?}oll’ensak Cassette-Rec.or -Record and Playback i
} > N
. A‘dd’“‘listennjo station. to i’oliensak Playbaokﬂ N .
3 Rheem Reel to-Reel Recorde’r-‘{ecord and Pla&back: I °
, .’,;“:l.;ff, P '» ARG € ,' . T :
Frt & ‘L :";'7 > .‘.’, ‘ )
D, {}h Z/'/Héll & Howell Autoload 16 “4, jector o ..
ot ] .
# Z Dual & (Reel- éo-Reel) Proj Eé i’n\' *"g g AR
i 3~,£ Super $ Catt‘ri’dge Egojector (F\ilm.vloog)) ERAEYS A N
’;: - » - E - A 1' 4 \' _ ,:,'
~ Bo I, Filmstrip-Slide Projector A <
. . ) . , L.
: X . . - -
2. sCarousel Projector {slides only) Y o /-/, b ‘
= 3. Filustrip PBreviewer ° N e : o
‘ - Lo - 5 e ‘ HF N % <
. Filmstrip -Cissette Pro_]ector ’ :
~ \
-2 ‘.~ : > ‘ R - :
. - . : . .
1 - - — )
s 1 . Y‘:" g . : . ’ ‘
\) ‘ e P . ' 125 - ¢ . "‘_ . ¢ ) ’ . .
; ‘ - - ; ‘ L sl — o . ‘ .
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'\ DIAL RUTRIEVAL/ ODSERVATION SYSTEIL PERSONEL CHECK LIST .-

'
x

- -
PR L

: : AN
m K ! o~ mte

] . .
~ ' *

- L ’ * Init. & Date
Retrieval of audio only program from roam 't, S : v , -

S ' : *
i - - Y :
Y Retrieval of awuic-viceo program fraa roqmps -
P T R [ 3
[ - e N : ‘ —
OC_:i ,J - ‘ . . :
«

Aijustment of 23" TV ronitor LR

— = - - - —_— =
s . [N LY . e

..r. M 1
s H {

) oot
. » ( ’
e Use oI .eaaset - roan type g

£

Use of carrel retrieval station ’

e ‘ —
- t.Xjustment of 9" TV rcniter - oo j <

Use of neaaset - carrel tyype : *

) < - . /_/ . ..
- 4 Sy

-
'
’
“ ¢
.
-
A
\ -
8 ’
? « - Al -~
. LI =
. R ’lc
‘ e ‘.‘o
] AY ~ v
A .t
'.‘\\. . at
3 “*X. ‘a .
° “A é‘.‘
s a
. i\ ’Q-\ N
E] A% KA
J
£ [N
S R
AN
) Y
. ’ ~ ¢ -
v J .
- ' Y
! [
~ . . « * ’ ‘,
.
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{
v u
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!
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+
' !
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.
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